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ABSTRACT 
The primary purpose of this study was to provide a discriminating, reliable, 
and valid method for parents to give teachers feedback. Further, this study 
examined how student feedback to teachers is similar and dissimilar to parent 
feedback. The survey was developed with assistance from a judgment panel and 
stakeholders committee. 
The opportunity sample consisted of two school systems; one in the 
Southwestern United States and the other located in the Northeast. Customized 
scan forms were created for Country Green; Knottown maintained local control 
electing to use general purpose bubble sheets. 
The K-12 parent survey was subdivided into realms (communication, 
classroom environment, curriculum and instruction, assessment and evaluation, 
and homework) through nonstatistical generalization. Each realm contained 
questions which were answered using a Likert-type response mode. A comments 
section was also included. 
The data from the surveys were analyzed. Student surveys were used for 
each grade level; K-2, 3-5, 6-8, and 9-12. Comparable items on student and 
parent surveys were identified and analyzed for similarities and differences. Mass 
authorship of the parent survey provided social validity, the Cronbach Alpha 
statistical test established instrument reliability, and analysis of variance and t-
tests identified significant differences. 
X 
In general, the sun/ey instruments and techniques worked well. The results 
of this study indicated: 
• Parents and students do not rate teachers the same in all realms. 
• Parents were most satisfied with the classroom environment realm at the 
K-2, 3-5, and 9-12 levels. Middle school parents were most satisfied with 
the communication realm. 
• All grade levels were least satisfied with the homework realm. 
• Parents were more satisfied with female teachers than male. 
• The teacher having or not having children did not impact parent ratings. 
• Although not significantly higher, teachers with four to ten years of 
experience were rated highest by parents followed by veteran then novice 
teachers. 
• Elementary level surveys had the highest return rate followed by high school 
then middle school. 
• Elementary (K-5) parents were the most satisfied followed by middle 
grades (6-8) and then high school (9-12). 
• Written comments were positive and matched the Lilkert-responses. 
1 
CHAPTER I. INTRODUCTION 
Overview 
Parent involvement is a fact of education today. Schools are looking 
towards the community for input, and many school systems and some states are 
mandating this community involvement. If the future of schools includes the 
parents, what better way to include parents than in the act of helping to improve 
teacher performance—ultimately leading to improving student achievement? 
Parent Involvement 
One unchallenged tenet of our national school renewal movement is that 
parents should be more involved in all aspects of schooling, including making 
decisions, curriculum, and teaching (Daniels, 1996). The United States Congress 
also supports increased parent involvement as noted in the addition of increased 
parent involvement in schools to the list of National Education Goals in 1994. 
When states submit plans under the Goals 2000 Educate America Act, they must 
demonstrate how they intend to raise levels of parental involvement (Black, 1998). 
This parental involvement should not be trivial or simply for compliance. It should 
be meaningful and directed toward improving the students' education. 
Additionally, a part of the Improving America's Schools Act, Title I requires local 
schools and districts to adopt three types of parent involvement strategies. These 
strategies are as follows: including parents in developing school policies, forming 
school-parent compacts to raise students' academic performance, and 
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establishing school-parent partnerships to work on collaborative improvement 
projects (Black, 1998). 
Parent involvement has arrived, it is here to stay and, in many cases, it is 
mandated in one form or another. Kentucky has a state reform plan enlisting 
parents on large-scale restructuring. Soon, all schools in Hawaii will be required 
to use a school/community based management system (Aronson, 1996). The 
roles within this management system range from executive to advisory in the 
areas of school policy, budget, personnel, facilities, and curriculum. The Chicago 
reform law gives parents strategic decision-making power in each of the city's 533 
schools. Extensive parent involvement has been mandatory in Chicago since 
1988; the good news, according to Daniels (1996)—it works. Since that time, 
Chicago Mayor, Richard Daley seized control of the School Board, put in place his 
own director and issued an ultimatum, "Raise student achievement or you get 
fired." In the short run, this approach appears to have worked. Additionally, 
Alaska, California, Florida, Kansas, Minnesota, Missouri, and Tennessee all 
mandate some form of parent involvement (Black, 1998; Daniels, 1996; Lawton, 
1997; Sandham, 1988, 1999). 
Parents, even if their involvement is not mandated, are becoming a part of 
the decision making process in schools. The Ames (Iowa) Community School 
District treats parents as equal partners with the staff in certain decisions such as 
adopting a new mathematics curriculum (Black, 1998). Anchorage, Alaska and 
Rochester, New York have developed surveys for parents to provide feedback to 
teachers (Archer, 1997; Black, 1997; Janey, 1997; Lawton, 1997; Sandham, 1998, 
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1999). The purpose of this feedback is to improve teaching performance, as well 
as being included as a component of the teacher evaluation system. Parents 
clearly are becoming more involved in vital school decisions. 
Ask your clients 
Parents are becoming more and more involved in their child's education, 
and why not? It makes perfect sense to ask for feedback from ones clients. 
Parents are clients of the school, and being the consumers, "who are always 
right," their input should be solicited and valued. It is, of course, important to use 
appropriate feedback and to utilize that information in a meaningful and 
appropriate manner. Surveying parent perceptions about the teacher and using 
these comments and feedback would offer parents an opportunity to provide 
information as well as a format for these data to be obtained. 
Rochester, New York, is a school district which seeks to listen to its 
customers. Students, parents, and taxpayers are treated as valued customers 
(Janey, 1997). Rochester developed a customer-satisfaction survey, which is a 
parent-input form for parents to complete on each of their children's teachers. A 
stakeholders committee, consisting of teachers, parents, a principal, and 
representatives from the district's central office, created this 19-question survey. 
The survey asks the parent to answer questions about parent teacher 
communications, home involvement of the teachers, and the support and 
feedback they receive in regard to their child's progress (Archer, 1997; Black, 1997; 
Janey, 1997; Lawton, 1997). The information obtained from the surveys goes 
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directly to the teacher. Copies of the survey may also be given to the principal and 
may be used in the annual evaluation process. The purpose of these surveys is to 
place customer satisfaction data into the hands of the teachers (Janey, 1997). 
Additionally, this is an effort to involve parents in their children's education. The 
Rochester superintendent, Cliff Janey (1997), contends that greater involvement of 
parents with teacher and schools makes for better student achievement. 
The state of Alaska is also seeking parent participation in the evaluation of 
teachers. Alaska has implemented a state law which requires the inclusion of 
parent and community responses in performance evaluations of teachers and 
administrators (Lawton, 1997). This law requires all teacher evaluations to 
include input from parents, students, colleagues, and community members. All 53 
school districts in Alaska are incorporating parent feedback into the teacher 
evaluations (Sandham, 1998, 1999). Anchorage, one of the Alaskan school 
districts seeking parent feedback, is hoping to identify both positive and negative 
trends in teacher performance. Their first attempt to solicit feedback from parents 
for teachers was not successful. Of the 50,000 surveys mailed to the parents, only 
three or four responses per classroom were returned. Anchorage has tried again 
and is hoping for higher returns providing useful information about teacher 
performance (Sandham, 1998, 1999). At Iowa State University, a dissertation by 
Doyle Scott (1999) obtained parental survey returns attaining an approximate 29 
percent return rate. 
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360 Degree Feedback^" 
The notion of feedback from a variety of sources is valuable. No strong and 
capable educator desires to be evaluated by a single evaluator, and this should 
not be the case. Typically, teachers are evaluated only by one individual, the 
principal. Increased student achievement is the goal for enhancing teacher 
performance and student achievement is currently not improving by using a single 
evaluator (Manatt, 1997). 
Valuable feedback is obtained through multiple sources. The concept of 
360-degree feedback is important and especially applicable to school settings. 
This 360-degree feedback Involves input from many different perspectives, all of 
which have valuable information to aid in improving performance. The 360-degree 
feedback technique embraces multiple raters and focuses on professional 
improvement (Black, 1997; Manatt & Benway, 1998; Santeusanio, 1998). 
The teacher interacts with many groups, including students, parents, other 
teachers, and administrators. Additionally, personal reflection of the teacher will 
also provide useful information for the teacher to use to improve performance. 
Each of these groups has different perceptions about the teacher and different 
kinds of knowledge in which they may provide valuable feedback to the teacher. 
Using the feedback from each of these groups will help provide an overall picture 
of the teacher's performance, highlighting areas for praise and improvement. 
The use of multiple raters will help the teacher to develop appropriate 
professional improvement goals. Performance evaluation by a principal working 
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solo relies only on one perspective (Manatt & Benway, 1998, p. 18). Ideally, 
feedback to teachers should come from six sources; students, peer teachers, 
principals, parents, student achievement data and teacher evaluation (Archer, 
1997; Black, 1998, 1997; Janey, 1997; Lawton, 1997). 
One key component of 360-degree feedback, the parents, is not frequently 
enlisted. Parents are a virtually untapped resource for feedback to teachers 
(Becker & Epstein, 1982). They are untapped due to a fear of retribution from 
teachers against their children and the teacher's fear of the parents (Aronson, 
1996; Becker & Epstein, 1982). Parents have a great deal at stake—the education 
of their child. School is important and valuable to parents, as it is helping to pave 
the road to their children's future. Feedback from parents will not only help to open 
communication between teachers and parents but it may also lead to enhanced 
teacher performance ultimately improving student achievement. In various 
locations across the nation, parent Involvement Is being mandated. More and 
more schools are asking for input from parents and are using this input to 
enhance communication and teaching. The wise school system would look for 
meaningful and valuable opportunities for parents to participate and improve 
schools, teaching and student achievement. Inherent in the practice of seeking 
feedback is the notion of changing one's behavior. 
Statement of the Problem 
Teachers cannot operate and strive for improvement solely on the basis of a 
single evaiuator, the principal. There are many groups of Individuals with whom 
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the teacher interacts on a daily basis, including students and parents, who may 
have important feedback which would improve teaching and ultimately student 
achievement. Parents are an untapped resource for teachers. Involving parents in 
an effort to improve teaching will not only provide necessary feedback but also help 
to open the door to positive parental involvement. The problem of this study was to 
create and test a discriminating, reliable, and valid instrument for parents to give 
teachers feedback. Further, this study examined the association, if any, between 
student and parent feedback to teachers. The problem can be clarified by the 
following questions; 
1. Will there be a difference in the discriminating power of the items on the 
parent feedback to teacher sun/ey? 
2. Based on these surveys, in what areas are parents most satisfied with the 
teacher? 
3. Based on these surveys, in what areas are the parents least satisfied with 
the teacher? 
4. Will parent perceptions of the teacher vary by selected demographics, e.g., 
teacher age, gender, years of experience, and the teacher having children or 
not? 
5. Will the number of surveys returned vary by grade of student? 
6. Will parent satisfaction vary by grade of student? 
7. Will the parent comments vary by grade of student? 
8. Will parent comments reflect only dissatisfaction? 
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9. Will parent responses on the bubble portion of the survey be reflective of the 
parent comments on the survey? 
10. Will the parent responses and student responses vary? 
Purpose of the Study 
The purpose of this study was to provide a low-cost, discriminating, reliable, 
and valid method for parents to give teachers feedback. Further, this study 
examined how student feedback to teachers is similar and dissimilar to parent 
feedback. 
Objectives 
In order to accomplish the purposes of this study, it was necessary to 
address the following objectives: 
1. Create an instrument for parents to give teachers feedback which can be 
tested for validity, reliability, and discrimination power. 
2. Select school districts, school buildings, and teachers to be used in this 
study. 
3. Conduct "parent feedback to teacher" surveys in selected districts and 
provide feedback to the individual teachers and aggregate data to the 
district. 
4. Conduct 'student feedback to teacher" surveys in the said districts and 
provide feedback to the individual teachers and aggregate feedback data to 
the districts. 
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5. Tabulate and analyze the results of the survey to determine if the instrument 
is discriminating, reliable, and valid. 
6. Determine the correlation, if any, between parallel items on the parent 
feedback instrument and the student feedback instrument. 
7. Determine the correlation, if any, between the Spanish parent feedback 
instrument and the English student feedback instrument. 
8. Determine the correlation, if any, between the parent feedback for the 
different grade levels: K-2, 3-5, 6-8, 9-12. 
9. Determine if It is necessary to survey both parents and students for 
feedback to the teacher. 
10. Create a model parent feedback instrument with norms to be used by other 
school districts. 
11. Establish recommendations to school districts for surveying parents for 
feedback to teachers (with or without student feedback). 
Hypotheses 
This investigation sought to identify a discriminating, reliable, and valid 
instrument for parents to give teachers feedback. The ten null hypotheses tested 
were: 
1. There will be no significant difference in the discrimination power of the 
items on the parent evaluation questionnaire of the teachers. 
2. There will be no significant difference by school level in the parent 
satisfaction of the teacher characteristics of communication, classroom 
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environment, curriculum and instruction, assessment and evaluation, and 
homework. 
3. There will be no significant difference by school level in the parent 
satisfaction of the teacher characteristics of communication, classroom 
environment, curriculum and instruction, assessment and evaluation, and 
homework. 
4. There will be no significant difference in the parent perceptions of the 
teacher by teacher age, gender, years of experience, and whether or not the 
teacher is a parent. 
5. The percentage of elementary level parent survey returns will be significantly 
higher than the secondary level returns. 
6. There will be no significant difference in the parent satisfaction by grade of 
student as measured by the overall satisfaction score. 
7. There will be no difference in the parent comments by grade of student as 
measured by their content. 
8. Parent comments will only reflect dissatisfaction. 
9. There will be no significant difference between the response and essay 
portions of the survey in terms of general satisfaction. 
10. There will be no significant difference in the parent and student responses 
as measured by the realms (subsets) by comparable items. 
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Basic Assumptions 
This study was based upon the following assumptions; 
1. The teacher performance is described on the survey instrument in terms of 
competencies and descriptors. 
2. The feedback from discriminating, valid, and reliable instruments will be 
used to improve teacher performance. 
3. The performance criteria are described on the survey instrument sufficiently 
to permit raters to make valid judgments. 
4. The raters will provide an honest assessment based upon their 
perceptions of teacher performance. 
5. The school districts volunteering to participate in the study represent the 
teachers in the population. 
6. The classes selected to participate in the study are representative of those 
typically taught by teachers in the population. 
7. The raters completing the survey can read and understand the instrument. 
8. The rater completing the survey is likely to be the mother (Epstein, 1986). 
Regardless of who completes the parent survey, mutual agreement 
between all parents or guardians is assumed. 
9. Questions about teacher communication, classroom environment, 
curriculum and instruction, assessment and evaluation, and homework are 
appropriate for parent surveys 
10. Validity for the survey comes from the design team agreeing that these are 
desirable items to use. 
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Delimitations 
A number of limitations were addressed in this study. Several efforts were 
made to ensure that this study was rigorous and makes a valuable contribution to 
the scientific knowledge base on parental feedback to teacher research, requiring 
careful examination of the following delimitations; 
1. The school districts studied were Country Green and Knottown. 
2. The results of this study would be used for teacher self-development rather 
than for performance appraisals. 
3. All teachers in the district were surveyed. For the district tightly controlled by 
the researcher, elementary teachers used students of their homeroom 
group. Two classes taught by each middle and high school teacher were 
surveyed, with one class selected by the teacher and one class selected by 
the building principal. The second district used local decision-making and 
controlled dissemination of the survey instruments. 
4. Parents provided only feedback regarding their perceptions of their child's 
current teacher as specified. 
5. The surveys were distributed during the spring of the 1998-1999 school 
year. 
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Definition of Terms 
Several terms related to the study were defined for use in the study: 
Discriminating item: A survey item which identifies high teacher overall rating from 
average and low ratings. Instrument items are most effective with high levels of 
discrimination. 
Feedback: Information received regarding performance. 
Judgment panel: A group of professors, educators, administrators, and graduate 
students who have demonstrated knowledge and expertise in the field of 
education. 
Parent involvement: The inclusion of parents in the educational process. This 
involvement comes in many different forms ranging from classroom participation 
to providing feedback to teachers. 
Rater. An individual using the survey instrument to provide feedback. 
Rating: Assigning an estimated degree to which a behavior has been exhibited. 
Reliability: Consistency between raters. 
Stal<eholders: School district members including parents, students, teachers, 
administrators, school faculty and staff, school board members, and community 
members. 
Validity: Items measure what they purport to measure. 
360 Degree Feedback: The use of multiple data sources, each providing 
feedback to an individual regarding performance. The term "360 Degee 
Feedback" is a registered trademark of Teams, Inc. 
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CHAPTER II. REVIEW OF LITERATURE 
The purpose of this study was to examine the feedback parents provide to 
teachers and to determine the association of parent feedback, if any to student 
feedback to teachers. The instruments used by the parents contain five categories 
of questions (communication, classroom environment, curriculum and instruction, 
assessment and evaluation, and homework). Specific items on the parent 
instruments are comparable with items on the student instrument. 
The review process initially began by conducting searches using the Iowa 
State University library resources including Scholar and the Educational 
Resources Information Center (ERIC). Further, relevant articles were identified 
through bibliographies of prior research studies, accessing the Dissertation 
Abstracts, contacting Johns Hopkins University Center on School, Family, and 
Community Partnerships, and utilizing the World Wide Web and other Internet links 
to access information sites. 
Parent Involvement 
Parent involvement is a fact of education today. Schools are looking toward 
the community for input and many school systems and even some states are 
mandating this community involvement. The wave of the future is schools which 
include the parents, and what better way to involve parents than in the act of 
helping to improve teacher performance—ultimately leading to Improving student 
achievement. 
Parent involvement is becoming a national trend. One unchallenged tenet 
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of our national school renewal movement is that parents should be more involved 
In all aspects of schooling, including making decisions, curriculum, and teaching 
(Daniels, 1996). The United States Congress also supports increased parent 
involvement. Congress added increased parent involvement in schools to the list 
of National Education Goals in 1994. When states submit plans under the Goals 
2000 Educate America Act, they must demonstrate how they intend to raise levels 
of parental involvement (Black, 1998; Epstein, 1996). This parental involvement 
should not be trivial or simply for compliance. It should be meaningful and 
directed toward improving the students' education. Additionally, a part of the 
Improving America's Schools Act, Title I requires local schools and districts to 
adopt three types of parent involvement strategies. These strategies are; including 
parents involved in developing school policies, forming school-parent compacts to 
raise students' academic performance, and establishing school-parent 
partnerships to work on collaborative improvement projects (Black, 1998). 
Parent involvement has arrived, it is here to stay, and in many cases, it is 
mandated in one fomn or another. Kentucky has a state reform plan enlisting 
parents on large-scale restructuring (Black, 1989). Florida passed a state law 
requiring districts to solicit parent feedback (Sandham, 1998). Schools in Hawaii 
are expected to use a school/community based management system (Aronson, 
1996). The roles within this management system range from executive to advisory 
in the areas of school policy, budget, personnel, facilities, and curriculum. The 
Chicago reform law gives parents strategic decision making power in each of the 
city's 533 schools. Extensive parent involvement has been mandatory in Chicago 
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since 1988 (Daniels, 1996). States such as Alaska, California, Florida, Hawaii, 
Illinois, Indiana, Iowa, Kansas, Kentucky, Minnesota, Missouri, Oklahoma, and 
Tennessee all mandate parent involvement in some form (Black, 1998; Daniels, 
1996; Lawton, 1997; Sandham, 1988, 1999). School reform plans across the 
nation are expecting community (parent) involvement. 
Parents, even if their involvement is not mandated, are becoming a part of 
the decision making process in schools. For example, the Ames Community 
School District in Iowa, treated parents as equal partners with the staff in certain 
decisions such as adopting a new mathematics curriculum (Black, 1998). 
Anchorage, Alaska and Rochester, New York have developed surveys for parents 
to provide feedback to teachers (Archer, 1997; Black, 1997; Janey, 1997; Lawton, 
1997; Sandham, 1998, 1999). The purpose of this feedback is to improve 
teaching performance, as well as to serve as a component of the teacher 
evaluation system. Parents clearly are becoming more involved in vital school 
decisions. 
Involvement versus interference 
Imagine a single teacher in a classroom with 25 students. Throughout the 
school year, this teacher will come to know, and seek to improve, each of the 
students individual strengths and capitalize on opportunities for growth. Typically, 
other than the teacher, typically, only the parent(s) will be constantly concerned with 
the individual child's progress. The wise teacher (and school) not only knows the 
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students, but the student's parent(s) as well. These parents are not simply 
known; they are sought out for involvement in the school. 
How then, is parent involvement maintained at a level of support rather than 
interference? Parents must be involved, in a meaningful manner, to support the 
efforts of professional educators to teach children. This involvement of parents is 
not intended to supersede or undermine educators. Defining the term "parent 
involvement" is a good place to begin. This definition may vary from district to 
district. It is essential however, that both the educators and parents understand the 
extent and nature of parent involvement. 
Forms of involvement 
Parent involvement comes in many shapes and sizes. Researchers have 
defined six forms of parent involvement, which may be either home- or school-
based (Connors & Epstein, 1996; Epstein, 1982, 1985, 1995). These forms 
include parenting, home-school communication, volunteering, home-learning, 
site-based management decision making, and community collaboration. These 
forms of parent involvement are positive, enhancing the education of the child as 
well as the school-parent relationship. 
Shortcomings 
There are shortcomings to parent involvement. It is not always easy, 
positive, and well-received. Parents may have ulterior motives for their involvement. 
Some parents may have personal agendas, seeking outlets for their individual 
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objectives rather than the good of all students (Cassonova, 1996; Dodd & Konzal, 
2000). 
Successes 
Parent Involvement has been shown to increase student success in school 
(Aronson, 1996; Black, 1998; Epstein, 1982). It is a valuable tool which, when 
used properly, may provide numerous benefits to all involved. Students at all 
grade levels do better in their academic work, have more positive school attitudes, 
higher aspirations, and other positive behavior if their parents are aware, 
knowledgeable, encouraging, and involved with the child's school (Becker & 
Epstein, 1982). Identifying the roles and boundaries of the parents is important. 
Cassonova (1996) stressed the need for both "bridges and buffers" to assure that 
parents help children to succeed, without overstepping into the professional's 
realm. The role that parents have to play in the education of their child is vital, 
however, there is also a line to be drawn between support and interference. 
Involve all parents 
Improving student achievement is the primary goal for most United States 
public schools. Parent involvement has been shown to improve students' 
academic achievement (Aronson, 1996; Black, 1998; Epstein, 1982). It would then 
seem logical for all schools to seek the active involvement of parents. The 
difficulty, however, is how to do this without offending the professional educators or 
the parents. Professional educators, trained and dedicated to teaching children, 
often feel threatened with the notion of parent involvement. Parents, with their 
19 
diverse language, cultural, and socioeconomic backgrounds, may also feel 
uneasy with becoming involved in schools. 
Parent participation in schools must be comfortable for both the parents 
and educators. There are a number of factors to consider when creating a school 
environment which fosters positive parent involvement. A welcoming atmosphere 
for parents and improving communication between the teachers and parents are 
good places to start. Hawaii is a good model for demonstrating the process of 
thriving parent involvement (Aronson, 1996). 
Hawaii's school/community-based program 
Hawaii has met great success with its school/community based 
management program. Five years after this system was implemented, parent 
involvement increased 45 percent (Aronson, 1996). Hawaii's success focused on 
teacher training and involving the parents. First, all faculty were trained in 
facilitative leadership, which includes communication skills and shared decision 
making. Next, the school focused on involving parents in one activity, with the 
reasoning that once they were involved with one activity, they would become 
involved in more activities. 
The difficulty, once activities for involvement are established, is physically 
bringing the parents into the school. Parents do not always perceive school 
environments as welcoming. Thus, Parent Community Networking Centers were 
established at each school. These centers were essentially a home base for 
parents. Directed by a parent facilitator, the center provided numerous services 
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enhancing parent involvement. The services include; facilitating communication 
between parents and teachers, arranging parent volunteers, conducting 
educational workshops, translating materials into different languages, conducting 
parent surveys, and providing outreach to parents with minimal school contact 
(Aronson, 1996). Center facilitators also kept parents informed of meeting times, 
agendas, and minutes. 
Hawaii has developed many successful strategies for involving parents in a 
meaningful and non-threatening manner. Aronson (1996) has compiled a five-
step strategy based upon Hawaii's achievement with successful parent 
involvement. First, reach a shared understanding of what form parent involvement 
will take. The nature of parent involvement should be clear and determined before 
it begins. This will help parents and educators understand the role and extent of 
the involvement. 
Second, strategies for involving more parents should be developed. 
Strategies will help to provide guidance for the parent involvement. These may 
include parent voice and representation in school governance. Parent Teacher 
Associations, parent outreach programs, parent recruitment by parents, school 
liaisons, parent centers in the school and parent surveys. 
Third, provide parents information on the school and ways of becoming 
involved. Parents, even with the best intentions, may not know how to do this. 
Create a mechanism which actively helps parents to become involved in their 
child's education. This may be accomplished through a parent center, a parent 
liaison, and using parents to recruit each other. 
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Fourth, involve those parents who are the hardest to reach. Parents come 
from diverse backgrounds. This diversity (culture, language, socioeconomic 
status, and literacy level) may provide a barrier to parent involvement. Creative 
approaches to communicating with all parents will help involve these parents. 
One approach may include non-written communication such as phone calls, 
videotapes, and personal visits. Additionally, written communication should be 
brief, direct, free from educational jargon, and translated into the language spoken 
by the parents (Aronson, 1996). The message conveyed by the school should be 
one of respect for everyone and a sincere attempt to accommodate needs. 
Fifth, reach out to parents who are reluctant to participate in the school. 
Parents are not accustomed to being welcomed into the educational setting. The 
feelings of intimidation some parents experience are not easily hurdled. Involving 
reluctant parents may take a very persistent outreach approach. Creating an 
environment, which Is friendly and clearly shares the message that parents are 
welcome is a strong start. 
Placentia-Yorba Linda community focus work team 
The Placentia-Yorba Linda, California Unified School District also 
recognized the importance of involving parents in their children's schooling. A 
Community Focus Work Team was created to facilitate parent involvement. The 
perceptions of parents differed from administrators and teachers providing a new 
perspective (Fleming & Otto, 1999). The generation of concerns and suggestions 
from parents opened a door for communications. This parental perspective 
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provided additional awareness of parental concerns, a free flow of information, 
and an opportunity to problem solve together. Listening and valuing parent ideas, 
concerns and opinions helped parents to become more involved in school 
decisions and problem solving. Fleming and Otto (1999) found mutual respect 
and communication with parents a result of this process. 
Welcoming parent involvement 
Parents are an important and valuable asset to any learning community. 
Involving the parents is the trick. All parents want their children to have the best 
education possible; however, not all parents view the school environment as 
parent-friendly. There are different reasons parents may not see the school as 
welcoming, ranging from personal school experiences to misunderstood 
communications. Schools seeking parent involvement must make parents feel 
invited and welcome in the school. 
Welcoming parents into the school is not simply a cosmetic procedure. It 
involves a dedication to communication. Communication with the parents is vital. 
The National Center for Education Statistics (1999) reports that 28 percent of all 
teachers reported that they provide information or advice to parents to help them 
create supportive environments at home. Forty-six percent of elementary school 
teachers engaged in this activity as compared to twenty percent at the middle 
school level and 10 percent at the high school level. Elementary level teachers 
communicate more with parents, although there is much room for improvement at 
each level. Parents will need to understand exactly what their role will be in the 
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school. Numerous questions will have to be addressed and answered by the 
school leaders, faculty, and parents. What decisions and authority will be granted 
to parents? What activities will parents become involved with and to what extent? 
Additionally, the school will need to address cultural and language barriers. 
Will communications be translated? What about parents without a telephone or 
who are illiterate? These are but a few of the questions that will have to be 
answered when bridging the gap between schools and parents. Overall, 
successful parental involvement focuses upon the need for parents and school 
staff to work together and talk about mutual concerns, needs, interests, 
responsibilities, and goals for student learning and development (Connors & 
Epstein, 1995). 
Impact on educators 
Not only do schools have to contend with creating a school environment 
which is inviting for parents, schools must also be cautious with the message this 
may send to the educators. Educators may feel threatened by parent involvement. 
Comments of 1,000 teachers from a survey of teacher practices of 3,700 teachers 
in 600 Maryland schools discussed major issues of parent Involvement (Becker & 
Epstein, 1982). One major issue was that teachers fear parents and this fear 
inhibits the kinds of programs teachers attempt (Becker & Epstein, 1982). 
Education must be a partnership between the parent and teacher. 
The grade level of the student impacts the amount of parent involvement. 
Parents with children in lower elementary grades reported-significantly more 
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frequent use of parent involvement, communication, and school participation 
(Epstein. 1986). This partnership between the parents and school typically 
declines as students move from the elementary school into junior and senior high 
schools (Connors & Epstein, 1995). Perhaps, a result of this decline in 
involvement resulted from parents finding fewer problems with elementary 
schools than with secondary schools (Epstein, 1986). 
It is not a far stretch for teachers to perceive that the opinions of parents, 
who may not be trained educators, are more valued and appreciated than their 
own. Teacher participation in practices of parent involvement maximizes 
cooperation and minimizes antagonism between the teacher and parent 
enhancing the teacher's professional standing from the parents' perspective. 
Clearly, for successful parent involvement, both the nature and extent of this 
involvement must be defined. 
360 Degree Feedback 
The notion of feedback from a variety of sources Is valuable. No strong and 
capable educator desires to be evaluated by a single evaluator, nor should this be 
the case (Epstein, 1985). Typically, teachers are evaluated infrequently and only by 
one Individual, the principal (Epstein, 1985; Manatt, 1997). Student achievement is 
the goal for enhancing teacher performance. Currently, student achievement is not 
improving using a single evaluator (Manatt, 1997). 
Valuable feedback Is obtained through multiple sources. The business 
community has been utilizing 360° Feedback®^", a trademark term developed by 
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Teams, Inc., at Miami, Florida (now located in Tempe, Arizona) in 1978. Only 
recently has this concept been seriously considered as a viable component in 
educational evaluation systems. In spite of Epstein's research over the past 20 
years supporting parent involvement, Epstein had been a lone voice in the 
vi/ilderness (Epstein, 1982, 1985, 1986). This idea of 360-degree feedback Is why 
parents are so valuable in education. The business community is familiar with the 
notion of feedback from multiple sources to encourage continual improvement. 
Total-Quality Management (TQM) is a concept adopted from the business 
world focusing on client satisfaction and decision-making techniques, which 
encourage workers to seek continual improvement in the organization. TQM is a 
management philosophy which is attributed to W. Edwards Demming. It focuses 
the organization on satisfying customer needs, developing and tapping the full 
human potential of all employees, involving everyone in efforts to "find better ways," 
managing by fact using reliable data and information, and adding value to society 
(Hutton, 1997). 
The concept of 360-degree feedback is important and especially applicable 
to school settings. It involves input from many different perspectives, all of which 
have valuable infomnation to aid in improving performance. The 360-degree 
feedback embraces multiple raters and focuses on professional improvement 
(Black, 1997; Epstein, 1985; Manatt & Benway, 1998; Manatt & Kemis, 1997; 
Santeusanio, 1998). 
The teacher interacts with many groups, including the students, parents, 
other teachers, and administrators. Additionally, personal reflection of the teacher 
will also provide useful information for the teacher to use to improve performance. 
Each of these groups has different perceptions about the teacher and different 
kinds of knowledge In which they may provide valuable feedback to the teacher. 
Epstein (1985) describes the absence of parent and student feedback in teacher 
evaluations as a deficit in their design. Further, parents are members of the 
community and as "members parents have an interest in the success, 
continuation, and improvement of school organizations and should participate in 
evaluating the organization and its components (Epstein, 1985). "Using the 
feedback from each of these groups will help provide an overall picture of the 
teacher's perfomiance, highlighting areas for praise and improvement" (p. 4). 
Multiple raters help the teacher to develop appropriate professional 
improvement goals. Performance evaluation by a principal working solo relies 
only on one perspective (Epstein, 1985; Manatt & Benway, 1998, p.18; Manatt & 
Kemis, 1997). "Business argues that with 30 to 70 people to supervise, these 
managers lack the opportunity to observe many individual perfomiance actions. 
School principals have always been in that boat" (Manatt & Benway, 1998, pp. 22-
23). Ideally, feedback to teachers should come from six sources; students, peer 
teachers, principals, parents, student achievement data and teacher evaluation 
(Archer, 1997; Black, 1997, 1998; Janey, 1997; Lawton, 1997; Manatt, 1997). The 
most fair and comprehensive evaluation systems utilize multiple raters (Epstein, 
1985). 
One key component of 360-degree feedback, the parents, is seldom 
enlisted. Parents are a virtually untapped resource for feedback to teachers and 
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they have a great deal at stake—the education of their child. Epstein (1995) 
supports parent involvement in evaluating teachers as parents are legitimate and 
important contributors among the multiple raters in teacher evaluations and parent 
judgment may contribute to more effective teaching and to more effective school 
organizations. Feedback from parents will not only help to open communication 
between teachers and parents, but it may also lead to enhanced teacher 
performance ultimately improving student achievement (Aronson, 1996; Black, 
1998; Epstein, 1982). 
The Valparaiso Community Schools found that using 360-Degree feedback 
is beneficial. Valparaiso (Indiana) School Corporation joined a School 
Improvement Model client-district cluster including Forest Grove, Oregon, Lincoln 
County District No. 1, Diamondville, Wyoming, and Riverhead Central School 
District, New York as districts instituting both renewed teacher performance 
evaluation and curriculum. The participating districts found benefits in the 
feedback from students, peers, self-evaluation, supervisors, and yes, even 
parents. 
At each parent-teacher conference session, parents are provided 
with a five-question report card to complete. Questions apply to the 
performance of the teacher and the entire school. The opportunity to 
submit their own evaluations has encouraged high parental 
attendance at such events, in some cases as high as 95 percent. 
Teachers using the report card are pleasantly surprised by the 
positive and supportive feedback from parents. (Manatt & Benway, 
1998, p. 20) 
A comprehensive system of teacher evaluation includes parents and 
principals. The teacher evaluation should help the educators build an evaluation 
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system fulfilling two functions: identifying strong, marginal, and weak teachers as 
well as helping all teachers improve specific teaching skills (Epstein, 1985; 
Manatt; 1997). The wise school system would look for meaningful and valuable 
opportunities for parents to participate and improve schools, teaching, and student 
achievement. Inherent in the practice of seeking feedback is the notion of 
changing one's behavior. 
Ask Your Clients 
Total Quality Management focuses on satisfying customer needs; in the 
school setting, the parents are these clients. Parents are becoming more and 
more a part of their child's education, and why not? It makes perfect sense to ask 
for feedback from one's clients. Parents are clients of the school, and being the 
consumers, "who are always right," their input should be solicited and valued. It is, 
of course, important to use appropriate feedback and utilize that information in a 
meaningful and appropriate manner. Surveying parent perceptions about the 
teacher and using these comments and feedback would offer parents an 
opportunity to provide information as well as a format for these data to be obtained. 
There is a debate as to whether or not it is appropriate to use parents as a 
part of teacher evaluation. Clearly, a component of 360-degree feedback involves 
using feedback from multiple sources including students, peer teachers, 
principals, parents, student achievement data, and teacher self-evaluations 
(Epstein, 1985; Manatt & Benway, 1998; Manatt & Kemis, 1997). This variety of 
feedback allows for a wider picture of the true performance of the teacher. Not all 
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people believe however, that parents are an appropriate or valuable source of 
feedback. 
Feedback versus evaluation 
An important point to acknowledge is the difference between feedback and 
evaluation. Feedback is formative and evaluation is summative. Feedback is a 
process in which factors that produce a result themselves are modified, corrected, 
strengthened, etc., by that result. The feedback is the response which initiates this 
process into motion (Mish, 1997). Evaluation, on the other hand is defined as, to 
judge or determine the worth or quality of something (Webster's Dictionary, 1997). 
Scriven (1991) defined evaluation as the process of determining the merit, worth or 
value of something, or the product of that process. There is a difference in the 
meaning of the two words, although in the literature they seem to be used 
interchangeably. Feedback focuses on constructive criticism and praise with the 
purpose being improvement; it is ongoing and prescriptive. Evaluation is a 
judgment and final; lacking the diagnostic and improvement focus of feedback. 
Parents evaluating teachers 
Adam Urbanski (1997), president of the Rochester Teachers Association 
and an American Federation of Teachers (AFT) vice president, believes that it is 
not appropriate for parents to evaluate teachers, that it is the job of professionals 
to do the evaluations. Urbanski stresses that it is not appropriate for parents to 
evaluate the professional or pedagogical skills or content knowledge of teachers. 
He believes it would be acceptable for parents to comment on certain aspects of 
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teacher performance, such as parent-teacher communication, home involvement 
in education, and student progress which is observable by the parent. Urbanski 
cautions that involving parents in evaluating teachers' content knowledge and 
teaching styles implies that there is not a specialized knowledge base for 
teachers, thus teaching is not a profession. This Is alarming In that the cynical 
Urbanski does not recognize the full value of 360-degree feedback which is 
inclusive of students and parents. 
Bunde (1997), an Alaska state legislator, has a much different perspective 
on the involvement of parents in the teacher evaluation process. Bunde stresses 
both the importance and value of parents evaluating teachers' professional 
knowledge and skills. Parents know their children better than any other person; 
thus they are the most appropriate tools to utilize when evaluating if the teaching 
from school is internalized and applied in the child's every day life. Bunde (1997) 
compares teacher evaluation to a "three-legged stool" requiring input from 
administrators, peers, and parents claiming that without one of the legs the 
evaluation is incomplete and students will suffer. Further, students are a 
mandated audience of the teacher because of compulsory attendance laws 
guaranteeing the teacher "customers." Bunde (1997) argues that this brings an 
even stronger cause for parents to have a method to have their voices heard 
through evaluations. Parents pay teacher salaries through property taxes and he 
argues, "taxation without representation is tyranny ' (Bunde, 1997, p.4). 
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Surveys 
Parent surveys are a useful tool to obtain an understanding of parent 
perceptions. There are nine basic principles which should be considered when 
developing a survey for parent use (Aronson, 1996): 
1. Determine what information is most desired from parents. Knowing the 
specific information to find out is an important factor when designing survey 
questions. This will help to guide and frame the survey questions. 
2. Translate the questionnaire into the native language of the parent, and 
make sure parents receive the version they need. Sun/eys will not provide a 
benefit if the reader does not understand them. 
3. Use simple language and avoid jargon. It is important that the parent 
understand the question. Literacy levels of parents will vary; simple 
language will help to ensure all readers understand the question. 
Educational jargon may be confusing, even to educators. 
4. Minimize open-ended questions and use multiple-choice questions. 
Multiple-choice questions will increase the response as well as making 
responses easier to analyze. It is important to easily use the information 
the surveys provide. A simple response mode (multiple choice formats) 
allows for questions to be analyzed in an objective manner, as well as 
statistical inferences to be obtained. 
5. Make it clear that the survey may be anonymous. Parents may have the 
option of signing their name, but it should not be a prerequisite for 
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completing the survey. There may be comments, which a parent will not 
want to make If their name must be attached to them. 
6. Inform parents ahead of time about the survey. This allows the parents to 
anticipate the survey and to know that it is on its way. 
7. Enlist teachers, students, and parents in disseminating and then collecting 
the questionnaires. This process may provide for a sense of teamwork and 
ownership in the survey process. However, precautions should be taken to 
prevent data tampering. 
8. Allow one response for each family. It is important that each family have the 
opportunity to respond to the survey; however, multiple responses from a 
single family might result in skewing the data. 
9. Involve members of the school community, including the parents, in the 
data interpretation and appropriate plan developing. This feedback should 
be shared with the school staff and parents. Once the surveys are collected, 
they must be analyzed and used. It is important to share how they are being 
used, and the feedback from these surveys with both the evaluators and 
evaluated. This allows for both parents and school staff to see the 
usefulness of their surveys in improving teaching and learning. 
Research utilizing parent perception surveys 
Many studies seeking to analyze the perceptions of parents utilize surveys. 
Survey research has the ability to ask the same questions to a large population. 
33 
Research findings related to parent involvement that was used in the current study 
is listed in Table 1. 
A study by Chase (1992) compared student, teacher, and parent attitudes 
toward schools. The findings indicated that parents viewed the school more 
favorably than either the students or teachers. 
A National Study of School Evaluation (NSSE) was conducted using opinion 
surveys. The surveys were analyzed by the Indiana Testing and Evaluation Service 
from July 1988 - July 1989. The data represent samples of parents, students, and 
teachers from ail 50 of the United States: 6,051 parent: 10,089 student, and 3,518 
teacher-opinion surveys were analyzed. This study examined the attitudes of 
parents, students, and teachers using a survey with a five-point, Likert-type 
response mode. Eight questions were comparable on the three surveys. 
Additionally, parents, students, and teacher mean scores were typically on the 
agreement side of the five-point scale. Overall in this study, parents were the most 
satisfied. The results of this study showed student and parent data correlating at a 
.89 level of significance, although students tended to rate items lower than 
parents. This study is important as it raises the possibility of students and parents 
evaluating the teacher similarly, possibly indicating surveying both groups Is 
unnecessary. 
Parent reactions to involvement 
A survey of 1,269 parents of students In 82 first, third, and fifth grade 
classrooms in Maryland questioned parents about parent Involvement practices of 
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Table 1. Summary of the research literature for parent involvement in teacher 
evaluations 
Year Author Summary 
1982 Becker 
1982 Epstein 
1982 Becker & 
Epstein 
1985 Epstein 
1986 Epstein 
1989 National Study 
of School 
Evaluation 
1992 Chase 
1993 National 
Commission on 
Education 
1995 Connors & 
Epstein 
1995 Duff, Tompkins, 
& McClellan 
1996 Aronson 
1996 Brackbill 
1996 Cassonova 
1996 Connors & 
Epstein 
1996 Dodd 
Mailing back the survey is an indicator of cooperation. 
Parent involvement raises student achievement. 
A survey of teacher practices in Maryland discussed major 
issues of parent involvement. Teachers fear parents and this 
inhibits programs teachers attempt. 
Parents give higher ratings to teachers of younger grades. 
Cooperation between the schools and families is important. 
Lower grades report higher parent involvement than higher 
grades. The "most knowledgeable" parents completing surveys 
were female. 
Attitudes of parents, students, and teachers were surveyed. 
Parents were the most satisfied. Student and parent data were 
highly correlated, although students rated teachers lower than 
parents. The possibility that surveying both groups is not 
necessary. 
Parents view the school more favorable than teachers or 
students. 
Effective schools have parental involvement in children's 
education and in supporting the aims of the school. 
Partnerships between parents and the school decline as 
students move from elementary to junior high to high school. 
Surveying parents provides a non-threatening tool for parents to 
express concerns and celebrations. 
Parent involvement improves student academic achievement. 
Aronson developed a five-step strategy for successful parent 
involvement as well as nine principles to use when surveying 
parents. 
A report card for students and teachers to complete regarding 
their teacher had a 75 percent return rate and were generally 
positive. 
Parents with personal agendas may seek individual aims rather 
than the good of all students. 
There are six forms of parent involvement, both community and 
school based. Successful parent involvement requires faculty 
and parents to work together. 
It is important to involve parents and community members. 
Parents in lower SES in Maine had little contact with the 
school and misunderstood what was happening at school. 
They had concerns and complaints and wanted their children 
to be successful in school. New teaching approaches will 
require teachers to work more cooperatively with parents. 
Table 1. (Continued) 
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Year Author Summary 
1997 Janey 
1997 Lawton 
1997 Manatt 
1997 Wilkerson 
1998 Black 
1998 Black 
1998 Manatt & 
Benways 
1998 Sandham 
1998 Santeusanio 
1999 Flemming & 
Otto 
1999 Scott 
Parents are customers and are surveyed in Rochester to obtain 
parent perceptions about the teacher with the aim of improving 
teacher performance leading to increased student 
achievement. 
Rochester was one of the first districts in the nation to have 
parent input about teachers as a formal component of job 
performance reviews. Alaska also has a state law calling for 
input from parents, students, colleagues, and community 
members in teacher and administrator evaluations. 
Principals using feedback from parent and students consider it 
a powerful tool in evaluations of teacher performance. 
Student ratings of teachers were the best predictor of student 
achievement. Elementary students rate teachers higher than 
secondary students. 
Rochester is involving parents in the teacher evaluation 
process. Involving children in their child's education through 
the collaboration between the parent and teacher will help 
raise student achievement. 
Parent involvement is mandated in some form in many states in 
the United States (Kentucky, Hawaii, California, Missouri, 
Tennessee, Minnesota, Florida, Okalahoma, and lowa)as well a 
national goal. 
Performance evaluation by a principal working solo relies on 
only one perspective. Feedback from multiple sources should 
be used. 
Anchorage, Alaska incorporated parent feedback into teacher 
evaluations. An enormous amount of time and money was 
spent on parent surveys and a very low return rate was attained. 
The 360-degree feedback uses multiple raters and focuses on 
professional improvement tapping into opinions of principals, 
students, parents, teachers, and aids 
Parent perceptions of teacher performance differ from 
administrators and teachers. 
Surveying parent perceptions are quick, easy and cost 
effective. A return rate of 29 percent was attained. Parents are 
reliable raters of public school boards and employees. 
their children's teachers (Epstein, 1986). The questionnaire was mailed to the 
parents in the spring of 1981 and had a response rate of 59 percent. Mailing back 
the questionnaire may be an indicator of parental cooperation with important 
teacher requests (Becker, 1982). The survey assessed parent attitudes toward 
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the schools and teachers, experiences with involvement and communication, and 
reactions to teacher programs and practices. Families were instructed that the 
parent most familiar with the child's school and teacher should complete the 
survey; 90 percent of the "most knowledgeable" parents were female (Epstein, 
1986). 
Results of this survey found that parent attitudes toward the public 
elementary schools and teachers were positive. Ninety percent of parents agreed 
the schools were well run, felt comfortable at school, and believed that they and 
the teachers had the same goals for the child (Epstein, 1986). 
Communication between the school and home was predominantly one­
way. Sixteen percent of the responding parents never received a memo from their 
teacher, over 35 percent did not have a parent-teacher conference, and 60 percent 
of the parents never spoke with the teacher on the telephone (Epstein, 1986). This 
reveals a large number of parents whom are excluded from many of the traditional 
communication forms linking the home and school. 
This contrasts however, to a survey conducted by Becker and Epstein 
(1982) which measured elementary school teacher perceptions about parent 
involvement. This study was conducted In over 600 elementary schools in 
Maryland with 3,700 public school first, third, and fifth grade teachers. There was a 
73 percent response rate of the teachers selected to participate. Virtually all of the 
teachers, over 95 percent of the respondents, reported that they talk with the child's 
parents, send notes home, and interact with parents on open-school nights 
(Becker & Epstein, 1982). There clearly is a strong difference in perception 
between the parents and teachers in this study conducted almost 20 years earlier. 
Involving the parents is important. When teachers of any grade level involve 
parents in home learning activities, they can positively affect parental awareness of 
teacher effectiveness and school programs. 
The parent reports in this study did not reflect conflict and incompatibilities 
between the school and families, rather it reflected the importance of cooperation 
between schools and families to help children succeed (Epstein, 1986). 
Child care parent feedback form 
The Children's Center at the University of South Carolina utilized a Parent 
Feedback Form with the purpose of providing feedback to teachers and the center 
director as well as serving a role for the parents. The form helps to structure 
parent expectations and guides the parents in what they may expect to see 
occurring in the classroom. It is a "signaling device for emphasizing parent 
concerns to the teacher as well as providing a non-threatening mechanism for 
expressing pleasures and concerns" (Duff, Tompkins & McClellan, 1995, p. 27). 
This feedback is an additional source of Information about the teacher's work 
revealing the parent's perceptions of the program and teacher quality. The Parent 
Feedback Form is completed each spring by the parents. The form consists of a 
series of yes/no questions with a space for additional comments. 
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Parent and principal teacher ratings 
Epstein (1985) conducted a large-scale study in 11 Maryland school 
districts examining if parents and principals agreed or differed in their ratings of 
teachers and what influences these differences, if any. Eleven elementary school 
principals and parents of 1,051 students evaluated 77 first, second, and fifth grade 
classroom teachers. The principal survey used was a six-point Likert-type scale to 
respond to four major teacher skills (classroom lessons, knowledge of subject, 
discipline and creativity). The parent surveys utilized the same scale to provide 
evaluations of overall teacher quality. 
Results from this study revealed that parents give higher ratings to teachers 
of younger grades. The parent evaluations of teachers at the upper grades had a 
greater variation of parent estimates or teacher quality. Parents and principals 
emphasized different aspects of teaching in judging teacher merits. 
The fairest evaluation system involves multiple raters evaluating the specific 
aspects of teaching that they have proven competence and special Interest 
(Epstein, 1985). The analysis of the survey results showed that parents provide 
aspects of teacher performance which principals may overlook. Including all of the 
parents in the teacher evaluations may remove some bias in the reports which 
principals typically receive from parents because aggregating reports from parents 
in one classroom provide one relatively stable rating of a teacher (Epstein, 1985). 
Utilizing the parent judgment may contribute importantly to more effective teaching 
and to more effective school organizations. 
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New Providence, Pennsylvania 
A rural K-5 school in southeastern Pennsylvania, New Providence surveyed 
parents about their feelings regarding school programs (Brackbill, 1996). The 
school principal was surprised by the ovenA^helmingly positive feedback. The 
principal decided to take the feedback process a step further, seeking parent 
feedback to teachers. The need for creating a feeling of trust and comfort among 
the parents and teachers was essential. The surveys were completed 
anonymously and, at least initially, the principal would not see the results; they 
would go directly to the teacher. 
A teacher committee created the two-sided "report card." One side was for 
the parent to complete, and the other side was for the student. The students at the 
end of the 1993-1994 school year took the teacher report card home. The 
completed teacher report cards were returned by the parents to a box in the school 
office and distributed to the teachers. The faculty, pleased with the results, 
requested mid-year as well as end-of-year teacher report cards to be used for the 
1994-1995 school year. 
Teachers were surveyed about the results of these report cards after the 
second teacher report card. Seventy-five percent of the teacher report cards were 
returned by the parents and overall the feedback was positive (Brackbill, 1996). 
The teachers were able to identify areas of strength (trust, respect, fairness, and 
expectations) and assess areas needing change (communication with parents, 
time to complete work, and clear directions). 
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Continuous improvement of any organization depends on the quality of 
feedback from the people they sen/e (Brackbill, 1996). Professional educators 
have an obligation to seek criticism and grow; doing this requires an obligation to 
establish and maintain trusting relationships with students and parents (Brackbill, 
1996). The perceptions of students and parents are their reality. Changing their 
perceptions must happen before their reality will be changed. The feedback from 
parents and students should stem from the educator's desire not to simply please 
students and parents, but to move beyond expectations. Brackbill (1996, p. 51) 
concludes, "if you do not want to know what parents and students think, don't ask." 
Rochester, New York 
Schools in Rochester, New York seek to listen to their customers. 
Students, parents, and taxpayers are treated as valued customers. The Rochester 
school system developed a customer-satisfaction survey, which is a parent-input 
form for parents to complete on each of the child's teachers. A stakeholders 
committee consisting of teachers, parents, a principal, and representatives from 
the district's central office created this 19-question survey. The sun/ey asks the 
parent to answer questions about parent teacher communications, home 
involvement of the teachers, and the support and feedback they receive in regard to 
their child's progress (Archer, 1997; Black, 1997; Janey, 1997; Lawton, 1997). 
Questions on the teacher-evaluation form used in Rochester include; My child's 
teacher is accessible and responsive to me when I call or want to meet; The 
teacher makes clear what my child is expected to learn in this class; My child's 
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teacher assigns clear and meaningful homework; and The teacher shares my 
high expectations for my child's learning and behavior. 
The information obtained from the surveys goes directly to the teacher. 
Copies of the survey may also be given to the principal and may be used in the 
annual evaluation process. The purpose of these surveys is to put customer 
satisfaction data into the hands of the teachers (Janey, 1997). Additionally, this is 
an effort to involve parents in their child's education. The Rochester 
superintendent, Cliff Janey (1997) contends that greater involvement of parents 
with teachers and schools makes for better student achievement. 
The survey was sent to each household in the 37,000-student district. The 
initial hurdles In this study involved the concern of teachers related to parents 
evaluating pedagogy or teacher knowledge of content. These initial hurdles were 
resolved with parents only commenting on home involvement issues. Parent 
opinion surveys had no anonymity with the forms to be signed by the parents. 
Differences were resolved and 89.2 percent of the membership of the Rochester 
Teacher's Union voting in favor of the parent opinion plan. 
Anchorage, Alaska 
The state of Alaska sought parent participation in the evaluation of teachers. 
Alaska has a state law which requires parent and community responses in the 
performance evaluations of teachers and administrators (Lawton, 1997). This law 
requires all critiques to include input from parents, students, colleagues, and 
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community members. All 53 school districts in Alaska are incorporating parent 
feedback into the teacher evaluations (Sandham, 1998, 1999). 
Anchorage, one of the school districts in Alaska seeking parent feedback, is 
intending to identify both positive and negative trends in teacher performance. 
Their first attempt to solicit feedback from parents to teachers was not successful. 
Countless hours and almost $70,000 were poured into the surveys. Of the 50,000 
surveys mailed to the parents, only three or four responses per classroom were 
returned. Anchorage tried again in 1999 and is hoping for higher returns providing 
useful information about teacher performance (Sandham, 1998, 1999). 
The surveys consist of statements for the parent to answer based on a five-
point Likert-type scale. Questions on this survey include: The teacher is 
comfortable to talk with; The teacher treats my child with respect; The teacher 
treats my child as an individual; and I feel that I am in a partnership with this 
teacher concerning my child's education. The surveys are completed 
anonymously in spite of the Anchorage Education Association's contention that 
teachers should have the opportunity to defend themselves when faced with 
parent criticism (Sandham, 1998, 1999). 
Related study response returns 
At Iowa State University, a dissertation by Doyle Scott (1999) identified, 
implemented, and tested a parent feedback questionnaire. The purpose of the 
questionnaire was to obtain information from parents about the school board, 
school and district administration, policies, procedures, and programs as well as 
the teachers, professional staff, and support staff of the individual buildings. Two 
school districts in the northeastern United States were involved in this study. 
Fictitious names have been used to identify these districts. The questionnaires 
used a Likert-type response scale asking both an answer to the question and the 
importance of the question asked. Questionnaires were mailed in two separate 
mailings to the selected parents and guardians of the two represented districts. A 
total of 2,589 questionnaires were sent yielding a return rate of 29 percent. The 
Stream Harbor district mailing experienced difficulties with over 200 
questionnaires returned, undeliverable. This was a result of 40 percent of the 
addresses being incorrect. The Stream Harbor district had a 18.5 percent return 
rate and the Cotcar district had a 60.9 percent return rate. Using sampling theory 
techniques, this survey had a ±4% level of accuracy. 
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CHAPTER III. METHODOLOGY 
This study developed an instrument for parents to provide reliable and valid 
feedback to teachers. The items on the survey were to be used to give parent 
feedback to teachers and principals. The development of the sun/ey, the 
identification of subjects participating, procedures for data collection, instrument 
validity and reliability, human subjects' release, and the statistical analysis used 
are discussed in this chapter. 
The initial phase of this study involved developing a pool of items for the 
instrument for the parents complete to provide feedback to teachers. The items 
were developed through the examination of existing surveys, a review of the 
literature, and personal teaching experience. 
A judgment panel assisted with the development of the items by reviewing 
the potential pool of items and selecting and/or rewriting them. The items on the 
survey went through many revisions until the final wording was acceptable. 
Considerations included the content of the item, the education level of the 
audience, and the readability of the item. Additionally, items on each parent survey 
were written to be comparable to items in the student surveys. 
The sun/ey was printed and mailed to parents along with a cover letter 
explaining the purpose and process. Mailing labels with the parent names were 
obtained and surveys were sent directly to the parents. The parents then 
responded to the five-point Likert-type scale to rate their perceptions of teacher 
performance. 
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Student surveys, which were already developed, were mailed to the 
respective school districts. All students had the opportunity to participate in 
completing the surveys. Students responded to the surveys in school, proctored 
by a teacher other than their own. 
Initially, basic descriptive statistics were run on all items yielding means, 
standard deviations, minimums and maximums. An analysis of variance (ANOVA) 
was used to determine differences in the means, if any, of comparable items on 
the student and parent feedback to teacher surveys. Cronbach alpha coefficient (r) 
was used to detemiine the reliability of the survey items. Items with reliability 
coefficients of .75 or beyond were identified. 
Development of the Survey 
Developing the survey required many components from designing the items 
to making the preprinted, customized bubble sheet. This survey development took 
eight months to reach the stage in which it was ready to be disseminated. Survey 
development began in October 1998 and the survey was ready for distribution in 
May 1999. Copies of the parent feedback fomis and the survey instrument for 
each level appear in Appendix A. All related cover letters for distribution appear in 
Appendix B. 
Create instrument 
The study had as its goal to create a method for teachers to obtain valuable 
feedback from parents. To begin, an instrument for parents to provide feedback to 
teachers was created. The instrument included realms (subscales, e.g., 
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communication, classroom environment, curriculum and instruction, assessment 
and evaluation, and homework), from which the parent may feasibly provide 
feedback to the teacher, as well as items which correlate to student feedback 
instrument items. The response modes (e.g., never, not often, sometimes, 
usually, and almost always) matched the student feedback instrument. 
Additionally, the instrument was translated into Spanish for parents who speak 
Spanish. 
Items were selected for the survey primarily from two sources: existing 
evaluation Instruments (Epstein, 1985; Sandham, 1998, 1999), and judgment 
panel review. A pool of over 200 items was generated in October 1998 and 
narrowed to 50 items. The local judgment panel consisting of district 
administrators, building principals, teachers, community members, graduate 
students, and university professors reviewed these items. Many items were 
eliminated, additional items were added. Space for parents to provide written 
comments was also included. Over the next few months, the items were fine-
tuned and narrowed into the 25-items used on the parent survey. 
The English instrument was translated into Spanish using native Spanish 
speakers. The translators focused upon not changing the meaning of the item 
when translated. 
Prototypes of the instruments were created and sent to each district in early 
1999. The Knottown district instrument was sent to the superintendent. This 
district had the "local option" in which the survey was controlled by local decisions. 
The researcher sent the prototype of the instrument and did not hear back from the 
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district as to how, when or where the survey would be utilized. This infomnation 
came much after the survey was used. 
The researcher tightly controlled the use of the survey in the Country Green 
District. Once the Country Green district received the prototype survey, the 
stakeholders committee had the opportunity to review and make 
recommendations about the survey. The stakeholders committee, consisting of 
district administrators, building principals, school board members, teachers, 
parents, students, and community members reviewed the instrument. The 
recommendations made from the initial prototype were taken under consideration 
and the survey was modified. A meeting with the stakeholders committee and the 
researcher occurred in late April 1999. The parent survey, cover letter, and items 
were reviewed and approved by the district stakeholder committee. The Spanish 
instrument was reviewed by the Spanish teachers in the district for accuracy of 
translation. Only the Country Green district used the Spanish instrument. 
Cover letter 
A cover letter explaining why the district was doing the survey was 
developed based on input from the participating districts and the local judgment 
panel. It also included directions for completing the instrument. The cover letter 
was written to the parent and from the teacher. The cover letter was also 
translated into Spanish. The cover letter was personalized using district letterhead 
and included the packet mailed to the parent. During the April 1999 meeting with 
the Country Green stakeholders committee, the cover letter was revised and 
48 
approved. The Knottown district did not participate in the revisions or development 
of the cover letter. This district, using the "local option" developed their own cover 
letter to accompany the survey. 
instructions 
The researcher carefully controlled the instructions for the Country Green 
district. The instructions for completing the survey were developed through input 
from the local judgment panel, district stakeholder committee, the researcher, and 
examining existing survey directions. 
The instructions for completing the survey asked the raters (parents) to 
evaluate their child's teacher. The teacher name was on the instrument to avoid 
any confusion of multiple children or teachers. All questions except one 
concerning the number of hours of homework given each night, utilized a five-point 
Likert-type scale: 4 = almost always, 3 = usually, 2 = sometimes, 1 = not often, and 
0 = never. This was the same scale used on the student feedback surveys. 
The instructions also asked that the parent feedback to teacher surveys be 
returned in the self addressed stamped envelope, enclosed in the mailing packet, 
no later than May 23, 1999. The instructions for completing and returning the 
survey in the Knottown district were controlled by local decisions. The Knottown 
district also precoded the surveys with teacher names and ID (identification) 
codes. Parents completing the survey were asked to respond to the survey on a 
general-purpose bubble sheet. First, the identification number was to be filled in 
on the bubble sheet, then parents were instructed to fill in the corresponding 
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bubbles. Responses were to be marked on the scan form and returned to the 
district in the enclosed pre-paid envelope. 
Printed survey 
The Country Green surveys were tailored by the researcher using a single 
sheet of "bubble" scan-form paper. The 26-item survey was printed on bubble 
sheet paper so an electric scanning device could read them. Additionally, there 
was an area for parents to provide comments. Surveys were printed in both 
Spanish and English. Additionally, the sun/eys were customized with the Country 
Green district name. 
Each survey was pre-coded by hand, with teacher Identification numbers 
and the teacher name. This insured the parent was clear as to which teacher to 
evaluate. The identification numbers also provided a manner to easily locate 
teacher data. 
The Knottown district, exercising their "local option" did not customize the 
parent survey. Each survey was precoded with the teacher identification code as 
well as the teacher name. The original prototype was photocopied, without any 
revisions, and mailed in the packet. 
Mailed packet 
The Country Green packets were prepared and mailed to the parents by the 
researcher. The cover letter, pre-coded survey, and self-addressed stamped 
envelope were placed into mailing envelope. Each envelope was sealed and an 
address label with the parent name was affixed to the envelope. All names and 
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address labels were sent to the researcher from the Country Green district. 
Students with Spanish speaking parents were sent the Spanish version. All 
surveys were returned to the Iowa State University Mail Center. 
The Knottown district prepared and mailed the surveys locally. Their 
packets included the cover letter, survey, general-purpose bubble sheet, and a 
self-addressed envelope. All surveys were returned to the district. The district 
then mailed the unopened parent surveys in a box to the School Improvement 
Model Office located at Iowa State University's College of Education. 
Selection of Sample and Data Collection 
School districts selected to participate in this study represent two districts 
from two different states in the United States. From these districts, each teacher 
participated in the study. Both participating districts are clients of the School 
Improvement Model at Iowa State University's College of Education. 
The Knottown district was designated as the "local option" district. This 
district exercised local control and decision making over the parent feedback 
process. Knottown had been participating in School improvement efforts and was 
anxious to include the parents into their feedback components. This district had 
open permission to do the survey their way. Knottown was sent prototypes of the 
parent feedback instrument and given the opportunity to make revisions, 
customizing it to their district needs. They opted not to make any revisions to the 
prototype. 
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The Country Green district was also interested and involved in School 
Improvement. The researcher, however, tightly controlled this district parent 
feedback process. 
Each teacher in the Country Green District participated in this study. 
Teachers teaching more than one class had two classes participating in this 
study. The teacher selected one class to participate and the building principal 
selected the other class to participate. The building principal randomly selected 
which of the remaining teacher classes would be participating in the study. All 
parents whose children were in a participating teacher's class had the opportunity 
to complete the parent feedback instrument. Each student in a participating 
teacher's class also had the opportunity to complete the student feedback 
instrument. 
Participating districts 
Due to the sensitive nature of the responses, the participating school district 
names have been changed. For the purposes of this research they were named: 
Country Green and Knottown. 
Country Green is a K-12 district located in a rural setting located in the 
southwestern region of the United States. It has a racially diverse student body 
and many native Spanish-speaking families. Knottown is a much wealthier district 
located in a university town in the northeastern United States. The Knottown 
student population consists of 3,586 students; 866 in grades K-2, 874 in grades 3-
5, 824 in grades 6-8 and 1022 in grades 9-12. 
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The parents who participated in the administration and completion of the 
survey represented the two districts. All data were collected in the spring of 1999. 
Selection of names of participants to receive the surveys 
A list of the teachers was procured from each of the participating school 
districts. Each teacher was assigned an identification number. Teachers in the 
elementary level were given three-digit numbers, and teachers in the middle and 
high schools were assigned four-digit numbers. The first three numbers reflected 
the individual teacher and grade, the fourth number reflected the period in the 
middle and high schools. Using the classes selected to participate, Country 
Green provided mailing labels for the parents of the students in these classes. 
Parent surveys were then mailed from the research site directly to the parent. 
Country Green did this, but Knottown did not. Knottown used their own teacher 
codes and sent the surveys directly to the parents. 
All parents of classes who participated in the student feedback to teachers 
received parent feedback to teacher surveys. Once the classes were identified as 
participating (all elementary classes and two classes from the middle and high 
schools), mailing labels for the parents of the students in these classes were 
provided from Country Green. These labels were then affixed to an envelope 
containing the parent feedback packet (cover letter, survey, and self-addressed 
stamped envelope). The packet was then mailed to the parent. 
Country Green used a surname list to identify the Spanish-speaking 
families. This list was used to identify which parents received the Spanish parent 
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feedback packets. Only the elementary teachers were able to identify the Spanish-
speaking families, thus no Spanish surveys were distributed to the middle or high 
school parents. There were no Spanish surveys distributed in Knottown. 
Instrument Distribution and Collection 
The student instruments were sent to each participating district with 
instructions and scan forms. Students completed the instrument during the 
school day, with a proctor other than their teacher administering the questionnaire. 
Student feedback instruments were collected at the school district and returned to 
the School Improvement Model Center for processing. 
Parent questionnaires were sent directly to the parents' home. The Country 
Green parents received a letter about the instrument, directions for completing the 
instrument, and a prepaid postage envelope to return the survey to the Iowa State 
University Mail Center. Spanish-speaking families received the letter translated 
into Spanish. Parent feedback questionnaires were mailed to the Iowa State 
University Mail Center from the parents. 
Knottown parents received a letter about the instrument, directions for 
completing the instrument, and a prepaid envelope to return the letter to the school 
district. These unopened envelopes were then boxed and shipped to the School 
Improvement Model from the district. 
Surveys mailed 
The parent feedback to teacher packets were mailed on May 10 for the 
Country Green district. The surveys were to be postmariced by May 23,1999. This 
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mailing consisted of 1, 600 surveys. There were 520 parent sun/eys returned, 
yielding a return rate of 32.5 percent. 
The Knottown district distributed the surveys on their own. There was no 
date given for when the surveys needed to be returned. The surveys were returned 
to the district and the district mailed a box containing the surveys directly to the 
School Improvement Model at Iowa State University. Approximately 2,300 surveys 
were sent to parents and 428 were returned, yielding a return rate of 18.6 percent. 
Surveys properly completed 
Some surveys contained comments and no bubbled in portions, other 
surveys were returned not completed. Surveys improperly completed were not 
included In the quantitative data analysis. All comments were reported whether or 
not the sun/ey was completed. As shown in Table 2, approximately 33 percent of 
the parents In Country Green and 19 percent of the parents in Knottown returned 
surveys that were usable. The total percentage of feedback usable to teachers 
was approximately 25 percent. 
Table 2. Parent population and usable feedback provided to teachers 
District No. surveys distributed No. retumed usable Percentage 
Country Green 1600 520 32.5 
Knottown 2300' 428 18.6* 
Total 3900* 948 24.3* 
* Approximated based on the number of households in the distnct. Because the surveys 
were distributed independently, the exact number of surveys was not available. 
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Treatment of completed surveys 
Completed surveys were returned to the Iowa State University Mail Center. 
These surveys were then delivered to the researcher for processing and analysis. 
The contents of each survey were examined. Comments were transcribed 
verbatim. The survey was examined for proper completion: many surveys were not 
completed using a number two pencil. These markings were remarked using the 
proper pencil. Surveys were also cleaned to eliminate stray markings. Several 
surveys were returned damaged, torn or excessively wrinkled, and the survey data 
were transferred onto a clean sheet for processing. 
The surveys were then grouped by district and scanned by the Iowa Sate 
University Test and Evaluation Services department using the Iowa State University 
Computation's mainframe computer. The Research Institute for Studies in 
Education at Iowa State assisted in processing the data through creating files from 
the data set to utilize with the SPSS statistical software package. 
All comments from parents were transcribed and presented to the Country 
Green District. The comments were typed verbatim, including any spelling, 
grammar, and punctuation errors. All student and parent names were omitted and 
replaced with "(student name)" or "(parent name)." 
Comments were given to the respective teachers only in their Parent 
Feedback to Teacher Survey results packet. These packets contained the parent 
feedback report with frequency distributions, a summary of results by level and 
district combined reports and the comments. Comments were typed and 
packaged Into envelopes labeled with the teacher name and stamped confidential. 
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Not all teachers received comments from parents. There were no comments from 
the parent feedback surveys of the Knottown district. 
The administration received only the feedback results by level and the 
district combined. Only the individual teacher received his/her own individual 
feedback and comments. The stakeholders committee of the Country Green 
District recommended this procedure. The Knottown district received the same 
data printouts. The manner in which this information was handled was completely 
in the control of the Knottown district. 
Data Analysis 
The data from the questionnaires were analyzed to establish a list of 
discriminating criteria. The Menne and Tolsma methodology for detemriining item 
discrimination power based upon group responses to questions was used to 
Identify those questionnaire items, which discriminate teacher performance. After 
frequency counts, means and standard deviation more defined regarding statistics 
used; (a) validity, (b) reliability, (c) discrimination power, and (d) associations 
across parent and student responses. 
Human subjects release 
The Iowa State University Committee on the Use of Human Subjects in 
Research insists that researchers make sure that the rights and welfare of the 
human subjects are adequately protected, that risks are outweighed by the 
potential benefits and expected value of the knowledge sought, that confidentiality 
of data is assured, and that informed consent is obtained by the proper 
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procedures. The procedures for this study were reviewed and approved by the 
committee, and the procedures were followed throughout the study. Consent to 
participate was the form of modified consent assumed by those voluntarily 
completing and returning the survey. 
Treatment of data 
Descriptive statistics were calculated initially. Then specific statistical tests 
addressing each research hypothesis were computed. 
Research Questions, Hypotheses, and Analysis Procedures 
Ten hypotheses were developed according to the research questions. 
Then the appropriate analysis method was used to analyze the data statistically. 
The research question, related statement of hypothesis, and analysis procedure to 
examine each hypothesis are listed as follows: 
1. Research Question: Will there be a difference in the discriminating power of 
the items on the parent feedback to teacher survey? 
Statement of Hypothesis: There will be no significant difference In the 
discriminating power of the items on the parent evaluation questionnaire of 
the teachers. 
Statistical Procedure: A Menne Tolsma test was used to determine the 
discrimination power of the items on the parent feedback to teacher 
instrument. 
2. Research Question: Based on these surveys, in what areas are the parents 
most satisfied with the teacher? 
Statement of Hypothesis: There will be no significant difference by school 
level in the parent satisfaction of the teacher characteristics of 
communication, classroom environment, curriculum and instruction, 
assessment and evaluation, and homework. 
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Statistical Procedure: An independent t-test was used to compare the mean 
of the parent responses by realm (e.g., communication) by level, K-2, 3-5, 6-8, 
9-12. 
3. Research Question: Based on these surveys, in what areas are the parents 
least satisfied with the teacher? 
Statement of Hypothesis: There will be no significant difference by school 
level in the parent satisfaction of the teacher characteristics of 
communication, classroom environment, curriculum and instruction, 
assessment and evaluation, and homework. 
Statistical Procedure: An independent t-test was used to compare the mean 
of the parent responses by realm by level, K-2, 3-5, 6-8, 9-12. 
4. Research Question: Will parent perceptions of the teacher vary by selected 
demographics, e.g., teacher age, gender, years of experience, and the 
teacher having children or not? 
Statement of Hypothesis: There will be no significant difference in the parent 
perceptions of the teacher by teacher age, gender, years of experience, and 
whether of not the teacher is a parent. 
Statistical Procedure: An independent t-test was used to compare the 
selected teacher demographic to the overall score. 
5. Research Question: Will the number of surveys returned vary by grade of 
student? 
Statement of Hypothesis: It is hypothesized that the percentage of elementary 
level parent survey returns will be significantly higher than the secondary level 
returns. 
6. Research Question: Will parent satisfaction vary by grade of student? 
Statement of Hypothesis: There will be no significant difference in the parent 
satisfaction by grade of student as measured by the overall satisfaction 
score. 
Statistical Procedure: A one-way analysis of variance was used to compare 
the overall parent satisfaction score to the student grade levels (e.g., K-2, 3-5, 
6-8, 9-12) 
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7. Research Question: Will the parent comments vary by grade of student? 
Statement of Hypothesis: There will be no difference in the parent comments 
by grade of student. 
Statistical Procedure: Parent comments were examined by grade level to 
determine if their content was similar or different. 
8. Question 8: Will parent comments reflect only dissatisfaction? 
Statement of Hypothesis: Parent comments will only reflect dissatisfaction. 
Procedure: Parent comments were examined to determine if they only 
reflected negative comments from the parents. 
9. Research Question: Will parent responses on the bubble portion of the survey 
be reflective of the parent comments on the survey? 
Statement of Hypothesis: There will be no difference between the response 
and essay portions of the survey in terms of general satisfaction. 
Procedure: The response and essay portions of the surveys were examined 
to determine if they reflected the same message. 
10. Research Question: Will parent responses and student responses vary? 
Statement of hypothesis: There will be not significant difference in the parent 
and student responses as measured by the realms by comparable items. 
Statistical Procedure: A paired t-test was used to compare student and 
teacher survey realms using comparable items. 
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CHAPTER IV. RESULTS 
The major focus of this study was to examine the feedback parents provide 
to teachers and the similarity or dissimilarity the parent feedback has to student 
feedback. Furthermore, this study sought the identification of a discriminating, 
reliable, and valid method for parents to provide feedback to teachers. Data were 
collected using a 26-item survey subdivided into five realms (communication, 
classroom environment, curriculum and instruction, assessment and evaluation 
and homework). The survey was developed from a thorough review of the 
literature, examination of existing evaluation instruments, a local judgment panel, 
and the district stakeholders committee. 
The surveys were sent in the spring of 1999 to the parents of each student 
participating in the "student-feedback-to-teacher" surveys. The parent feedback 
surveys were distributed in two separate school districts located in the United 
States. Because of the sensitive nature of the responses, the names of the 
participating districts have been changed to protect their identity. For the purposes 
of this paper, the participating districts are named Country Green and Knottown. 
County Green was in the southwest region of the United States and Knottown was 
in the New England region. Copies of the English and Spanish version of the 
survey appear in Appendix A, and copies of all related cover letters appear in 
Appendix B. 
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C}escriptive Analysis of the Returns 
The cutoff date to return the surveys was May 23, 1999. This date allowed 
sufficient time to analyze and report the data to the school districts in a timely 
manner. The parents of the Country Green School District returned 521 correctly 
completed surveys, and 428 correctly completed surveys were returned from the 
Knottown School District parents. Country Green School District parents yielded a 
32.5 percent response rate. Knottown parents yielded an 18.6 percent return rate. 
This chapter restates each of the research questions presented in Chapter 
1. The results of the statistical tests performed on the data are presented in table 
form. The research questions are introduced and discussed in the order in which 
they appeared in Chapter 1. 
Mean responses for each question are displayed in Table 3. The means 
are categorized by realms, i.e., "communication," "classroom environment," 
"curriculum and instruction," "assessment and evaluation," and "homework." 
Inspection of the table reveals that most means fall in the three plus range or 
"usually." Some, such as "how well acquainted are you with curriculum reform..." 
are closer to "sometimes." The highest rated item in the Country Green District 
was "...classroom is safe and orderly," (3.48) followed by "treats all students 
fairly," (3.45) and "communication" realm items "available to meet," (3.44), and 
"responds to my communications in a timely manner" (3.44). 
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Table 3. Country Green mean ratings for parent feedback items (n=520) 
Parent feedback statements Mean ranking Std. dev. 
Communication 
1 The teacher is available to meet with me about my child. 3.44 0.94 
2 The teacher communicates openly, honestly, and frankly with 3.42 1.01 
my child and me. 
3 The teacher shares information with me in an understandable. 3.42 1.04 
friendly, nonthreatening manner. 
4 The teacher provides verbal communication, which is clear. 3.33 1.05 
concise, positive, and easy to understand. 
5 The teacher responds to my communications in a timely 3.44 0.96 
manner. 
6 The teacher keeps me informed of classroom activities and 2.97 1.29 
student progress. 
7 1 am satisfied with the opportunities 1 have for input and 3.08 1.20 
involvement in classroom activities. 
Classmom Environment 
8 Discipline and educational programs are administered fairly and 3.28 1.02 
consistently in the classroom. 
9 The teacher created a feeling of unity and enthusiasm in the 3.19 1.09 
classroom. 
10 The teacher treats all students fairly regardless of gender, race, 3.45 0.96 
and ethnicity. 
11 The teacher is concerned about my child as an individual. 3.29 1.12 
12 The teacher encourages understanding and cooperation. 3.30 1.04 
13 The teacher helps motivate my child to work to my child's 3.23 1.13 
potential. 
14 My teacher's classroom is orderly and safe. 3.48 0.89 
Cumculum and Instmction 
15 The classroom curriculum is appropriate for my child. 3.38 0.92 
16 The teacher holds a high expectation for my child's learning. 3.36 1.02 
17 1 know what is expected of my child. 3.26 1.03 
18 My child is challenged. 3.14 1.09 
19 My child likes to go to class. 3.18 1.18 
20 How well acquainted are you with the curriculum reform process 2.20 1.42 
your school district is undertaking? 
Assessment and Evaluation 
21 My child should have homework. 3.22 1.12 
22 The teacher teaches my child in the manner in which my child 3.10 1.16 
best learns. 
Homework 
23 My child should have homework. 2.89 1.23 
24 My child is given an appropriate amount of homework to help 2.84 1.27 
my child succeed. 
25 My child's homework is meaningful and helps him/her to 2.93 1.29 
succeed. 
Range: 0-4 
Response Scale:. 0=Never 1= Not Often; 2=Sometimes: 3=Usually; 4=Almost Always 
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When the relative dispersal of responses was examined, the standard 
deviations generally fell in the range of .90 to 1.0. The least scatter was for 
"classroom is orderly and safe" (.89), and the most scatter was found for 
"knowledge of the curriculum" (1.42). 
Examination of Table 4, revealing Knottown mean ratings for parent 
feedback items, indicates that most means fell in the three plus range, or 
"usually." The highest rated item in the Knottown district was, "The teacher shares 
information with me in an understandable, friendly, nonthreatening manner" (3.58). 
The lowest rated item for this district was, "The teacher keeps me informed of 
classroom activities and student progress" (3.07). 
Scrutiny of the scatter was determined through examination of the standard 
deviations which generally fell in the range of .50 to .90. The least amount of 
deviation was for, "The teacher responds to my communications in a timely 
manner" (.50). The first item, "The teacher is available to meet with me about my 
child," was the source of the greatest scatter (.86). 
Item number 20, inquiring how well the parent was acquainted with the 
district curriculum renewal process, was not a component of the Knottown parent 
instrument. Thus, there is no mean ranking or standard deviation reported. 
Table 5 combines the mean rating for parent feedback for both the Country 
Green and Knottown Districts. This table reveals that most means fall in the three 
plus range "usually." The only mean falling within in the "sometimes" rating was 
"how well acquainted are you with the curriculum reform..." (2.24). The highest 
rated items are found in the classroom environment realm: "...teacher treats all 
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Table 4. Knottown mean ratings for parent feedback items (n=428) 
Parent feedback statements Mean ranking Std. dev. 
Communication 
1 The teacher is available to meet with me about my child. 3.44 0.86 
2 The teacher communicates openly, honestly, and frankly with 
my child and me. 
3.50 0.61 
3 The teacher shares information with me in an understandable, 
friendly, nonthreatening manner. 
3.58 0.60 
4 The teacher provides verbal communication, which is clear, 
concise, positive, and easy to understand. 
3.50 0.57 
5 The teacher responds to my communications in a timely 
manner. 
3.50 0.50 
6 The teacher keeps me informed of classroom activities and 
student progress. 
3.07 0.70 
7 1 am satisfied with the opportunities 1 have for input and 
involvement in classroom activities. 
3.23 0.76 
Classroom Environment 
8 Discipline and educational programs are administered fairly and 3.36 0.61 
consistently in the classroom. 
9 The teacher created a feeling of unity and enthusiasm in the 3.33 0.68 
classroom. 
10 The teacher treats all students fairly regardless of gender, race, 3.57 0.58 
and ethnicity. 
11 The teacher is concerned about my child as an individual. 3.48 0.62 
12 The teacher encourages understanding and cooperation. 3.47 0.60 
13 The teacher helps motivate my child to work to my child's 3.32 0.64 
potential. 
14 My teacher's classroom is orderly and safe. 3.55 0.52 
Curriculum and Instruction 
15 The classroom curriculum is appropriate for my child. 3.47 0.53 
16 The teacher holds a high expectation for my child's learning. 3.42 0.55 
17 I know what is expected of my child. 3.28 0.65 
18 My child is challenged. 3.21 0.59 
19 My child likes to go to class. 3.28 0.78 
20 How well acquainted are you with the curriculum reform process N/A N/A 
your school district is undertaking? 
Assessment and Evaluation 
21 My child should have homework. 3.37 0.62 
22 The teacher teaches my child in the manner in which my child 3.20 0.74 
best learns. 
Homework 
23 My child should have homework. 3.33 0.60 
24 My child is given an appropriate amount of homework to help 3.19 0.63 
my child succeed. 
25 My child's homework is meaningful and helps him/her to 3.16 0.67 
succeed. 
Range: 0-4 
Response Scale:. 0=Never; 1= Not Often; 2=Sometimes; 3=Usually; 4=Almost Always 
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Table 5. Combined district mean ratings for parent feedback items 
Parent feedback statements Mean ranking Std. dev. 
Communication 
1 The teacher is available to meet with me about my child. 3.46 0.71 
2 The teacher communicates openly, honestly, and frankly with 
my child and me. 
3.50 0.56 
3 The teacher shares information with me in an understandable, 
friendly, nonthreatening manner. 
3.52 0.57 
4 The teacher provides verbal communication, which is clear, 
concise, positive, and easy to understand. 
3.45 0.57 
5 The teacher responds to my communications in a timely 
manner. 
3.49 0.50 
6 The teacher keeps me informed of classroom activities and 
student progress. 
3.05 0.74 
7 1 am satisfied with the opportunities 1 have for input and 
involvement in classroom activities. 
3.18 0.71 
Classroom Environment 
8 Discipline and educational programs are administered fairly and 3.53 2.56 
consistently in the classroom. 
9 The teacher created a feeling of unity and enthusiasm in the 3.30 0.64 
classroom. 
10 The teacher treats all students fairly regardless of gender, race, 3.54 2.50 
and ethnicity. 
11 The teacher is concerned about my child as an individual. 3.41 0.61 
12 The teacher encourages understanding and cooperation. 3.42 0.57 
13 The teacher helps motivate my child to work to my child's 3.31 0.63 
potential. 
14 My teacher's classroom is orderly and safe. 3.54 0.49 
Curriculum and Instmction 
15 The classroom curriculum is appropriate for my child. 3.44 0.50 
16 The teacher holds a high expectation for my child's learning. 3.39 0.54 
17 I know what is expected of my child. 3.28 0.60 
18 My child is challenged. 3.19 0.57 
19 My child likes to go to class. 3.26 0.73 
20 How well acquainted are you with the curriculum reform process 2.24 0.72 
your school district is undertaking? 
Assessment and Evaluation 
21 My child should have homework. 3.32 0.62 
22 The teacher teaches my child in the manner in which my child 3.18 0.70 
best learns. 
Homework 
23 My child should have homework. 3.15 0.70 
24 My child is given an appropriate amount of homework to help 3.02 0.76 
my child succeed. 
25 My child's homework is meaningful and helps him/her to 3.04 0.76 
succeed. 
Range: 0-4 
Response Scale:. 0=Never; 1= Not Often; 2=Sometimes: 3=Usually; 4=Almost Always 
66 
students fairly regardless of gender, race, and ethnicity," (3.54); "..teacher's 
classroom is orderly and safe" (3.54); and "discipline and educational programs 
are administered fairly and consistently..." (3.53). "Teacher shares information In 
an understandable, friendly, nonthreatening manner" is the next highest rated item 
(3.52). It is in the communication realm. 
The relative dispersal of responses Is examined, the standard deviations 
generally fall In the range of .50 to .76. The least deviation was for "teacher 
responds to my communications In a timely manner," (0.50); and "...classroom 
curriculum Is appropriate..." (0.50). The most scatter was found for "discipline and 
educational programs are administered fairly..." (2.5); and "teacher treats all 
students fairly regardless of gender, race, and ethnicity" (2.56). This is a very large 
scatter due to the controversial nature of the items, some teachers had very high 
ratings and some very low ratings. 
Statistical Analysis Based on the Research Questions 
Statistical analysis was conducted based on the research questions. 
Research Question 1: Will there be a difference in the discriminating power of the 
items on the parent feedback to teacher survey? 
Research question one sought to determine if there would be a difference 
in the discrimination power of the items on the parent feedback to teacher survey. 
The test used to find the discrimination power is the Menne Tolsma test. This 
calculation was not able to be performed. The Menne Tolsma requires 30 
subjects with a minimum of 15 responses returned per subject. As Indicated in 
Table 6, there was not a sufficient number of surveys returned to meet the test 
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Table 6. Number of surveys returned per teacher by range and district 
District 
Range Country Green Knottown Total 
0-5 39 66 95 
6-10 34 30 64 
11-14 9 1 10 
15 and above 4 0 4 
requirements. In the Knottown district, no teacher had 15 surveys returned. On the 
other hand, Country Green district had four teachers with 15 or more surveys 
returned. 
Research Question 2: Based on these surveys, in what areas are the parents most 
satisfied with the teacher? 
The combined districts (Country Green and Knottown) mean parent 
responses and standard deviations by realm (Communication, Classroom 
Environment, Curriculum and Instruction, Assessment and Evaluation, and 
Homework) by level (K-2, 3-5, 6-8, 9-12) for both districts combined are disclosed 
in Table 7. Generally speaking, parents gave higher ratings to all of the realms if 
their children were in grades K-2 or 3-5. When total means were compared, 
classroom environment was rated highest, followed by assessment and 
evaluation, curriculum and instruction, and homework in that order. 
An Analysis of Variance Test (ANOVA) was conducted to determine if 
differences In the means existed between the different levels within each realm. A 
significance level of .05 was used. Realms in which there were significant 
68 
Table 7. Combined district mean parent responses by level and realm 
Level 
Communication Classroom environ. Curr. & Instruction Assess. & Eval. Homework 
Mean SD Mean SD Mean SD Mean SD Mean SD 
K-2 3.57 .54 3.61 .49 3.37 .46 3.47 .63 3.19 .71 
3-5 3.57 .34 3.61 .80 3.32 .43 3.40 .52 3.24 .52 
6-8 3.38 .45 3.35 .50 3.18 .57 4.11 .71 2.79 .83 
9-12 3.02 .68 3.21 .53 3.09 .51 3.04 .61 2.98 .78 
Total 3.36 .58 3.44 .63 3.23 .50 3.25 .63 3.07 .72 
differences Indicated the need for further analysis using the Scheffe test to 
determine the location of the mean differences. The ANOVA findings for each 
realm indicating the probability value are displayed in Table 8. 
An ANOVA determined If at least one of the four group means was different 
from the others. It was found that at least one of the four group means (grade 
levels) differed in each of the five realms (Communication, Classroom 
Environment, Curriculum and Instruction, Assessment and Evaluation, and 
Homework). A significance level of a-.05 was used. The differences between the 
grade levels (K-2, 3-5, 6-8, 9-12) were significant in the communication, 
classroom environment, and assessment and evaluation realms. 
Significant differences were found between specific levels. Table 9 details 
the differences found between the levels within each realm identified using the 
Scheffe test using a significance level of a=.05. The Scheffe test also used a 
significance level of a=.05 to determine where the significant differences exist. 
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Table 8. ANOVA results by realm and probability value 
Realm Probability value (P) 
Communication .00* 
Classroom Environment .00* 
Cumculum and Instruction .02 
Assessment and Evaluation .00* 
Homework .03 
Level of significance: a=.05 
Table 9. Significant differences by realm and level 
Realm Levels having significant differences 
Communication (K.12)* & (9-12): (3-5)* & (9-12); (S-B)* & (9-12) 
Classroom Environment (K-2)* & (9-12): (3-5)* & (9-12) 
Cumculum and Instmction -
Assessment and Evaluation (K-2)* & (9-12): (3-5)* & (9-12) 
Homework -
Level of significance: a=.05 
The realm of communication had significant differences between groups (K-2) and 
(9-12), (3-5) and (9-12), and (6-8) and (9-12). Significant differences in the mean 
parent responses for Communication exist between lower elementary school and 
high school, upper elementary school and high school, and middle school and 
high school. 
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Generally speaking, elementary level parents (K-2, 3-5) rate teachers higher 
than high school parents in all realms. The lower elementary, upper elementary, 
and middle school parents rate the teachers significantly higher than the high 
school parents in the realm of Communication (3.57, 3.57, 3.38, and 3.02, 
respectively). The Classroom Environment and the Assessment and Evaluation 
realms both had significant differences between lower elementary school and 
high school and upper elementary school and high school. Again, the elementary 
level parents rated teachers significantly higher in the realms of Classroom 
Environment (3.61 and 3.61), and Assessment and Evaluation (3.47 and 3.40) 
than the high school parents (3.21 and 3.04). No two groups were found to be 
significantly different at the a=.05 level for the realms of Curriculum and Instruction 
and Homework. Although the mean parent responses differed in both the 
Curriculum and Instruction and Homework realms, with the elementary and 
middle school level parents rating teachers higher than the high school parents, 
these higher ratings were not significant 
Examination of the combined district mean parent responses revealed 
lower elementary, upper elementary, and middle school parents all rated the 
teachers significantly higher than the high school parents with means of 3.57, 
3.57, 3.38, and 3.02 respectively. Lower elementary and upper elementary school 
parents also rated the teachers significantly higher in both the realms. Classroom 
Environment mean ratings for the lower and upper elementary mean responses 
were both 3.61, and the high school parent mean response was 3.21. 
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Assessment and Evaluation mean parent responses for the lower elementary was 
3.47, 3.40 for the upper elementary, and 3.04 for the high school. There were no 
significant differences between the elementary, middle, and high school levels for 
either the Curriculum and Instruction or the Homework realms. 
Each realm was examined by level to determine the highest mean parent 
response. The highest mean parent response ratings by realm and mean for both 
districts combined are exhibited in Table 10. Generally, the Classroom 
Environment realm was rated the highest (K-2, 3-5, 9-12, total), followed by the 
Communication realm (6-8). 
Table 10. Highest realm ratings by level for Country Green and Knottown 
Level Mean Realm 
K-2 3.61 Classroom Environment 
3-5 3.61 Classroom Environment 
6-8 3.38 Communication 
9-12 3.21 Classroom Environment 
K-12 3.43 Classroom Environment 
Response Scale: 0=Never; 1= Not Often; 2=Sometimes: 3=Usually: 4=Almost Always 
The combined district parent responses for the lower elementary school 
and upper elementary school surveys rated the realm of Classroom Environment 
the highest both with a mean of 3.61. The high school parent mean response was 
also the highest for the realm of Classroom Environment, with a mean of 3.21. The 
middle school parent responses rated the realm of Communication the highest, 
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with a mean score of 3.38. The highest rating by realm combining all levels was 
Classroom Environment, with a mean of 3.43. 
Parents of students in grades kindergarten through second who responded 
to the survey perceived their teachers overall to be the strongest in the Classroom 
Environment realm, with a mean rating of 3.61. Parents responding for third 
through fifth grade and high school also perceived the realm of Classroom 
Environment as the highest teacher strength, with mean ratings of 3.61 and 3.21, 
respectively. However, middle school parents viewed Communication as their 
teacher's strength, with a mean rating of 3.38. It should be noted that parents 
were reporting perceptions of individual teachers, not entire faculties. 
Research Question 3: Based on these surveys, in what areas are the parents least 
satisfied with the teacher? 
Research question three focused on what areas, based on the sun/eys, are 
the parents least satisfied? Homework was rated the lowest by all levels (K-2, 3-5, 
6-8, 9-12). 
An analysis of variance was conducted to determine if the homework 
means were different at each level. It was found that at least one of the means is 
different using a significance level of a=.05. Following this statistical test, the 
Scheffe test, also using an a=.05 significance level, was used. This test revealed 
that there are no significant differences between the four levels in the realm of 
Homework. Table 11 displays the lowest mean parent response ratings by realm 
and mean for both districts combined. 
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Table 11. Lowest realm ratings by level for Country Green and Knottown 
Level Mean Realm 
K-2 3.19 Homework 
3-5 3.23 Homework 
6-8 2.79 Homework 
9-12 2.98 Homework 
K-12 3.07 Homework 
Response Scale: 0=Never: 1 - Not Often; 2=Sometimes: 3=Usually; 4=Almost Always 
All four levels, lower elementary, upper elementary, middle school and high 
school were rated by parents lowest on homework with mean scores of 3.19, 3.23, 
2.79, and 2.98, respectively. The lowest realm mean score for all levels combined 
was also Homework with a mean of 3.07. 
Research Question 4: Will parent perceptions of the teacher vary by selected 
demographics, e.g., teacher age, gender, years of experience, and the teacher 
having children or not? 
The following tables portray the overall teacher mean score based upon 
selected demographics. Not all data were available from the participating districts. 
Teacher gender was compared using a t-test for each district and districts 
combined. Table 12 portrays the teacher overall score by gender and district. 
Equal variances were assumed for Country Green, Knottown and Combined using 
Levene's test for equality of variances. 
Generally, female teachers scored higher than male teachers within 
districts and combining districts. There were fewer male teachers in both districts. 
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Table 12. Overall score for teachers by gender and district 
District Gender Number Overall mean Std. Dev. 
Country Green Female 42 80.11 11.80 
Male 33 78.87 12.04 
Knottown Female 68 79.36 11.01 
Male 28 72.21 13.12 
Combined Female 110 79.65 11.32 
Male 62 75.75 12.89 
Response Scale: 100 points total 
Fifty-six percent of the Country Green district teachers were female: 71 percent of 
the Knottown teachers were female. Combining both districts, 64 percent of the 
teachers were female. 
Country Green female teachers' overall score was higher than the male 
teachers, 80.11 and 78.87 respectively with the highest score possible 100 points. 
Female Knottown teachers also scored higher than their male counterparts, 79.36 
and 72.21. Combining both districts also revealed that female teachers were 
rated higher than the male teachers, 79.65 and 75.75. Although the mean 
differences of the overall scores differed by gender, only the Knottown and 
Combined teacher gender scores represented significant differences (Table 13). 
Female teachers in Knottown and female teachers overall (combining districts) 
scored significantly higher than their male counterparts. Perhaps female teachers 
were rated higher than male teachers due to the gender of the parent completing 
the instrument. It was assumed that the parent completing the survey was female. 
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Table 13. T-test for equality of means between teacher gender by district 
District Probability value (P) 
Country Green .655 
Knottown .007* 
Combined .041* 
Level of significance: a=.05 
*Represents significant difference between males' and females' overall scores 
The relative dispersal of overall scores generally ranged between 11 and 
13. The least scatter was for the fennale Knottown teachers (11.01); the most 
dispersal was for the combined districts male teachers (12.89). 
Country Green was the only participating district with teacher information 
about the teacher having children or not. Table 14 displays the teachers' overall 
scores by teachers having children or not. Teachers with no children were rated 
just slightly higher than teachers having no children. Equal variances were 
assumed using Levene's test for equality of variance. A t-test for equality of means 
revealed no significant difference at the a-.05 level between the overall scores for 
teachers in Country Green with and without children (Table 15). 
Table 14. Country Green teacher overall score based on teacher having children 
or not 
Children Number Overall mean score Std. Dev. 
None 20 79.73 12.10 
Yes 55 79.50 11.86 
Level of significance: a=.05 
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Table 15. T-test results for equality of means for Country Green between teacher 
having children or not 
Probability value (P) Significance Level (a) 
.940 .05 
The Country Green District had 75 teachers in the study. Seventy-three 
percent of these teachers had children and obtained an overall score of 79.50. 
The teachers without children scored 79.73. Although the teachers without 
children scored slightly higher (.23 points) than the teachers with children, this 
difference was not found to be significant at the a=.05 level. Examination of the 
standard deviations for each group were approximately 12 (11.86 with children and 
12.10 without children). 
Table 16 examines the number of years teaching and the overall scores for 
the Country Green teachers. Over half of the Country Green teachers (57.9) were 
veteran teachers with 11 or more years of experience. Novice teachers, teaching 
zero to three years, comprised 14.5 percent and 27.6 percent had four to ten years 
teaching experience. 
Table 16. Country Green teacher overall score by number of years teaching 
Years teaching Number Percent Overall mean Std. Dev. 
0-3 10 14.5 77.29 9.62 
4-10 21 27.6 81.14 10.58 
11 or more 44 57.9 79.33 12.94 
Total 75 100.0 79.56 11.84 
Level of significance: a=.05 
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Examining the mean scores (Table 16) the teachers teaching four to ten 
years were rated the highest, with a mean overall score of 81.14. The teachers 
with the most experience, teaching 11 or more years were rated second highest 
with a mean score of 79.33. The most inexperienced teachers were rated the 
lowest, 77.29. The standard deviation of these scores fell in the range of 9-13. 
The smallest scatter (9.62) was for novice teachers (0-3 years experience): the 
largest deviation was 12.94 for the veteran teachers (11 or more years 
experience). 
An ANOVA test was used to detemiine if the mean scores of the number of 
years teaching were significantly different. There was not sufficient evidence to 
suggest that the mean scores for the three groups were significantly different (P > 
.05). There were no data from Knottown for this demographic. 
Teacher experience was also examined for the number of years teaching in 
the district. The Country Green veteran teachers (11 or more years experience in 
the district) accounted for 27.6 percent of the teachers and they outscored their 
counterparts. Almost half of the teachers had taught in the district for four to ten 
years. 
The Country Green teacher overall mean score by number of years teaching 
in the school district is shown in Table 17. Teachers with the most experience in 
the Country Green district were scored the highest by parents with a mean score of 
82.48. Teachers with the least amount of experience in the district scored the next 
highest with a mean of 79.71. Teachers with four to ten years of experience in the 
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Table 17. Country Green overall score by number of years teaching in district 
Years teaching Number Percent Overall mean Std. Dev. 
0-3 17 23.7 79.71 14.07 
4-10 37 48.7 77.84 11.08 
11 or more 21 27.6 82.48 11.17 
Total 75 100.0 79.56 11.84 
Level of significance: a=.05 
district scored the lowest with a mean of 77.84. Although there were differences in 
the mean scores of teacher experience in the district, these differences were not 
found to be significant. The standard deviations were predominantly in the 11 to 
12 range, with the exception of the teachers with zero to three years of district 
experience (14.07). 
An ANOVA test was used to detemiine if significant differences exist in the 
mean number of years teaching experience in Country Green. There was not 
sufficient evidence to support this hypothesis at the a=.05 level. There were no 
data from Knottown for this demographic. 
Research Question 5: Will the number of surveys returned vary by grade of 
student? 
Research question five inquired if the number of surveys returned would 
vary by grade level of student. Tables 18,19, and 20 exhibit the number and 
percentage of surveys returned by level and district. The most parent feedback to 
the teacher surveys returned was from the elementary level.parents for each 
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district and for districts combined. Country Green elementary level teacher 
feedback surveys accounted for 38.8 percent of the Country Green returns. 
Knottown elementary level survey returns were also the highest with 63.1 percent 
of the Knottown surveys returned. Combining the districts' numbers of properly 
returned surveys also revealed the elementary level parents had the highest 
number of surveys returned with 49.7 percent of the total number of surveys. 
Table 18 reflects the percentage return rate for Country Green by grade level 
ranges. The highest returns were from the elementary school with 202 surveys 
returned. The lowest number of returns was for the middle school with 142 
surveys followed by 177 from the high school. The parent surveys were 
categorized into three groups, elementary school (grades K-5), middle school 
(grades 6-8) and high school (grades 9-12). There were 38.8 percent of the 
surveys returned that rated elementary school teachers, 27.2 percent rated middle 
school teachers, and 34 percent rated high school teachers. 
Table 18. Country Green percentage of return by grade level range 
Level Surveys property completed Percent of total 
K-5 202 38.8 
6-8 142 27.2 
9-12 177 34.0 
Total 521 100.0 
Level of significance; a=.05 
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Table 19 portrays the percentage returns for Knottown by grade level 
ranges. The highest returns were from the elementary level with 270 surveys 
returned. The surveys. Over half of the surveys returned, 63.1 percent, rated 
elementary level teachers. Of the returned surveys, 12.8 percent rated middle level 
teachers and 24.1 percent rated high school teachers. 
Table 19. Knottown percentage of return by grade level range 
Level Sun/eys properly completed Percent of total 
K-5 270 63.1 
6-8 55 12.8 
9-12 103 24.1 
Total 428 100.0 
Indicated in Table 20 are the total returns, combining both the Country 
Green and Knottown parent responses. Of the 949 surveys properly completed 
and returned, slightly under half, 49.7 percent, rated elementary level teachers. 
Almost one third, 29.5 percent, rated high school teachers and 20.8 percent rated 
middle school teachers. 
Table 20. Combined percentage of return by grade level range 
Level Surveys properly completed Percent of total 
K-5 472 47.9 
6-8 197 20.8 
9-12 177 29.5 
Total 949 100.0 
Research Question 6: Will parent satisfaction vary by grade of student? 
Research question six investigated if parent satisfaction would vary by 
grade level of student. Generally, elementary level teachers (K-5) were rated the 
highest by parents and high school teachers (9-12) were rated the lowest. The 
mean overall teacher score on the parent perception surveys by district and by 
level are detailed in Table 21. 
Country Green lower elementary school parents rated teachers the highest 
with a mean score of 87.19. The second highest rating was from the upper 
elementary school parents, 83.67. The middle school parents rated teachers with 
an overall score of 77.85 followed this. The lowest score was from the high school 
parents with a score of 73.66. 
Table 21. Overall teacher score by district and level 
District Level Overall mean score 
Country Green K-2 87.19 
3-5 83.67 
6-8 77.85 
9-12 73.66 
Knottown K-2 79.73 
3-5 81.66 
6-8 75.71 
9-12 71.04 
Combined K-2 82.80 
3-5 82.41 
6-8 76.82 
9-12 72.51 
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Knottown parents scored the upper elementary school teachers the highest 
with a mean overall score of 81.66. The lower elementary school teachers 
received a mean overall score of 79.33; middle school teachers were the next 
highest with a score of 75.71. The high school teachers were scored the lowest, 
71.04. 
Examination of the combined parent response scores revealed the 
elementary teachers, both lower and upper elementary teachers scoring the 
highest, with almost identical scores (82.80 and 82.41). The middle school 
teachers had a score of 76.82, six points below the elementary teachers. Parents 
rated the high school teachers ten points lower than the elementary teachers 
(mean score = 72.51). 
An ANOVA test was performed on data from each district and the districts 
combined to determine if the means of the four levels (K-2, 3-5, 6-8, and 9-12) 
were equal. These tests revealed that the means were not equal using a 
significance level of a=.05 (Table 22). Further analysis of the means using the 
Scheffe test was employed to determine where the significant differences existed. 
An alpha level of a=.05 was used. 
Table 22. ANOVA results by district and probability value 
District Probability value (P) 
Country Green .00* 
Knottown .00' 
Combined .00* 
Level of significance; a=.05 
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Generally, elenrientary level parents (K-2, 3-5) rate teachers significantly 
higher than high school teachers. The Country Green District had significant 
differences in the means of both lower (87.19) and upper (83.67) elementary 
school with the high school (73.66) parent responses (Table 23). Significant 
differences in the means of the Knottown District were found between the upper 
elementary school (81.66) and high school (71.04) parent responses. Examining 
the districts combined, significant differences in the parent mean response scores 
were between the lower elementary (82.80) with the high school (72.51) and the 
upper elementary (82.41) with the high school (72.51). Significant differences 
were not exhibited between the lower and upper elementary school parent 
responses, between either 
Table 23. Significant differences by district and level 
District Levels exhibiting significant differences 
Country Green (K-2)' & (9-12); (3-5)* & (9-12) 
Knottown (3-5)* & (9-12) 
Combined (K-2)' & (9-12); (3-5)* & (9-12) 
* Indicates a higher overall score 
elementary level or the middle school, or between the middle school and high 
school with the combined results. 
Parents of lower and upper elementary students rated the teachers overall 
significantly higher than did the parents of high school students in the Country 
Green district. Upper elementary school student parents in the Knottown district 
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rated their teacher significantly higher than their high school student parent 
counterparts. Combining both districts, revealed that parents of lower and upper 
elementary school students rated elementary school teachers significantly higher 
then the high school teachers. 
Research Question 7: Would parent comments vary by grade level of student? 
Research question 7 assessed if the parent comments would vary by grade 
level of student. The parent comments were examined at each level and 
categorized by comment content. Only the Country Green parents provided 
comments. Table 24 provides the Country Green categorized parent comments by 
grade range level. 
Two hundred three surveys were returned containing parent comments. 
The highest percentage of the surveys returned with comments was from the high 
school parents with 29 percent (59 surveys with comments). The middle school 
parents returned 43 surveys containing comments (21 percent). The lower 
elementary and upper elementary parents wrote comments on 50 percent of the 
surveys returned with comments. Of these surveys with comments, the lower and 
upper elementary school parents comments were predominantly positive (72 
percent and 75 percent, respectively). The middle school parents returned a 
higher percentage of positive comments (56 percent) than negative comments (44 
percent). High school parent comments were slightly higher in the negative 
comments (46 percent) as opposed to the positive comments (54 percent). 
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Table 24. Parent comments for Country Green categorized by grade level 
Content category K-2 3-5 6-8 9-12 Total 
Student concems 9 3 8 12 32 
Student progress 6 15 0 3 24 
Student future 0 2 0 5 7 
Discipline 4 6 2 8 20 
Curriculum 6 5 6 3 20 
Teaching methodology 35 38 33 38 144 
Homework 7 5 9 13 34 
Evaluation 1 0 5 8 12 
Communication 6 1 6 6 19 
Schedule 0 0 0 5 5 
Textbooks 0 0 0 3 3 
School district 1 0 4 3 8 
Superintendent 0 1 4 1 6 
Survey instrument 0 1 4 3 8 
Other 1 0 0 2 3 
Positive surveys 36 38 24 27 125 
Negative surveys 14 13 19 32 78 
Total surveys with comments 50 51 43 59 203 
The most positive comments were received at the elementary levels, with 
36 positive comments from parents with students in grades K-2 and 38 positive 
comments from grade 3-5 parents. The next highest number of positive 
comments was from grade 9-12 parents, with 27 positive comments. The middle 
school parents provided 24 positive comments. The highest number of negative 
comments was from the high school parents with 32. The least number of 
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negative comments were from the K-2 grade parents (13) and the 3-5 grade 
parents (14). The majority of comments from any level however were positive. 
High school student parents who chose to write comments had the majority of 
comments regarding teaching methodology (38), homework (13), and student 
concerns (12). The least number of high school parent comments were regarding 
the superintendent (1). 
Middle school parent comments focused mainly on teaching methodology 
(33), homework (9), and student concerns (8). There were no middle school 
parent comments regarding student future, schedule, or textbooks. Upper 
elementary parent comments centered upon teaching methodology (38), student 
progress (15), and discipline (6). There were no upper elementary comments 
about the schedule, or textbooks. 
Of those surveys with comments, the lower elementary parent comments 
centered upon teaching methodology (35), student concerns (9), student progress 
(6), curriculum (6), and communication (6). There were no lower elementary 
school parents commenting on student futures, schedule, textbooks, 
superintendent, or the survey instrument. 
Research Question 8: Would parent comments reflect only parent dissatisfaction? 
Research question eight explored the likelihood that parent comments 
reflected only dissatisfaction? The parent comments were examined and 
categorized by comment content. Table 25 describes only the Country Green 
parent comments because this was the only district in which parents provided 
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Table 25. Parent comments for Country Green categorized by positive and 
negative content 
Content category Positive Negative Total 
Student concems 15 17 32 
Student progress 0 26 26 
Student future 6 1 7 
Discipline 7 13 20 
Cumculum 3 17 20 
Teaching/Methodology 112 32 144 
Homework 11 23 34 
Evaluation 1 11 12 
Communication 5 14 19 
Schedule 0 5 5 
Textbooks 1 2 3 
School district 1 7 8 
Superintendent 0 6 6 
Survey instrument 0 7 7 
Other 1 2 3 
Total 189 157 346 
Total surveys with comments 125 78 203 
comments. The comment categories revealed that parents commented on many 
subjects and were ovenA/helmingly positive. Of the properly completed 521 
surveys returned from Country Green, 203 contained parent comments. This 
yielded 39 percent of the surveys containing comments. 
Each of the 203 surveys containing parent comments were classified as 
either positive or negative. There were 125 positive comment surveys and 78 
negative. Positive comments included phrases such as "wonderful teacher," 
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"a treasure," "excellent teacher," "teacher of very high regard," "best teacher that I 
have ever seen," "motivated teacher," and "great rapport with children." Negative 
comments consisted of phrases such as, "detrimental to the students," "no 
business teaching," "teacher needs to go back to school," "underlying feeling of 
hostility towards us," "racist," and "no interest ensuring the success of my 
daughter." 
The comments provided from the parents contained more infomriation that 
simply positive and negative thoughts and feelings about the teacher. The 
comment content was further disaggregated based upon the content. Other 
subjects included student concerns (32), student progress (26), student future (7), 
discipline (20), curriculum (20), teaching methodology (144), homework (38), 
evaluation (12), communication (19), schedule (5), textbooks (3), school district 
(8), superintendent (6), survey instrument (7), and other (3). 
These comments were further identified as either positive or negative 
based on their content. Overall, 189 (55 percent) of the parent comments were 
positive and 157 (45 percent) were negative. All of the comments regarding 
student progress were positive. Comments reflecting teaching and methodology 
were predominantly positive (112 positive comments, 32 negative comments). 
Content categories in which all comments were negative included schedule (5 
comments), superintendent (6 comments), and the survey instrument (7 
comments). 
Most of the comments about discipline (65 percent), curriculum (85 
percent), homework (68 percent), evaluation (92 percent), communication (74 
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percent), and the school district (88 percent) were negative. Parent comnrients 
which were almost equal in terms of negative and positive comments were 
student concerns (15 positive comments, 17 negative comments) and textbooks 
(1 positive comment, 2 negative comments). Parent comments did not only reflect 
dissatisfaction, but a wide range of both concerns and celebrations. 
Research Question 9: Will parent responses on the bubble portion of the survey 
be reflective of the parent comments on the sun/ey? 
Research Question 9 reflects parent responses on the Likert-response 
portion of the survey and their comments. Table 26 shows a comparison of the 
mean overall parent response scores by level for all of the parent surveys and the 
surveys containing parent comments. There is a slight difference between the 
means for all K-2 surveys (87.60) and those surveys with comments (86.70) at the 
K-2 grade level. The 3-5 surveys with comments had overall scores slightly higher 
than all of the surveys together (87.08 and 85.85, respectively). The overall score 
for the middle school level surveys with comments are almost ten points less than 
the composite high school survey score at that level (65.40 and 75.56). The high 
school surveys also reflect a lower overall score from the surveys containing 
written comments (66.05) as compared to the composite survey score (72.09). 
The total district overall score on all parent surveys was 80.27, which is almost 
four points higher than the overall score from the district parent surveys with 
comments, 76.55. 
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Table 26. Mean overall parent response score by level for all surveys and for 
surveys containing comments 
Level All scores Survey with comments 
K-12 87.60 86.70 
3-5 85.85 87.08 
6-8 75.56 65.40 
9-12 72.09 66.05 
Total 80.27 76.55 
Response Scale: 0=Never; 1= Not Often; 2=Sometimes: 3=Usually; 4=Almost Always 
Upon careful examination of the surveys using samples from each grade 
level range, it was found that the comments on the surveys matched the bubble 
response portion of the survey. Surveys, which were returned from the elementary 
levels (K-5) with a perfect score, an overall score of 100 contained comments such 
as, "She is a motivated teacher...get[s] kids started on their way to the journey of 
learning. I always recommend her to start student out for the second grade and 
life..." "I appreciate the academic emphasis," "exceptional teacher...pleased with 
methods used...grateful for the time and effort," "My child has learned so much 
from this teacher. She is a great teacher," and "Really gets down on the kid's level 
and understands them." 
Similarly, surveys with an overall score of 100 from the middle level included 
such comments as, "great asset for our school" and "Great teacher... the kind we 
need." High school surveys with an overall score of 100 also had comments 
matching the bubble response, "one of the best teachers in his field," and [name] 
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cares so much about each child that they succeed in learning math. He has given 
so much of his own time.... We are thankful (name) is in our district." 
Low overall scoring on the bubble portion of the surveys were also reflected 
in the comments. Personal frustrations were evidenced in this lower elementary 
parent survey (score 57), "[Grade] has been difficult... child floundering...no 
changes were made...tearful and frustrating evenings...! resent having to demand 
and be pushy." Another survey from the lower elementary school with a score of 
42 shared," Big lack of communication...underlying feeling of hostility." An upper 
elementary survey with a score of 32 expressed, "Never had any contact with 
teacher what so ever [sic.]. We can only guess what is happening." 
Middle level parent frustrations were equally evidenced through the bubble 
portions and essay responses of the sun/eys. A survey scoring 50 expressed that 
the teacher is "unfair" and has "favorites and all students know who they are. 
[teacher] is also very unmotivating and seems very unhappy in job." Another sun/ey 
with a score of 35 documented an "unresolved conflict" between the teacher and 
student," My daughter always expresses how 'stupid' (teacher) made her feel. 
She was afraid to approach her, and it got to where I myself was reluctant to 
approach her." Another low-scoring survey (33) reflected concerns about 
confidentiality and professionalism as well as fairness, discipline and "some 
activities which haven't had any academic purpose; which has exposed children 
and hurt them terribly." 
High school parents were also consistent regarding the low ratings on the 
bubble portion and their comments. A survey with a score of 39 wrote of a "loud 
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and out of control" atmosphere with "confusion." Another scoring 39 made claims 
of the existence of "racism which exists in the [class] is appalling." "[Teacher] plays 
favorites...causes low-self-esteem. She should try listening instead of ignoring 
[children's] ideas and problems" wrote a parent from a survey with a score of 33. 
"This teacher needs to go back to school. Needs to learn how to appeal to the age 
group she teaches. No enthusiasm," from a survey scoring 32. "Disorganization," 
"inconsistency," and "confusion," claimed two surveys scoring 31. "Opinions are 
wrong unless they are the teachers opinion and student consistently told stupidest 
class ever," stated one survey with a score of 27. Yet another survey scoring 17 
announced, "This teacher has no business teaching." And one parent's survey 
scoring 13 stressed their perception that, "this teacher has been detrimental to the 
students, neglecting any type of discipline and the class is greatly lacking in 
structure or challenge. Individual needs were not met nor even attempted to be 
met." Clearly, the scores and comments were reflective. 
Research Question 10: 1/W// the parent responses and student responses vary? 
Research question ten focused on of the parent responses and student 
responses will vary? Table 27 portrays the student teacher feedback for each level 
(K-2, 3-5, 6-8, and 9-12). Examination of the lower elementary school student 
feedback to teacher surveys, the student responses were predominantly "usually" 
responses, a score of 3. Lower elementary students rated teachers the highest 
for "My teacher makes us follow the rules" with a mean score of 3.72. The lowest 
scored item was "Our work is too hard for us" (1.70), followed by "We do the same 
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Table 27. Mean responses for student feedback 
student Questions Mean SD Range 
Lower Elementary School Questionnaire 
1 My school day is interesting. 2.06 .50 2-4 
2 We do the same thing in class everyday. 2.89 .80 1-4 
3 1 pay attention in class. 3.55 .39 2-4 
4 Our discussions are about the lessons being studied. 3.17 .50 2-4 
5 Our work is too hard for us. 1.70 .61 0-4 
6 My teacher gives us homework. 2.95 .79 0-4 
7 My teacher is usually prepared for class. 3.45 .40 2-4 
8 My teacher makes us follow the rules. 3.72 .35 2-4 
9 My teacher is fair with everybody. 3.50 .40 2-4 
10 My teacher cares if 1 waste time in class. 3.43 .57 2-4 
11 1 work in this class even if the teacher even if the teacher is not 
watching. 
3.42 .46 2-4 
12 1 can get help from the teacher when 1 need it. 3.36 .36 2-4 
13 My teacher tells me 1 do good work. 3.39 .42 2-4 
14 My teacher tells me where 1 can find information to help me learn about 
the lesson. 
3,22 .48 1-4 
15 My teacher is ready for class when it is time to begin. 3.56 .38 2-4 
16 1 know what the teacher wants us to do. 3.07 .45 2-4 
17 My teacher is easy to understand. 3.33 .36 2-4 
18 My teacher has us learn hard lessons in small steps. 3,13 .42 2-4 
19 My teacher will explain new things in a way that is easy to learn. 3.36 .36 2-4 
20 My teacher tells is what new things we can leam in each lesson. 3.40 .41 2-4 
Upper Elementary School Questionnaires 
1 My teacher makes our work interesting. 2.82 .49 1-4 
2 My school day is interesting. 2.66 40 1-4 
3 We go back over each lesson when we finish it. 2.39 .62 0.4 
4 My teacher gives us work to do at home. 2.57 1.37 0-4 
5 Our discussions are about the subject being studied. 2.99 .51 1-4 
6 My teacher gives our work back to us quickly. 1.99 .78 0-4 
7 My teacher makes me feel good when 1 do good work. 3.20 .46 1-4 
8 1 can get help from my teacher. 3.25 .46 1-4 
9 1 finish work before class is over. 2.73 .55 0-4 
10 My teacher makes me follow the rules. 3.72 .37 1-4 
11 My teacher gives me new work to do without having to wait a long time 
for it. 
2.67 .62 0-4 
12 My teacher explains the lesson clearly. 3.36 .40 2-4 
13 My teacher knows me well. 3.27 .48 1-4 
14 My teacher has work for me to do if 1 finish my assignment before 
class is over. 
2.61 .66 0-4 
15 My teacher has us work at the right pace. 3.03 .39 1-4 
16 My teacher tells us what new things we can leam in each lesson. 2.95 .43 1-4 
17 My teacher will explain new things in a way that is easy to understand. 3.13 .41 1-4 
18 My teacher is available to help me during class time and other times 
during the school day. 
2.88 .46 1-4 
19 My teacher uses a variety of classroom activities and resources. 2.98 .49 1-4 
20 My teacher is well prepared. 3.39 .41 1-4 
Table 27. (Continued) 
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student Questions Mean SD Rang 
Middle School Questionnaire 
1 My teacher makes my work interesting. 2.44 .73 0-4 
2 My teacher is fair with all. 2.85 .66 0-4 
3 My teacher maintains discipline in the classroom. 3.06 .40 1-4 
4 My teacher is well prepared for class. 3.21 .51 1-4 
5 My teacher gives assignments related to the subject we are studying. 3.19 .71 0.4 
6 We discuss and summarize each lesson just studied. 2.54 .60 0-4 
7 Our discussions focus on the topic of the lesson. 2.92 .49 1-4 
8 My teacher likes it when we ask questions. 2.82 .62 0-4 
9 1 have more time to do my work than 1 need. 1.87 .56 0-4 
10 My teacher starts lessons explaining what we are going to do and why 2.59 .55 0-4 
we are going to do it. 
11 My teacher asks a question in class to see if we understand what has 2.78 .62 1-4 
been taught. 
12 My teacher explains new ideas in a way that is easy to understand. 2.52 .58 0-4 
13 My teacher looks at our work, as we are doing it, to see if we 2.52 .59 0-4 
understand the lesson. 
14 My teacher knows more about this subject than other teachers 1 have 
hsd. 
3.17 .56 1-4 
15 My teacher has work for me to do if 1 finish an assignment before the 2.33 .70 0.4 
class is over. 
16 My teacher often makes materials and worksheets for us to use. 2.39 .70 0-4 
17 My teacher gives tests and quizzes. 2.78 1.03 0-4 
18 My teacher returns tests and assignments quickly. 2.27 .77 0-4 
19 My teacher uses a variety of classroom activities and resources. 2.41 .62 0-4 
20 My teacher gives enough time to do our work. 2.54 .59 1-4 
High School Questionnaire 
1 My teacher makes class work interesting 2.69 .69 1-4 
2 My teacher asks questions to see if we understand what has been 3.02 .53 1-4 
taught. 
3 My teacher gives assignments related to the subject we are studying. 3.38 .63 0-4 
4 We discuss and summarize each lesson we have just studied. 2.89 .60 0-4 
5 My teacher tells us how we can use what we have already leamed to 2.54 .57 1-4 
learn new things. 
6 My teacher maintains discipline in the classroom. 3.08 .49 1-4 
7 My teacher returns tests and assignments quickly. 2.71 .64 1-4 
8 My teacher gives me feedback about my performance. 2.74 .55 1-4 
9 My teacher knows a lot about this subject. 3.59 .43 1-4 
10 My homework helps me to learn the subject being taught. 2.78 .65 0-4 
11 My teacher makes materials and woritsheets for us to use. 2.83 .57 1-4 
12 My teacher uses a variety of classroom activities and resources. 2.71 .64 1-4 
13 The films or videotapes we watch help us learn about the subject we 2.60 .90 0-4 
are studying. 
14 My teacher tells the class about library/media materials that will help 2.18 .78 0-4 
us learn about the subject we are studying, when appropriate. 
15 My teacher is well prepared. 2.98 .55 1-4 
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Table 27. (Continued) 
Student Questions Mean SD Range 
16 My teacher likes it when we ask questions. 3.20 .65 1-4 
17 We work in different groups depending upon the activity in which we are 2.65 .65 0-4 
involved. 
18 My teacher encourages us to look at problems in new ways and find 2.66 .57 1-4 
ways to solve problems. 
19 My teacher is available to help me during class time and other times 3.09 .49 1-4 
during the school day. 
20 My teacher looks at my work, as we are doing it. to see if we 2.88 .57 1-4 
understand the lesson. 
Response Scale: 0=Never: 1=Not Often; 2=Sometimes; 3=Usually; 4=Almost Always 
thing in class everyday" (2.89). When the relative dispersal of responses are 
examined, standard deviations generally fall in the range of .30 to .80. Lower 
elementary students predominantly used response modes (2) "sometimes," (3) 
"usually," and (4) "almost always." "Never" (0) and "not often" (1) were only 
included in the ranges for "our work is too hard...," "...homework," "we do the 
same thing every day," and "my teacher tells me where I can find information... " 
The upper elementary student questionnaire items mean responses 
ranged from 1.99 ("My teacher gives our work back to us quickly") to 3.72 ("My 
teacher makes me follow the rules"). Most items were in the two plus range 
"sometimes." The standard deviation of the item responses was mainly in the .40 
to .60 range. "My teacher gives us work to do at home" had the largest scatter 
(1.37) and "My teacher makes us follow the rules" has the least scatter (.37). 
Upper elementary students used almost all response modes ([0] "never" to [4] 
"always") for each item except for "my teacher explains the lesson clearly" which 
students used the range 2 "sometimes" to 4 "always." 
96 
Middle school students also scored teachers in the two plus "sometimes" 
range. The highest rated item was" teacher is well prepared for class" (3.21) 
followed by" teacher gives assignments related to the subject..." (3.19). Middle 
school students rated "I have more time to do my work than I need" (1.87) the 
lowest. The item means deviated between .40 and .70 for almost all items. "My 
teacher gives tests and quizzes" had the largest scatter (1.03) while "My teacher 
maintains discipline in the classroom" displayed the least scatter (.40). 
Response modes ranged from 0 "never" to 4"always" for most items. 
High school students also rated each item in the two to three plus range 
"sometimes" to "usually." "My teacher knows a lot about this subject" was rated 
the highest (3.59) while "My teacher tells the class about library/media materials 
that will help us learn about the subject we are studying..." was the lowest rated 
item (2.18). High school item scatter ranged mainly between .40 and .60. The 
most scatter (.90) was for '"films or videotapes...help us learn" and the least 
scatter (.43) was for '"my teacher knows a lot about this subject." High school 
students predominantly used response modes 1 "not often" to 4 "always" when 
rating their teacher. 
Comparable items from the student feedback to teacher instruments and 
parent feedback to teacher instruments were examined (Table 28). Every question 
on the parent instrument did not have a counterpart on the student instruments. In 
addition, the converse holds true for the student instruments; every student item 
did not have a match on the parent instrument. 
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Table 28. Comparable student and parent survey questions and level 
Level Realm Student questions Parent questions 
K-2 Communication 12 
17 
Classroom 
environment 
Curriculum and 
instruction 
Assessment 
and evaluation 
Homework 
10 
11 
12 
14 
18 
3-5 Communication 18 
Classroom 
environment 
I can get help from the 
teacher when 1 need it. 
My teacher is easy to 
understand. 
3 
5 
13 
19 
10 
My teacher makes us follow 
the rules. 
My teacher is fair with 
everybody. 
My teacher cares if I waste 
time in this class. 
I work in this class even if 
the teacher is not watching. 
My teacher tells me where I 
can find information to help 
me learn about the lesson. 
My teacher tells me where I 
can find information to help 
me learn about the lesson. 
My teacher helps us learn 
hard lessons. 
My school day is 
interesting. 
We do the same thing 
everyday. 
t pay attention in class. 
Our work is too hard for us. 
My teacher tells me I do 
good work. 
My teacher will explain new 
things in a way that is easy 
to learn. 
My teacher gives us 
homework. 
My teacher is available to 
help me during class time 
and other times during the 
day. 
I can get help from my 
teacher. 
My teacher makes me 
follow the rules. 
The teacher is available to meet with 
me about my child 
The teacher communicates openly. 
honestly, and frankly with my child and 
me. 
The teacher shares infonmation with 
me in an understandable, friendly, 
nonthreatening manner. 
The teacher provides verbal 
communication, which is clear, 
concise, positive and easy to 
understand. 
Discipline and educational programs 
are administered fairly and 
consistently in the classroom. 
10 The teacher treats all students fairly 
regardless of gender, race, and 
ethnicity. 
11 The teacher is concemed about my 
child as an individual. 
12 The teacher encourages understanding 
and cooperation. 
13 The teacher helps motivate my child 
to work to my child's potential. 
15 The classroom curriculum is 
appropriate for my child. 
16 The teacher holds a high expectation 
for my child's learning. 
18 My child is challenged. 
19 My child likes to go to class. 
21 I am satisfied with the extent the 
teacher evaluated my child's progress. 
22 The teacher teaches my child in the 
manner in which my child learns best. 
24 My child is given an appropriate 
amount of homework to help my child 
succeed. 
1 The teacher is available to meet with 
me about my child. 
Discipline and educational programs 
are administered fairly and 
consistently in the classroom. 
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Table 28. (Continued) 
Level Realm Student questions Parent questions 
11 My teacher cares if 1 waste 11 The teacher is concerned about my 
time in this class. child as an individual. 
13 My teacher knows me well. 12 The teacher encourages understanding 
and cooperation. 
14 My teacher tells me where 1 13 The teacher helps motivate my child 
can find information to help to learn in small steps. 
me learn about the lesson. 
17 My teacher will explain new 
things in a way that is easy 
to understand. 
18 My teacher helps us learn 
hard lessons. 
Curriculum and 1 My teacher makes our work 15 The classroom curriculum is 
instruction interesting. appropriate for my child. 
2 My school day is 16 The teacher holds a high expectation 
interesting. for my child's learning. 
5 Our discussions are about 18 My child is challenged. 
the subjects. 
9 1 finish my work before 19 My child likes to go to class 
class is over. 
14 My teacher has work for me 
to do if 1 finish my 
assignment before class is 
over. 
15 My teacher has us work at 
the right place. 
Assessment 7 My teacher makes me feel 21 1 am satisfied with the extent the 
and evaluation good when 1 do good work teacher evaluated by child's progress. 
19 My teacher uses a variety 22 The teacher teaches my child in the 
of classroom activities and manner in which my child learns best. 
resources. 
Homework 4 My teacher gives work to do 24 My child is given an appropriate 
at home. amount of homework to help my child 
succeed. 
6-8 Classroom 2 My teacher is fair with all. 8 Discipline and educational programs 
environment are administered fairly and 
consistently in the classroom. 
3 My teacher maintains 10 The teacher treats all students fairly 
discipline in the classroom. regardless of gender, race, and 
ethnicity. 
11 My teacher asks a question 12 The teacher encourages understanding 
in class to see if we and cooperation. 
understand what has been 
taught. 
12 My teacher explains new 
ideas in a way that is easy 
to understand. 
13 My teacher looks at our 
work, as we are doing it to 
see if we understand the 
lesson. 
Cumculum and 1 My teacher makes class 15 The classroom curriculum is 
instruction work interesting. appropriate for my child. 
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Table 28. (Continued) 
Level Realm Student questions Parent questions 
9 1 have more time to do my 16 The teacher holds a high expectation 
work than 1 need. for my child's learning. 
10 My teacher starts lessons 18 My child is challenged. 
explaining what we are going 
to do and why we are going 
to do it. 
15 My teacher has work for me 19 My child likes to go to class. 
to do if 1 finish an 
assignment before the class 
is over. 
16 My teacher often makes 
materials and worksheets for 
us to use. 
20 My teacher gives us enough 
time to do our work. 
Assessment 18 My teacher returns 21 1 am satisfied with the extent the 
and evaluation assignments quickly. teacher evaluates my child's 
progress. 
19 My teacher uses a variety of 22 The teacher teaches my child in the 
classroom activities and manner in which my child best learns. 
resources. 
9-12 Communication 19 My teacher is available to 1 The teacher is available to meet with 
help me during class time me about my child. 
and other times during the 
school day. 
Classroom 2 My teacher asks questions 8 Discipline and educational programs 
environment to see if we understand what are administered fairly and 
is being taught. consistently in the classroom. 
6 My teacher maintains 12 The teacher encourages 
discipline in our classroom. understanding and cooperation. 
Curriculum and 1 My teacher makes class 15 The classroom curriculum is 
instruction work interesting. appropriate for my child. 
5 My teacher tells us how we 19 My child likes to go to class. 
can use what we have 
already leamed to learn new 
things. 
Assessment 7 My teacher returns tests 21 1 am satisfied with the extent the 
and evaluation and assignments quickly. teacher evaluated my child's 
progress. 
8 My teacher gives me 22 The teacher teaches my child in the 
feedback about my manner in which my child best learn. 
performance. 
12 My teacher uses a variety of 
classroom activities and 
resources. 
18 My teacher encourages us 
to look at problems in new 
ways and find new ways to 
solve problems. 
20 My teacher looks at our 
work, as we are doing it, to 
see if we understand the 
lesson. 
10 My teacher makes me follow 
the rules. 
Response Scale: O^Neven 1=Not Often; 2=Sometimes; 3=Usually; 4=Almost Always 
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Six of the parent feedbacl< to teacher instrument items did not have 
comparable items on the lower elementary (K-2) student survey. These included; 
item 5 (The teacher responds to my communications in a timely manner), item 6 
(The teacher keeps me informed of classroom activities and student progress), 
item 7 (I am satisfied with the opportunities I have for input and involvement in 
classroom activities), item 14 (My teacher's classroom is orderly and safe), item 
17 (I know what is expected of my child), and item 25 (My child's homework is 
meaningful and helps him/her to succeed). 
Twelve of the parent feedback to teacher items did not have matches on the 
upper elementary (3-5) student survey. The parent items which upper elementary 
students could not answer were; item 2 (The teacher communicates openly, 
honestly, and frankly with me and my child); item 3 (The teacher shares 
information with me in an understandable, friendly, nonthreatening manner); item 
4 (The teacher provides verbal communication, which is clear, concise, positive 
and easy to understand); item 5 (The teacher responds to my communication in a 
timely manner); item 6 (The teacher keeps me informed of classroom activities 
and student progress); item 7 (I am satisfied with the opportunities I have for input 
and involvement in classroom activities); item 9 (The teacher created a feeling of 
unity and enthusiasm in the classroom); item 10 (The teacher treats all students 
fairly regardless of gender, race, and ethnicity); item 14 (My teacher's classroom is 
orderly and safe); item 17 (I know what is expected of my child); item 20 (How well 
acquainted are you with the curriculum reform process...); and item 25 (My child's 
homework is meaningful and helps him/her to succeed). 
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Parent surveys had 16 items to which the middle school students could not 
respond. These items include: all parent questions in the communication realm, 
parent questions one through 7 (The teacher is available to meet with me about 
my child. The teacher communicated openly, honestly, and frankly with my child 
and me. The teacher shares information with me in an understandable, friendly, 
nonthreatening manner. The teacher provides verbal communication which is 
clear, concise, positive and easy to understand. The teacher responds to my 
communication in a timely manner. The teacher keeps me infomied of classroom 
activities and student progress. I am satisfied with the opportunities I have for 
input and involvement in classroom activities). Other parent items in which middle 
school student cannot answer include; item 9 (The teacher created a feeling of 
unity and enthusiasm in the classroom); item 11 (The teacher is concerned about 
my child as an individual): item 13 (The teacher helps motivate my child to work to 
my child's potential): item 14 (My teacher's classroom is orderly and safe); item 17 
(I know what is expected of my child); item 20 (How well acquainted are you with 
the curriculum reform process...); item 23 (My child should have homework); item 
24 (My child is given an appropriate amount of homework to help him/her 
succeed); and item 26 (My child's homework is meaningful and helps him/her to 
succeed). 
Seventeen parent survey questions are not also components of the high 
school student surveys. All except one of the communication realm items (items 
two through seven) are not a part of the high school student surveys. Items two 
through seven are as follows; The teacher communicated openly, honestly, and 
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frankly with my child and me. The teacher shares information with me in an 
understandable, friendly, nonthreatening manner. The teacher provides verbal 
communication which is clear, concise, positive and easy to understand. The 
teacher responds to my communication in a timely manner. The teacher keeps 
me informed of classroom activities and student progress. I am satisfied with the 
opportunities I have for input and involvement in classroom activities. Other items 
not included for high school students to respond, yet parents answer are: item 9 
(The teacher creates a feeling of unity in the classroom): item 10 (The teacher 
treats all students fairly regardless or gender, race and ethnicity): Item 11 (The 
teacher is concerned about my child as an individual): item 13 (The teacher helps 
motivate my child to work to my child's potential); item 14 (My teacher's classroom 
is orderly and safe): item 16 (The teacher holds a high expectation for my child's 
learning): item 17(1 know what is expected of my child): item 18 ( My child is 
challenged): item 20 (How well acquainted are you with the curriculum reform 
process...): item 23 (My child should have homework): and item 25 (My child's 
homework is meaningful and helps him/her to succeed). 
All four levels (K-2, 3-5, 6-8, 9-12) of student surveys did not include 
comparable items for parent items 5, 6, 7,14, 17, and 25. The K-2 student surveys 
had the least number of parent questions which did not match (6 parent 
questions). The 3-5 level student surveys doubled the number of missing parent 
question matched with 12 parent survey items only answerable by parents. The 
high school had the most number of parent items lacking a corresponding student 
item (17 parent items), followed by the middle level (16 parent items). As the 
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grade level of the student increases, there is more information which only the 
parents can answer. 
Examination of the comparable item means on the student and parent 
instruments reveled that the student and parents rate teachers similarly, with 
parents generally rating teachers slightly higher than the students. Table 29 
portrays the comparable student and parent survey questions and level. Lower 
elementary students (K-2) and parents both rate teachers predominantly in the 
three plus range or "usually". These student mean responses range from 1.70 to 
3.72 and the parent mean responses range from 3.02 to 3.54. Upper elementary 
students (3-5) rate teachers two plus "sometimes" with the mean range 2.67 to 
3.27 while parent mean item ratings are in the three plus or "usually" category 
ranging from 3.02 to 3.53. Middle school student item ratings are mainly two plus 
or "sometimes" with means ranging from 1.87 to 3.06. Parents providing feedback 
to middle school teachers rate teachers on these comparable items in the three 
plus category or "usually" with means ranging from 3.18 to 3.53. The high school 
students also rate the comparable items two plus or "sometimes" means ranging 
from 2.66 to 3.08. Parents rate the teachers in the three plus category with means 
ranging from 3.02 to 3.53. 
The comparable items were further examined within each realm and grade 
level to detemnine the reliability for the composite variables. Using the Cronbach 
alpha test of reliability, the closer the reliability is to one, the higher the reliability. 
For this study, a reliability (r) index of 0.75 or higher is desirable. Tables 29, 30, 
and 31 present the reliability for the parent feedback items used in comparison 
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with the student items by grade level of student. It is important to note that all 
parent items were not comparable with the student items. 
Table 29 details the reliability analysis for parents providing feedback at the 
K-2 grade level. These parent feedback items had comparable K-2 student 
feedback items. The parents providing feedback at the K-2 level provided high 
reliability in all realms examined. Using a Cronbach alpha test of reliability, the 
four comparable items in the communication realm had a reliability of .94. This is 
a very high reliability. The reliability would increase to .97 if item 1 (The teacher is 
available to meet with me about my child) were deleted, although it is not 
necessary. Examining the classroom environment comparable items (items 
8,10,11,12, and 13) yielded a reliability equal to .97. No items, if deleted, would 
increase the reliability level. The next group of comparable items examined at the 
K-2 grade level were the curriculum and instruction realm items (15, 16, 18, 19). 
These items demonstrated a reliability equal to .87. Deleting item 18 (My child is 
challenged) would increase the reliability to .90. This is not necessary as .87 is a 
high reliability. The assessment and evaluation realm only had two items, both 
items are necessary to retain the reliability of .92. 
The reliability of parents providing feedback at the 3-5 grade level for the 
comparable items to student feedback were examined in Table 30. Four (8, 11, 
12, and 13) classroom environment realm items were examined for parents 
responding at the 3-5 grade level. It was found that deleting item 8 (Discipline and 
educational programs are administered fairly and consistently on the classroom) 
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Table 29. Reliability analysis for the K-2 Parent Feedback Instrument (n=34) 
Item _ 
,yjQ Question Mean Std. dev. r if item deleted 
Communication (r=.94) 
1 The teacher is available to meet with me about my child. 3.56 .63 .97 
2 The teacher communicates openly, honestly, and frankly with my 3.69 .49 .91 
child and me. 
3 The teacher shares information with me in an understandable, 3.64 .62 .90 
friendly, nonthreatening manner. 
4 The teacher provides verbal communication, which is clear. 3.65 .54 .91 
concise, positive and easy to understand. 
Classroom Environment (r=.97) 
8 Discipline and educational programs are administered fairly and 
consistently in the classroom. 
3.54 .61 .96 
10 The teacher treats all students fairly regardless of gender, race and 
ethnicity. 
3.71 .50 .96 
11 The teacher is concemed about my child as an individual. 3.57 .57 .96 
12 The teacher encourages understanding and cooperation. 3.63 .58 .95 
13 The teacher helps motivate my child to work to my child's potential. 3.55 .51 .96 
Curriculum and Instruction (r=.87) 
15 The classroom curriculum is appropriate for my child. 3.52 .51 .79 
16 The teacher holds a high expectation for my child's learning. 3.44 .55 .78 
18 My child is challenged. 3.27 .58 .90 
19 My child likes to go to class. 3.60 ,63 .83 
Assessment and Evaluation (r=.92) 
21 1 am satisfied with the extent the teacher evaluates my child's 
progress. 
3.48 .68 
22 The teacher teaches my child in the manner in which my child best 3.46 .63 
learns. 
greatly increases the reliability from .19 to .90. The realm of curriculum analyzed 
items 15, 16, 18, and 19 to determine their reliability. Deleting any of these items 
would not increase the reliability of .86 for these items. A reliability of .86 was 
calculated for the assessment and evaluation realm, which only contained two 
items (21 and 22). Both of which were necessary. 
High school parent question items were analyzed for their reliabilities, these 
results are displayed in Table 31. Two parent items (8,12) were compared to 
student ratings in the realm of classroom environment. There were only two 
items, thus both are needed to retain the reliability of .90. The realm of curriculum 
and instruction also compared two parent items and obtained a reliability of .67. 
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Table 30. Reliability analysis for the 3-5 Parent Feedback Instrument (n=51) 
Item -Question Mean Std. dev. r if item deleted 
Classroom Environment (r=.19) 
8 Discipline and educational programs are administered fairly and 4.00 4.00 .90 
consistently in the classroom. 
11 The teacher is concenned about my child as an individual. 3.59 .50 .13 
12 The teacher encourages understanding and cooperation. 3.56 .49 .13 
13 The teacher helps motivate my child to work to my child's potential. 3.44 .49 .13 
Curriculum and Instruction (r=.86) 
15 The classroom curriculum is appropriate for my child. 3.49 .44 .83 
16 The teacher holds a high expectation for my child's learning. 3.50 .50 .77 
18 My child is challenged. 3.14 .53 .81 
19 My child likes to go to class. 3.43 .56 .85 
Assessment and Evaluation (r=.89) 
21 1 am satisfied with the extent the teacher evaluates my child's 3.45 .56 
progress. 
22 The teacher teaches my child in the manner in which my child best 3.36 .54 
learns. 
Table 31. Reliability analysis for the 9-12 Parent Feedback Instrument (n=34) 
«... « r if item Question Mean Std. dev. Cases deleted 
Classroom Environment (r=.90) 
8 Discipline and educational programs are administered 3.16 .55 54 
fairly and consistently in the classroom. 
12 The teacher encourages understanding and cooperation. 3.19 .58 54 
Curriculum and Instniction (r=.67) 
15 The classroom cunriculum is appropriate for my child. 3.41 .50 55 
19 My child likes to go to class. 2.98 .74 55 
Assessment and Evaluation (r=.88) 
21 1 am satisfied with the extent the teacher evaluates my 3.18 .60 55 
child's progress. 
22 The teacher teaches my child in the manner in which my 2.92 .70 55 
child best leams. 
This reliability is acceptable and both items must be retained. The assessment 
and evaluation realm also continued two items (21 and 22) providing a reliability of 
.88. Again, both items must be retained to keep this level of reliability. 
Table 32 portrays the reliabilities for each realm on the Parent feedback to 
teacher instrument. The reliabilities were computed using a Cronbach alpha test 
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Table 32. Reliability analysis for the Parent Feedback Instrument 
Item 
Mean Std. dev. Cases 
r if item 
No. Question deleted 
Communication (r=.93) 
1 The teacher is available to meet with me about my child. 3.48 .66 171 .93 
2 The teacher communicates openly, honestly, and frankly 
with my child and me. 
3.50 .56 171 91 
3 The teacher shares information with me in an 
understandable, friendly, nonthreatening manner. 
3.52 .57 171 91 
4 The teacher provides verbal communication, which is 
clear, concise, positive and easy to understand. 
3.45 .57 171 .91 
5 The teacher responds to my communications in a timely 
manner. 
3.49 .50 171 .91 
6 The teacher keeps me informed of classroom activities 
and student progress. 
3.05 .74 171 .92 
7 1 am satisfied with the opportunities 1 have for input and 
involvement in classroom activities. 
3.18 .71 171 .92 
Classroom Environment (r=.66) 
8 Discipline and educational programs are administered 
fairly and consistently in the classroom. 
3.53 2.57 171 .94 
9 The teacher creates a feeling of unity and enthusiasm in 
the classroom. 
3.30 .64 171 .58 
10 The teacher treats all students fairly regardless of gender, 
race and ethnicity. 
3.54 .52 171 .61 
11 The teacher is concerned about my child as an individual. 3.42 .61 171 .58 
12 The teacher encourages understanding and cooperation. 3.43 .57 171 .59 
13 The teacher helps motivate my child to work to my child's 
potential 
3.32 .62 171 .58 
14 My teacher's classroom is orderly and safe 3.53 .49 171 .62 
Curriculum and Instruction (r=.90) 
15 The classroom curriculum is appropriate for my child. 3.40 .47 75 .87 
16 The teacher holds a high expectation for my child's 
learning. 
3.34 .52 75 .87 
17 i know what is expected of my child 3.29 .53 75 .87 
18 My child is challenged. 3.15 .54 75 .87 
19 My child likes to go to class. 3.22 .67 75 .89 
20 How well acquainted are you with the cuniculum reform 
process your school district is undertaking? 
3.24 .72 75 .92 
Assessment and Evaluation (r=.90) 
21 1 am satisfied with the extent the teacher evaluates my 
child's progress. 
3.32 .62 172 
22 The teacher teaches my child in the manner in which my 
child best learns. 
3.18 .70 172 
Homework (r=.89) 
24 My child is given an appropriate amount of homework to 
help him/her succeed. 
3.01 .76 171 
25 My child's homework is meaningful and helps him/her to 
succeed. 
3.05 .74 171 
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of reliability. Examining the reliabilities for the seven items in the communication 
realm, a reliability of .93 was attained. The deletion of any of these seven items 
would not increase this high reliability. The realm of classroom environment 
examined the next seven items on the instrument. The reliabilities for items eight 
through 14 provided a reliability of .66. This reliability is acceptable, however, 
deleting item eight (Discipline and educational programs are administered fairly 
and consistently in the classroom) would increase the reliability of this realm to 
.94. The curriculum and Instruction realm had six questions. The reliability of 
these items was .90. Deleting item 20, which inquired how well acquainted the 
parent was with the district curriculum reform process, would increase the 
reliability in this realm to .92. This deletion would not have a large impact on the 
reliability. The last two realm examined, assessment and evaluation and 
homework both had two items in them with reliabilities equal to .90 and .89 
respectively. Both questions in each of these realms are necessary to maintain 
the Cronbach reliability values. 
The comparable student and parent items were analyzed using a paired t-
test to determine if the differences of the means were significant. The following 
tables display the student and parent comparable item descriptive statistics and 
the paired t-test analysis of the comparable items by grade level. Generally, there 
were significant differences in parent and student responses for the identified 
comparable items by realm with the exception of the homework realm. 
Table 33 outlines the mean, standard deviation, minimum and maximum 
responses from K-2 parents and students. Parents In all realms rated parents In 
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Table 33. Descriptive statistics for parent and K-2 student comparable items by 
realm 
Instalment Realm 
Parent Communication 
Classroom Environment 
Cum'culum and Instruction 
Assessment and Evaluation 
Homework 
Student Communication 
Classroom Environment 
Cum'culum and Instruction 
Assessment and Evaluation 
Homework 
Mean Std. Dev. Minimum Maximum 
3.64 .53 1.88 4.00 
3.60 .52 1.80 4.00 
3.46 .48 2.00 4.00 
3.47 .63 1.50 4.00 
3.15 .69 1.14 4.00 
3.35 .28 2.26 3.79 
3.40 .31 2.12 3.95 
2.77 .31 1.78 3.37 
3.37 .34 2.17 3.94 
3.95 .79 0.00 3.91 
the three plus or "usually" range. Students rated parents also in the "usually" 
range with the exception of the curriculum and instruction realm where they rated 
in the two plus or "sometimes" range. There was less scatter in the parent ratings 
(.48 - .69) than the student ratings (.28 - .79). Significant differences (Table 34) 
between parent and student responses were found in the communication and 
curriculum and instruction realms. Johnny tells Mommy about the classroom 
environment, assessment and homework, but they have differing perceptions for 
communication and curriculum and instruction, Mommy rates the teacher higher. 
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Table 34. Paired t-test analysis for parent and K-2 student comparable items by 
realm 
Realm Mean Std. Dev. Significance 
Communication Parent 3.61 .54 o
 
ro
 
00
 • 
Student 3.35 .29 
Class Environment Parent 3.58 .53 .086 
Student 3.37 .33 
Cum'culum and Instruction Parent 3.43 .48 .000* 
Student 2.73 .32 
Assessment and Evaluation Parent 3.45 .64 .498 
Student 3.36 .37 
Homework Parent 3.11 .70 .269 
Student 2.94 .84 
Significance level: a=0.5 
Parents at the 3-5 grade level predominantly score teachers in the "usually" 
response category; students at this level score teachers at the "sometimes" and 
"usually" responses (Table 35). The greatest amount of deviation in the parent 
responses occurs in the classroom environment realm with a deviation of 1.26. 
The least deviation among parent responses is in the communication mode (.33). 
Student response scatter is greatest in the homework realm (1.37) and least for 
the curriculum and instruction realm (.33). Significant differences between parent 
and student responses were found in the realms of communication, classroom 
environment, curriculum and evaluation, and assessment and evaluation (Table 
36). Parents and students at the 3-5 grade level report significantly different 
perceptions in these realms. Parent raters score the teacher higher than the 
students. 
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Table 35. Descriptive statistics for parent and 3-5 student comparable items by 
realm 
Instrument Realm Mean Std. Dev. Minimum Maximum 
Parent Communication 3.73 0.33 2.50 4.00 
Classroom Environment 3.66 1.26 2.25 4.00 
Curriculum and Instruction 3.39 0,43 2.00 4.00 
Assessment and Evaluation 3.40 0.52 1.50 4.00 
Homework 3.12 0.62 1.00 4.00 
Student Communication 2.87 0.46 1.47 3.83 
Classroom Environment 3.20 0.36 1.40 3.81 
Curriculum and Instruction 2.80 0.33 1.92 3.44 
Assessment and Evaluation 3.08 0.44 1.81 3.78 
Homework 2.60 1.37 0.00 4.00 
Table 36. Paired t-test analysis for parent and 3-5 student comparable items by 
realm 
Realm Mean Std. Dev. Significance 
Communication Parent 3.73 0.34 * o 
o
 
o
 
Student 2.88 0.45 
Class Environment Parent 3.66 1.26 .025* 
Student 3.25 0.38 
Curriculum and Instnjction Parent 3.39 0.43 o o o * 
Student 2.84 0.36 
Assessment and Evaluation Parent 3.40 3.40 « o 
o
 
o
 
Student 3.10 3.10 
Homework Parent 3.12 3.12 .712 
Student 3.17 3.17 
'Significance level: a=0.5 
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The comparable 6-8 grade level parent and student item descriptive 
statistics are displayed in Table 37. Parents, on comparable items, generally rate 
teachers in with the "usually" response mode, students rate the teachers in the 
"sometimes" category. The scatter for the parents and students was 
approximately half a response point (.49 and .53, respectively). Significant 
differences regarding student and parent responses are detailed in Table 38. The 
realms of classroom environment and curriculum and instruction demonstrate 
significant differences in the parent and student responses with parents giving 
teachers higher ratings. 
High school level parent and student mean responses for comparable 
realms are presented in Table 39. Parents mean responses were in the 2.94 to 
3.19 range while student responses were in a similar range (2.62 to 3.09). The 
least amount of deviation for the parents responses was in the curriculum and 
Table 37. Descriptive statistics for parent and 6-8 student comparable items by 
realm 
Instrument Realm Mean Std. Dev. Minimum Maximum 
Parent Communication 
Classroom Environment 
Curriculum and Instruction 
Assessment and Evaluation 
Homework 
3.40 
3.31 
.49 
.48 
2.10 
2.20 
4.00 
4.00 
Student Communication 
Classroom Environment 
Curriculum and Instruction 
Assessment and Evaluation 
Homework 
2.65 
2.35 
.53 
.52 
.77 
.83 
3.53 
3.29 
Note; The grade 6-8 student instrument did not have comparable items for all parent 
instrument realms. 
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Table 38. Paired t-test analysis for parent and 6-8 student comparable items by 
realm 
Realm Mean Std. Dev. Significance 
Communication Parent 
Student 
Class Environment Parent 3.40 .49 .000* 
Student 2.73 .52 
Cumculum and Instruction Parent 3.31 .49 .000* 
Student 2.45 .54 
Assessment and Evaluation Parent 
Student 
Homework Parent 3.12 3.12 .712 
Student 3.17 3.17 
•Significance level: a=0.5 
Note; The grade 6-8 student instrument did not have comparable items for all parent 
instrument realms. 
Table 39. Descriptive statistics for parent and 9-12 student comparable items by 
realm 
Instrument Realm Mean Std. Dev. Minimum Maximum 
Parent Communication 3.11 .98 0.00 4.00 
Classroom Environment 3.19 .55 1.84 4.00 
Curriculum and Instruction 3.19 .54 1.50 4.00 
Assessment and Evaluation 3.05 .61 1.50 4.00 
Homework 2.94 .80 1.00 4.00 
Student Communication 3.09 .49 1.30 4.00 
Classroom Environment 3.05 .45 1.75 3.83 
Curriculum and Instruction 2.62 .60 1.14 3.72 
Assessment and Evaluation 2.74 .45 1.74 4.00 
Homework 2.78 .65 0.00 3.74 
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instruction realm (.54) with the most scatter found in the communication realm 
(.98). Student response deviations were lowest in the classroom environment and 
assessment and evaluation realms (.45). The student scatter was greatest in the 
curriculum and instruction realm (.60) Significant differences in high school 
student and parent responses were reported in Table 40. Parents and students 
differ significantly in the perceptions of the teacher in the realms of curriculum and 
evaluation and assessment and evaluation. Parents rate the teacher higher than 
the students. 
Table 40. Paired t-test analysis for parent and 9-12 student comparable items by 
realm 
Realm Mean Std. Dev. Significance 
Communication Parent 3.10 .99 .923 
Student 3.12 .41 
Class Environment Parent 3.21 .54 .121 
Student 3.09 .44 
Cum'culum and Instruction Parent 3.19 .55 .000* 
Student 2.57 .54 
Assessment and Evaluation Parent 3.05 .62 o
 
o
 
o
 
» 
Student 2.66 .41 
Homework Parent 2.92 .79 .875 
Student 2.91 .47 
•Significance level: a=0.5 
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CHAPTER V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
The study created and examined a K-12 parent feedback instrument. The 
notion of parent feedback to teachers is currently being used and examined by 
many school systems, nationwide, as a component of the teacher performance 
evaluation system. Thus, the primary purpose of this study was to create an 
instrument for parents to provide meaningful and appropriate feedback to 
teachers, which was valid, reliable, and discriminating for all K-12 grade levels. 
Additionally, this study examined the association, if any, between student and 
parent feedback to teachers. 
Due to the sensitive nature of the responses, the names of participating 
districts have been changed to protect their identity. For the purposes of this 
paper, they were named Country Green and Knottown. 
Summary 
The problem for this study, conducted in the spring of 1999, was to create 
and test a discriminating, reliable, and valid instrument for parents to give 
feedback to teachers. Further, this study examined the relationship, if any between 
student and parent feedback to teachers. 
Through a literature review and feedback from both a judgment panel and a 
stakeholders committee, a 26-item, parent feedback to teacher instrument was 
developed. Of those 26 items, seven focused on communication, seven on 
classroom environment, seven on curriculum and instruction, two on assessment 
and evaluation, and four on homework. The categories, or realms, were 
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determined through an intellectual factor analysis of the item content. The survey 
instrument also allowed space for parents to provide written comments to the 
teacher. 
The districts used in this study volunteered to participate in the investigation. 
Due to the sensitive nature of the responses, names of the school districts were 
changed to protect their identity. Those participating (with their names changed) 
were: 
1. Country Green, a K-12 district located in the southwestern United States. It 
is located in a rural setting with a racially diverse student body and many 
native Spanish speaking families. The researcher tightly controlled the 
distribution and collection of the instruments. 
2. Knottown, also a K-12 school system, is located in the northeastern United 
States. It is a much wealthier district located in a university town. Knottown 
retained complete control of the dissemination and collection of the 
instruments. 
Once the surveys were returned, the contents of each survey were 
examined. Comments were transcribed verbatim. All comments were returned to 
the individual teachers. Only the Country Green district parents provided 
comments. The statistical results were also returned to each district. 
Mass authorship of the instrument provided social validity. The Cronbach 
alpha statistical procedure, a general form of the Kuder-Richardson fomnula (KR-
20), was employed establishing the reliability of the parent feedback to teacher 
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instrument. Finally, Analysis of Variance (ANOVA) and t-tests were used to 
establish significant differences in the means of selected groups. 
Summary of Results 
Parents are reliable raters of teachers and have valuable feedback for 
teachers which students cannot provide. Examination of comparable items on 
which parents and students rate teachers found that teachers and students do not 
rate identically in all realms. Parents rate teachers significantly higher than 
students in the realms of communication and curriculum and instruction at the K-2 
level, and all realms (communication, curriculum and instruction, classroom 
environment, assessment and evaluation) except homework at the 3-5 grade level. 
Middle school parents rate teachers significantly higher than the students in the 
realms of classroom environment and curriculum and instruction. At the high 
school level, curriculum and instruction and assessment and evaluation are the 
realms rated significantly higher by the parents than the students. Generally 
speaking, parents rated parents in the three plus or "usually" range for each Item. 
Johnny does tell Mommy, but not everything! 
Mommy and Johnny also have different information which they can provide 
as feedback to the teacher. Mommy and Johnny have different interactions with the 
teacher, as well as different expectations. These differences are apparent in the 
Items on the parent instrument which have no corresponding item on the student 
instrument Such items include; The teacher responds to my communications In a 
timely manner; The teacher keeps me Informed of classroom activities and 
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student progress; I know what is expected of my child, and my child is given an 
appropriate amount of homework to help him/her succeed, to name a few. 
Conclusions 
The following conclusions concern the analysis of the data collected and 
analyzed during this investigation. 
Survey 
1. Reliabilities of the parent feedback to teacher Instrument were high when 
combining items from both districts using a Cronbach alpha reliability 
coefficient (r). The overall reliability for the Instrument was .97. The 
communication realm yielded a reliability of .93; classroom environment 
obtained a reliability of .66 however, deleting item eight regarding fairness 
In the classroom would raise the reliability to .94. Both the curriculum and 
instruction and assessment and evaluation realms had a reliability of .90. 
Finally, the homework realm demonstrated a reliability of .89. 
2. Combining the results of both districts, a return rate of 24.3 percent was 
obtained. 
Country Green 
1. Country Green parents were generally satisfied with their child's teacher, 
rating an average overall score of 80.59 on a 100 point scale. 
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2. The most surveys were returned from the elementary level in Country Green 
(38.8 percent) followed by the high school (34 percent) and middle school 
(27.2 percent). 
Knottown 
1. Knottown parents were less satisfied than the Country Green parents, rating 
teachers with an overall score of 77.03 out of a possible 100 points. 
2. The most surveys returned in Knottown were overwhelmingly from the 
elementary level (63.1 percent), followed by the high school (24.1 percent) 
and middle school (12.8 percent). 
Research questions 
1. Research question one investigated if there was a difference in item 
discrimination. There were not sufficient data to determine the 
discrimination power of the items on the instrument 
2. Areas in which parents were most satisfied were the focus of research 
question two. Parents were most satisfied with the teachers in the area of 
classroom environment at the K-2, 3-5, and 9-12 levels. Middle school 
parents were most satisfied with teachers in the area of communication. 
3. Areas in which parents were least satisfied were addressed by research 
question four. All grade levels (K-2, 3-5, 6-8, 9-12) rated homework as the 
realm they were least satisfied. 
4. Research question five sought to determine If parent perceptions varied by 
selected demographics. Examination of teacher gender revealed that 
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parents were more satisfied with female teachers than male teachers. This 
held true for both the Country Green and Knottown school districts. 
Investigation of teachers having children or not was limited to the Country 
Green school district. Teachers with and without children were rated almost 
identically by parents. It did not appear to make a difference in the overall 
rating of the teacher if they did or did not have children. The number of years 
teaching experience was also studied as to its impact on the overall rating 
of the teachers by parents. Examination of the means revealed teachers 
with four to ten years of teaching experience were given the highest ratings 
followed by veteran teachers (11 or more years experience), and then novice 
teachers (zero to three years). However, these differences were not 
significant. The total years of teaching experience in the County Green 
district was also found not to be significant in the parent ratings of teachers. 
However, examination of the means revealed veteran teachers scored the 
highest followed by novice teachers and then teachers with four to ten years 
of district teaching experience. 
5. Whether the percentage of surveys returned vary by grade level of student 
was the focus of inquiry for research question number five. Elementary level 
parents returned the most surveys followed by high school then middle 
school. This held true for each school district as well as the combined 
results. 
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6. Research question six investigated if parent satisfaction would vary by 
grade level of student. Elementary level parents (K-5) were the most 
satisfied, followed by middle level grades (6-8), and then high school (9-12). 
7. Only parents from the Country Green district provided written comments. 
Research question seven assessed if the parent comments would vary by 
grade of student. Comments did vary depending on the grade level. 
Comments focused on specific categories. Some categories (student 
concerns, student progress, teaching/methodology, discipline, curriculum, 
homework, and communication) were addressed by all grade levels, and 
certain categories such as textbooks were of concerns of specific grade 
levels (high school). The highest number of comments came from the high 
school level (59), followed by the middle level (43), lower elementary (50), 
and upper elementary (51). 
The majority of comments from each grade level (K-2, 3-5, 6-8, 9-12) 
were regarding teaching/methodology. Discipline comments were greater 
at the high school level and upper elementary level and least at the middle 
school level. Elementary grade level (K-2, 3-5) surveys were more positive 
than the other grade levels (6-8, 9-12). Seventy-five percent of the 
comments on the elementary level surveys (both K-2 and 3-5) were positive. 
Just over half of the middle level comments were positive and less than half 
of the high school comments were positive. 
8. Research question eight inquired if the parent comments would reflect only 
dissatisfaction. Parents from the Country Green district were the only 
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parents providing comments. These comments reflected much more than 
dissatisfaction. The comments were ovenA/helmingly positive and 
addressed a wide range of categories. 
9. Would parent responses on the Likert-response portion of the sun/ey be 
reflective of the parent comments on the survey was the focus of research 
question nine. The comments on the surveys matched the bubble 
responses portion of the survey. Only the Country Green parents provided 
comments. 
10. Research question ten examined the parent and student responses to 
determine if they varied. There were several items which only the parent 
could answer, thus these items were not components of the student 
surveys. Items on the parent feedback surveys were recommended by the 
researcher, however final approval and item selection was from the 
stakeholder committee. The student surveys were created with items 
selected by stakeholders and validated with over 25 years of research. The 
researcher matched comparable items on both instruments as best as 
possible. Eleven of the items on the parent instrument did not match to the 
K-2 student instrument (items 5-7, 9, 14, 17, 20, 23-26). The 3-5 instrument 
had sixteen items (items 1-7, 9, 10,14,17, 20, 23-26) which did not 
correspond to the student feedback instrument. The middle level 
instrument had seventeen unmatched parent items (items 1-7, 9, 11, 13, 
14,17, 20, 23-26). And, the high school student instrument did not match 
with twenty items on the parent survey (items 1-7, 9-11,13,14,16-18, 20, 
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23-26). Of the comparable items on both the student and parent surveys, 
the two groups replied in a similar manner with middle school and high 
school parents rating the teacher higher. Most responses from K-2 
students and parents were in the three plus range or "usually ". Reponses 
for the students and parents in the 3-5 grade level are also at the three 
range, "usually". Middle school students rated the teachers higher than the 
parents (2.5 "sometimes" and 3.36 "usually"). High school students also 
rated the teachers higher than did their parents (2.78 "sometimes" and 3.33 
"usually"). 
11. When examining the reliability of the instrument, a desired level of 0.75 or 
higher was sought. The reliability of the classroom environment realm (.66) 
was below the desired range for the overall instrument; however, given the 
importance of the information it Is acceptable. Combining the results, the 
instrument and its subscales, were reliable at or above the denoted level. 
The overall reliability of the instrument (.97) was also within the acceptable 
range. 
12. Parents and students do not rate teachers the same in all realms. 
Significant differences exist regarding the perceptions of students and 
teachers at each level. Generally, parents rate the teacher higher than the 
students on comparable items. Examining the K-2 level, the realms of 
communication and curriculum and evaluation demonstrate significant 
differences. Upper elementary parents and students differ in perceptions of 
teachers in all realms except homework. Middle level differences were 
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found in classroom environment and curriculum and evaluation. Finally, 
examining the high school level, significant differences were in the realms 
of curriculum and evaluation and assessment and evaluation. 
13. Only the Country Green school district needed instruments and cover letters 
translated in Spanish for native Spanish speaking parents. It is interesting 
to note that only the teachers of elementary level students knew their 
families well enough to determine which parents were native Spanish 
speakers and needed the Spanish instrument and letter. 
Limitations 
Certain limitations were imposed due to the design of this study. They 
include the following: 
1. This study is limited to the two school systems that agreed to participate in 
this study. All respondents to the survey were members of the two selected 
school districts. Thus, generalizations of parent satisfaction cannot be 
made outside of the population of this study. Because the Knottown school 
district controlled the distribution and collection of the surveys, it is not 
known the precise handling of the instruments and instructions given to 
participants. No data were collected from nonpublic schools or school 
systems outside of the United States. 
2. Due to the voluntary nature of participation in this study, agreeing to take part 
could indicate that these districts place a higher emphasis on parent 
involvement than other districts randomly selected. Additionally, parent 
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participation was voluntary. This decision might have influenced responses 
made on the survey as well as the return rate. 
3. The survey was distributed in the spring of 1999. Although the school year 
was over, parents might not have returned the survey for fear of retribution 
or, feeling it was too late to make a change for their child. 
4. All sun/eys were distributed and collected during the spring of 1999 
preventing the analysis of findings in a longitudinal study beyond that time. 
Some collected bubble response data were eliminated due to incomplete 
survey responses. However, all comments were transcribed and included 
in the study. 
5. No attempt was made to determine whether the ability and performance 
level of students affected the parent ratings. Student demographic data 
were not collected. 
6. Parent demographic data were not collected. No attempt was made to 
detemnine the ability and performance level of the parents. Age, race, 
gender, or educational level of respondents was not considered regarding 
responses. Surveys were translated into Spanish for identified Spanish 
speaking parents. No attempt to determine if all native Spanish-speaking 
parents received the instruments was made. 
7. Raters were not selected based upon a proven ability to evaluate. The 
raters may not have had prior experience or training in rating the 
performance of teachers. 
8. Comparisons of student and parent ratings of teachers were limited to 
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comparable items on survey items, not all items were comparable. 
Discussion 
Meaningful parent involvement is at the forefront of the American 
educational system. One unchallenged tenant of our national school renewal 
movement is that parents should be more involved in all aspects of schooling, 
including making decisions, curriculum, and teaching (Daniels, 1996). The United 
States Congress also supports increased parent involvement as Is evidenced In 
the national education goals as well as state plans under Goals 2000 Educate 
America Act, demonstrating how levels of parent involvement will be raised (Black, 
1998). One of the requirements of the Improving America's schools Act, Title I 
requires schools to adopt parent involvement strategies, one of these being 
establishing school-parent partnerships working on collaborative improvement 
projects. What better project than involving parents in Improving teacher 
performance and ultimately student achievement? This study supports parental 
involvement in feedback to teachers. 
Epstein (1985) has been calling for parent involvement in feedback to 
teachers for over 20 years. This absence of parent and student feedback in 
teacher evaluations is a deficit which must be remedied. Current feedback to 
teachers relies on a single evaluator, the principal (Epstein, 1985; Manatt & 
Benway, 1998, Manatt & Kemis, 1997). The use of the parent feedback instrument 
developed as a component of this study provides an appropriate and reliable 
instrument to obtain parent feedback for teachers. Tapping into this valuable 
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resource, the parents will open the doors for improved teacher performance as 
well as perhaps bridging boundaries between the school and the home. 
Urbanski (1997) was concerned that parents evaluating parents was not 
appropriate. What could be more appropriate than seeking feedback from one's 
clients? Bunde, (1997) does however see the value in seeking and using parent 
feedback and parent feedback is mandated in Alaska. Alaska has a state law 
which requires parent and community responses in the performance evaluations 
for teachers and administrators (Lawton, 1997). Although Alaska had a very low 
percentage return on their first attempt at parent feedback, this study had a 
successful return. The Country Green district had a 32.5 percent response return 
rate, Knottown had a 18.6 return rate, and both districts combined yielded a 24.3 
return rate. The returns were good, perhaps due to the fact that the participants 
were not reluctant to complete the surveys. 
Unlike the Rochester, New York faculty, the teachers in the participating 
districts in this study were willing to participate. The Rochester parent surveys had 
no anonymity with the forms to be signed by the parents (Janey, 1997), this study 
assured anonymity of the parents. Brackbill (1996) stressed the need to create a 
feeling of trust between the teachers and parents, thus initially the surveys in the 
southeastern Pennsylvania student and parent feedback were completed 
anonymously, and a return rate of 75 percent was attained. Although some 
parents in this study chose to sign their feedback forms with their names, perhaps 
this guarantee of anonymity provided a level of comfort for both the teacher and 
parents also contributing to the retum rate. 
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Similar to Scott's (1999) experience, difficulties arose in this investigation 
when mailing surveys. Scott was challenged with the distribution of the survey due 
to inaccurate mailing lists. In this study, the Knottown school district retained 
control over the distribution and collection of the surveys. Without the careful 
guidance of the researcher, identical surveys, cover letters, and instructions were 
not given to all participating districts. The Knottown District was not as precise in 
the editing and direction components of the study. This may have led to lower 
returns as well as the lack of comments from the Knottown district. The Knottown 
district did not use the customized bubble form, rather the draft survey was sent to 
the parents. Tightening the control and distribution of the instrument might have 
led to the dissemination of a more professional and tailored instrument, leading to 
higher returns. 
The overall feedback from parents proved to be positive, similar to the 
results attained In a rural K-5 southeastern Pennsylvania school, surveying 
parents about their perceptions regarding school programs (Brackbill, 1996). 
These surveys were sent home with the student and were two sided, one for 
parents and one for students. These positive responses from the parents may be 
attributed to a number of factors. First, being the end of the school year, parents 
may have felt comfortable with the teacher. Secondly, the emphasis the school 
district place on teacher performance may have carried over to the parents, and 
parents recognizing this effort, responded positively. Third, the realms and items 
on the survey may not be narrow enough to capture the specifics in which negative 
parent responses are harbored. 
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Those items which had high reliabilities (in the .90 range and higher) may 
have measured the same thing, a Gestalt. The parents had either very positive 
feelings toward the teacher or very negative feelings. Modifying the questions to 
measure a more specific teacher behavior may help to identify a more defined 
parent perception of the teacher. 
A study conducted by Epstein (1985) compared the ratings of parents and 
principals at different grade levels finding parents give higher ratings to teachers of 
younger grades. Results from this study support that parents rate teachers of 
younger grades higher than those of older grades. Combining the Country Green 
and Knottown overall responses, K-2 parents scored teachers with an overall 
score of 82.80, 3-5 teachers scored 82.41, followed by middle school (76.82) and 
last the high school (72.51). The only deviance from this pattern was in the 
Knottown district where the 3-5 grade level parents rated teachers higher than the 
K-2 level (81.66 and 79.33 respectively). 
This study supports the use of parent feedback to teachers. This 
instrument should be included as a component of a 360 degree feedback system. 
This system provides feedback from multiple sources whom come into contact 
with the teacher including the teacher, principal, parents, students, and other 
teachers (Manatt & Kemis, 1997). 
Johnny does talk to Mommy, but Johnny does not tell Mommy everything. 
Both Mommy and Johnny have valuable perceptions regarding teacher 
performance which should be used to enhance teacher performance as well as 
relationships between the student, teacher, and parent. 
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Recommendations for Practice 
As a result of this Investigation, several recommendations are warranted. 
1. The survey provided valuable infomiation to the teacher regarding parent 
perceptions. Parents are capable raters of teacher performance and are an 
important component of teacher feedback. Districts and independent 
schools should include a parent survey as a component of a 
comprehensive teacher performance feedback system. 
2. Teachers should be trained in ways to utilize the parent feedback for 
teacher performance improvement purposes. The division of the 
instrument into realms will help to guide the teacher in focusing 
improvement targets. Use the survey results as a component of teacher 
growth plans. 
3. Designate an individual (administrator) to coordinate the parent feedback to 
teacher survey process. This person should organize the dissemination of 
the information as well as the collection and analysis. 
4. Use this survey to help teachers set target goals for improving teacher 
performance and parent perceptions. 
5. Provide an informational session regarding the survey for parents to 
understand the purposes, nature, and uses of the instrument. Teachers 
should also have an informational session to discuss the purposes and 
uses of the parent feedback. 
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Recommendations for Further Research 
The findings and limitations of this study point to areas of future research. 
1. This technique should be used. The revised instrument is exhibited in 
Appendix C. 
2. Conduct a statistical factor analysis on the realms which were intellectually 
grouped on the present instrument. 
3. Using the revised instrument, conduct an additional study analyzing the 
recommended changes and check for reliability. 
4. Develop standardized procedures for sending, collecting, and analyzing the 
survey which are comprehensive and simple for administrators to follow. 
5. Collect demographic data regarding the parents completing the survey to 
determine if these factors affect the results of the sun/ey. Demographic 
information to be collected from the parents include parents' academic 
achievement, age, socioeconomic status, number of children, marital 
status, gender of parent completing the survey, native language, and 
employment. 
6. Conduct a longitudinal study to determine if the parent feedback surveys are 
used to guide teacher performance improvements. Additionally, examine 
the return rate to determine if it increases over time. 
7. This study was limited to two school districts, one in the southwestern 
United States, and one in the northeastern United States. Replicate this 
study in other districts of various sizes and locations across the world to 
further examine the validity, reliability, and discrimination power of the survey 
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items. Additionally, expanding this study provides an opportunity to study 
how an appropriate use of parents in teacher performance feedback on a 
large scale is utilized. 
8. Document, through case studies, teachers who demonstrate superior 
teaching performance and their use of parent feedback to investigate how 
parent feedback enhances the teaching process. 
9. A new study examining student and parent feedback to teachers that 
disaggregated students and parents by race or ethnic origin and student 
achievement as well as other student demographics would be beneficial to 
a broad range of school districts. 
10. A longitudinal study which follows students through the different levels of 
school and examines the feedback parents provide and how the teachers 
utilize the feedback would be beneficial to examining the affects of the 
parent feedback on teachers, parents, and students. 
11. A study soliciting feedback from study participants (teachers, parents, and 
students) regarding their perceptions about the study will help to gain an 
appreciation and understanding of the impact of parent feedback on the 
participants. 
12. A study examining districts using parent feedback and those not using 
parent feedback to determine if the solicitation of parent input affects the 
district interactions with parents would be warranted. 
13. Conduct a study using multiple raters of teacher perfomnance (students, 
teachers, parents, and principal) to determine the similarity, if any, among 
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all groups. This study found parents and students rate the teacher similarly 
in some realms, and differently in other realms. Expanding the groups of 
comparison will help to determine the association, if any between parent 
and teacher feedback and parent and principal feedback. 
14. Parent feedback to teachers as a component of teacher evaluation systems 
is being examined at different levels (state, district, school). Conduct a 
study using four groups regarding the use of parent feedback to teachers. 
One group where parent input is state-mandated, another where it is school 
board mandated, one where it is required at the building level, and the last 
group where the use of parent feedback is voluntary. It would be interesting 
to determine if mandated or nonmandated parent involvement affects the 
teacher ratings on the parent feedback instrument. Additionally, 
examination of the uses of the feedback in each of these groups would be 
important to study. 
15. This study was conducted in the Spring of 1999, at the end of the school 
year. This was done to help eliminate parent fear of retribution on their 
child. It would, however, be interesting to distribute and analyze the parent 
feedback to teacher instrument twice during the same school year. 
Examination of the uses of the instrument feedback as well as gain scores 
would provide additional insight into the beneficial nature of this instrument. 
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APPENDIX A: SURVEY INSTRUMENTS 
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A-1. Parent Feedback to Teachers 
Parent Feedback to Teachers 
District name 
Teacher Name 
Directions: The statements below are designed 
to find out your feelings about your child's 
teacher. Please answer all of the statements. 
Communication 
1. The teacher is available to meet with me 
about my child. 
2. The teacher communicates openly, 
honestly, and frankly with my child and me. 
3. The teacher shares information with me in 
an understandable, friendly, non-threatening 
manner. 
4. The teacher provides verbal 
communication, which is clear, concise, 
positive and easy to understand. 
5. The teacher responds to my 
communications in a timely manner. 
6. The teacher keeps me informed of 
classroom activities and student progress. 
7. I am satisfied with the opportunities I have 
for input and involvement in classroom 
activities. 
Comments; 
^Grade Date / / 
Spring 1999 
1 =Never 
2 = Not often 
3 = Sometimes 
4 = Usually 
5 = Almost Always 
6= Do not know 
1 
0 
0 
0 
0 
0 
0 
0 
2 
0 
0 
0 
0 
0 
0 
0 
3 
0 
0 
0 
0 
0 
0 
0 
4 
0 
0 
0 
0 
o 
0 
0 
5 
0 
0 
0 
0 
0 
0 
0 
6 
0 
o 
0 
0 
0 
0 
0 
Classroom Environment 
8. Discipline and educational programs are 
administered fairly and consistently in the 
classroom. 
9. The teacher creates a feeling of unity and 
enthusiasm in the classroom. 
0 0 0 0 0 0 
0 0 0 0 0 0 
SIM Projects Iowa State University N225 Lagomardno Hall. Ames. Iowa 50011 
10. The teacher treats all students fairly 
regardless of gender, race and ethnicity. 
11. The teacher is concerned about my child as 
an individual. 
12. The teacher encourages understanding and 
cooperation. 
13. The teacher helps motivate my child to work 
to my child's potential. 
14. My teacher's classroom is orderly and safe. 
Comments: 
Curriculum and Instructton 
16. The classroom cumculum is appropriate for 
my child. 
17. The teacher holds a high expectation for my 
child's learning 
18.1 know what is expected of my child.  
19. My child is challenged. 
20. My child likes to go to class. 
Comments: 
Assessment and Evaluation 
21.1 am satisfied with the extent the teacher 
evaluates my child's progress. 
22. The teacher teaches my child In the manner 
in which my child best learns. 
Comments: 
Homework 
23. My child should have homework. 
24. My child is given an appropriate amount of 
homework to help my child succeed. 
25. My child's homework is meaningful and 
helps him/her to succeed. 
26. My child has hours of homework 
each night. 
Comments: 
12 3 4 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
SIM Projects iowa State University N22S Lagomarono Hall, Ames, Iowa 50011 
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A-2. Instrument Creation 360°® Feedback Form 
Instrument Creation 
360"® Feedback 
District Name 
Your Name Date / / 
Please add new items beyond the original twenty on the spaces below. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
SIM Projects Iowa State University N225 Lagomarctno Hall, Ames. Iowa 50011 
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A-3. Parent Feedback to Teachers-Parent Questionnaire (scanform) (English) 
Parent Feedback to Teachers 
Parent Questionnaire 
Teacher Name. 
Spring 1999 
_Grade_ 
Directions: The statements below are designed to find out your feelings atiout your 
child's teacher. Please answer all of the statements on both sides of this sun/ey. 
0 s Never 1 = Not often 2 = Sometimes 3 = Usually 4 - Almost Always 
Communication 
1. The teacher is available to meet with me about my child. 
2. The teacher communicates openly, honestly, and frankly with my child and me. 
3. The teacher shares information with me in an understandable, friendly, non-
threatening manner. 
4. The teacher provides verbal communication, which is dear, concise, positive and 
easy to understand. 
5. The teacher responds to my communications in a timely manner. 
6. The teacher keeps me iiiformed of classroom activities and student progress. 
7. I am satisfied with the opportunities I have for input and involvement in classroom 
activities. 
Classroom Environment 
8. Discipline and educational programs are administered fairty and consistently in the 
classroom. 
9. The teacher creates a feeling of unity and enthusiasm in the classroom. 
10. The teacher treats all students fairiy regardless of gender, race and ethnicity. 
11. The teacher is concerned about my child as an individual. 
12. The teacher encourages understanding and cooperation. 
13. The teacher helps motivate my child to vnrfc to my child's potential. 
14. My teacher's classroom is orderly and safe. 
Curriculum and Instruction 
15. The classroom cum'cuium is appropriate for my child. 
16. The teacher holds a high expectation for my child's learning 
17.1 know what is expected of my child. 
18. My child is challenged. 
19. My child likes to go to dass. 
20. How well acquainted are you with the cum'cuium reform process your school district 
is undertaking? 
TE.'\CHER ID 
® ® ® ® ® 
ooooo 
®®®®® 
®®®®® 
0®0®® 
®®®®® 
0®®®® 
0®®®© 
®®®®® 
®®®®® 
hCSIi*rj2Ml»2.t IWll MM ^rtnlMin U.S.*. 
1.® 0 ® © 0 
2.® 0 ® © ® 
3.® 0 ® © ® 
4.® 0 ® © ® 
5. ® 0 ® © ® 
6.® o ® © 0 
7.® o ® © 0 
8.® 0 ® © 0 
9.® o ® © 0 
10.® 0 @ © 0 
11.® G ® © 0 
12.® 0 0 © © 
13.® 0 0 © © 
14.® © © © 0 
15. ® o © © 0 
16.® 0 © ® 0 
17.® 0 © © 0 
IS.® 0 © © © 
19.® 0 © 0 0 
20.® 0 © © ® 
a • IH 
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i I 
Parent Feedback to Teachers i 
Parent Questionnaire I 
Directions: The statements below are designed to find out your feelings atMut your 
child's teacher. Please answer all of the statements on both sides of this survey. 
0 = Never 1 - Not often 2 = Sometimes 3 = Usually 4 - Almost Always 
Assessment and Evaluation 
21. I am satisfied with the extent the teacher evaluates my child's progress. 
22. The teacher teaches my child in the manner in which my child best leams. 
Homework 
23. My child should have homework. 
24. My child is given an appropriate amount of homework to help my child succeed. 
25. My child's homework is meaningful and helps him/her to succeed. 
26. My child has hours of homework each night 
Comments: 
21.® 0 ® ® ® 
22.® 0 ® ® 
23.® 0 ® ® ® 
24.® 0 ® ® ® 
25.® 0 ® ® ® 
26.® 0 ® ® ® 
27.® 0 ® ® ® 
28.® 0 ® ® ® 
29.® 0 ® ® ® 
30.® 0 ® ® ® 
31.® 0 ® ® ® 
32.® 0 ® ® ® 
33.® 0 ® ® ® 
34.® 0 ® ® ® 
35.® 0 ® ® ® 
36.® 0 ® ® ® 
37.® 0 ® ® ® 
3S.® G ® ® 
39.® 0 ® 
40.® 0 ® ® ® 
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A-4. Parent Feedback to Teachers-Parent Questionnaire (scanform) (Spanish) 
Parent Feedback to Teachers 
Parent Questionnaire 
Grado/Materia Maestro 
Spring 1999 
Difecoon: Las (rases debajo han sido diset^adas para conocer sus sentimientos 
acerca del maestro de su hijo{a). Por favor responda a todas las fresas. 
0 = Nunca 1 = CasI Nunca 2 = Algunas Veces 3 = Usualmente 4 = Casi Siempre 
ComiTiunicaeion 
1. El maestro estd disponible para reunirse conmigo para hablar sobre me hljo(a). 
2. El maestro se comunica atn'ertamente, honradamente, y ftancamente con mi 
hijo(a). 
3. El maestro comparte Informaadn coninigo en una manera entendlble, amigaUe, y 
no amanazadora. 
4. El maestro se comunica vertialmente de una manera dara, concisa, positiva, y ttol 
de entender. 
5. El maestro responde a mis inquietudes y preguntas sobre de mi hijo<a} 
rdpidamente. 
6. El maestro me mantiene informado de las actividades en el salPn de classes y del 
progreso del estudiante. 
7. Yo estoy satisfecJio con las oportunidades que lengo para opinar y estar envuelto 
en las actividades en el salPn de ctases. 
Atm6sfwa en el Sal6n d> Clases 
a. La disciplina y los programas administrativos son imptementados de una manera 
justa y consistente en ei saldn de clases. 
9. El maestrocrea un sentimiento de unidad y entusiasmo en el sal6n de daw 
10. El maestro trata justamente a los estudiantes sin imporiar el sexo, raza, o grupo 
6tnico. 
11. El maestro se preocupa por mi riijo(a) de una manera individual. 
12. El maestro fomienta entendimiento y cooperacidn. 
13. El maestro ayuda a motivar a mi ttijo(a) a trabajar a todo su potencial. 
14. El salPn de dases del maestro estd ordenado y es seguro. 
Plan de Estudio > Instruccidn 
15. EI plan de estudio es apropnado para mi hijo(a}. 
16. El maestro tiene expectaciones alus acerca del aprendizaje de mi hi]o<a). 
17. Yo s6 lo que se espera de mi nijo(a). 
18. Mi hijo(a) es desafiado a pensar. 
19. Mi hija(a) le gusta ira dases. 
20. Como conocen el proceso reformo del plan de estudios su colegio se esearga? 
TEACHER ID 
ooooo 
®®®®@ 
® ® ® ® @  
®®®®0 
®®®®® 
®®®®® 
©®®©o 
®®®®® 
®®®®® 
1.® O ® ® ® 
2.® 0 ® ® 
3.® 0 ® ® ® 
4.® o ® ® ® 
5.® o ® ® ® 
6.® o ® ® ® 
7.® o ® ® ® 
8.® o ® ® ® 
9.® o @ ® ® 
10.® 0 ® ® ® 
11.® 0 ® ® ® 
12.® o ® ® ® 
13.® 0 ® ® ® 
14.® 0 ® @ ® 
15. ® 0 ® ® ® 
16.® 0 ® ® 0 
17.® © ® ® ® 
IS.® 0 ® ® © 
19.® © ® ® © 
20.® © ® ® © 
M«f«llf*it«-evNCSU9a224li2-i 454321 i009 PnntM in U.S.A. 
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Parent Feedback to Teachers 
Parent Questionnaire 
Difegdon: Las frases debajo han sido diseAadas para conocer sus sentimientos 
acerca del maestro de su nijo(a). Por favor responda a todas las fresas. 
0 = Nunca 1 = Casi Nunca 2 = Atgunas Veces 3 = Usualmente 4 = CasI Siempre 
! Valoraciiin v Evaluaeion 
21. Yo estoy satisfecho con manera en que el maestro evalua el progreso de ml 
hijo(a). 
22. El maestro la enseAa a ml hijo(a) en la manera en que mi hijo<a) m^or aprende. 
Deberes Eaeolares 
23. Ml hijo(a) detie tener deberes escolares. 
24. A mi hijo(a) se le asigna una apropriada cantidad de deberes eacdares para 
ayudarte a tener Mto en sus estudios. 
25. Los deberes escolares de mi hijo(a) tienen mucho signifieado y lo ayudan a 
tener ixito en sus estudios. 
26. Mi hijo(a) tiene horas de deberes escolares todas las noches. 
Comentarios: 
21.® 0 .•-s © 
22.® 0 © © © 
23.® 0 © © ® 
24.® 0 © © © 
25.® 0 ® © © 
26.® © © © © 
27.® 0 © © © 
28.® 0 © © © 
29.® 0 © © © 
30.® 0 © © © 
31.® Q ® © © 
32.® 0 ® © © 
33.® 0 ® © © 
34.® o © © © 
35.® 0 © © © 
36.® o © © © 
37.® 0 © © © 
38.® 0 © •i- © 
39.® G © 2 ® 
40.® 0 © © 
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A-5. Student Feedback to Teachers-Lower Elementary School Questionnaire 
(K-2) 
STUDENT FEEDBACK TO TEACHERS 
LOWER ELEMENTARY SCHOOL QUESTIONNAIRE (K.2) 
Because lower elementary students may experience difficulty in reading their own directions, the 
adult proctor wiU read: 
fn unident!;: Please remember that completing this form is voluntary. You may keep this 
form if you decide not to pam'cipate. 
nirgerionur The statements on your sheet are designed to find out more about your class and 
teacher. For each quesdon or statement, fill in the circle after each statement that best describes this 
class or teacher. This is not a test. Do not put your name on this paper or answer sheet. Please 
answer all the statements. Carefully listen to directions for marking answers. Student.': are not to 
ask any quesdons during the survey. 
CAREFULLY FILL IN THE CIRCLE 
if the statement does not describe your class or teacher at all. 
CAREFULLY FILL IN THE (^) CIRCLE 
if the sutement describes your class or teacher the way it is sometimes. 
CAREFULLY FILL IN THE CIRCLE 
if the statement describes your class or teacher the way it is almost all of the ome. 
NOW LETS PRACTICE on the first item marked 0 (zero) at the top of your sheet. 
0. Hike the color red. 
Nodce that some of you may marie and some of you may mark(^^. while others may 
mark because each of you may have a different opinion about red. All of the questions 
you will answer today are your opinions and you may each answer differently for each question. 
S> 1994, Richard P. Manatt 
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Student Feedback to Teacher; rLower Elementary. K.^7) 
0. I like the color red. 
1. My school day is interesting. 
2. We do the same thing in class everyday. 
3. I pay attention in class. 
4. Our discussions are about the lesson being studied. 
5. Our work is too hard for us. 
6 .  My teacher gives us homework. 
7. My teacher is usually prepared for class. 
8. My teacher makes me follow the rules. ^CV ^ 
9. My teacher is fair with everybody. 
10. My teacher cares if I waste time in class. 
II. I work in this class even if the teacher is not watching. 
(owr) 
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12. I can get help from my teacher when I need it 
13. My teacher tells me that I do good work. 
14. My teacher tells me where I can find information to help me leam about (he lesson. 
15. My teacher is ready for class when it is rime to begin. 
16. I know what the teacher wants us to do. 
17. My teacher is easy to understand. 
18. My teacher has us leam hard lessons in small steps. 
19. My teacher will explain new things in a way (hat is easy to leam. 
20. My teacher tells us what new things we can leam in each lesson. 
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A-6. Student Feedback to Teachers-Upper Elementary School Questionnaire 
(3-5) 
STUDENT FEEDBACK TO TEACHERS 
UPPER ELEMENTARY SCHOOL QUESTIONNAIRE (3-5) 
NOTE TO STUDENTS: Please remember that completing this form is voluntaiy. You may keep 
this form if you decide not to participate. 
nireetions: The statements below are designed 
to find out more about your class and teacher. 
This is not a test. Do not put your name on 
this paper. Please answer all the statements. 
Snidents are not to ask any questions during the survey. 
0. Hike to eat ice cream. 
1 = Never 
2 = Not often 
3 s Sometimes 
4 = Usually 
5 3 Almost always 
1 2 3 4 5 
0 0 0 0 0 
1. My teacher makes our work interesting. 0 0 0 0 
2. My school day is interesting. 0 0 0 0 
3. We go back over each lesson when we finish it O O O O 
4. My teacher gives us work to do at home. O O O O 
5. Our discussions are about the subject being snidied. 0 0 0 0 
6. My teacher gives our work back to us quickly. O O O O 
7. My teacher makes me feel good when I do good work. O O O O 
8. I can get help from my teacher. O O O O 
9. I finish my work before class is over. O 0 0 O 
10. My teacher makes me follow the rules. O O O O 
11. My teacher gives me new work to do without having to 
wait a long time for it. O O O O 
12. My teacher explains the lesson clearly. O O O O 
13. My teacher knows me well. 
14. My teacher has work for me to do if I finish my assignment 
before class is over. 
15. My teacher has us work at the right pace. 
16. My teacher tells us what new things we can leam in each lesson. 
17. My teacher will explain new things in a way that is easy to 
understand. 
18. My teacher is available to help me during class time and other 
times during the school day. O O O O 0 
19. My teacher uses a varies of classroom activities and resources. 0 0 0 0 0 
20. My teacher is well-prepared. O O O O O 
® 1994, Richard P. Manaa 
O O O O 
O 
0 
O 
o 
0 
o 
o 
0 
0 
0 
0 
0 
o 
0 0 0 0 0 
0 0 0 0 0 
0 0 0 0 0 
o o o o o 
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A-7. Student Feedback to Teachers>Middle School Questionnaire (6-8) 
STUDENT FEEDBACK TO TEACHERS 
MIDDLE SCHOOL QUESTIONNAIRE (6-8) 
NOTE TO STUDENTS: Please remember that completing this form is voluntary. You may keep 
this foim if you decide not to participate. 
Dirertions: The statements below are designed 
to fmd out more about your class and teacher. 
This is not a test. Do not put your name on 
this paper. Please answer all the statements. 
Smdents are not to ask any questions during the survey. 
1» Never 
2 = Not often 
3 = Sometimes 
4 B Usually 
5 s Almost always 
1. My teacher makes class work interesting. O 
2. My teacher is fair with all. O 
3. My teacher maintains discipline in our classroom. O 
4. My teacher is well-f>repaied for our class. O 
5. My teacher gives assignments related to the subject we are studying. O 
6. We discuss and summarize each lesson just snidied. O 
7. Our discussions focus on the topic of the lesson. O 
8. My teacher likes it when we ask questions. O 
9. I have more time to do my work than I need. O 
10. My teacher starts lessons explaining what we are going to do 
and why we are going to do it. 
11. My teacher asks us questions in class to see if we understand 
what has been taught. 
12. My teacher explains new ideas in a way that is easy to understand. 
13. My teacher looks at our work, as we are doing it, to see if we 
understand the lesson. 
14. My teacher knows more about this subject than other teachers 
I have had. 
15. My teacher has work for me to do if 1 finish an assignment 
before the class is over. O 
16. My teacher often nukes materials and worksheets for us to use. O 
17. My teacher gives tests and quizzes. O 
18. My teacher renuns tests and assignments quickly. O 
19. My teacher uses a variety of classroom activities and resources. O 
20. My teacher gives enough time to do our work. O 
® 1994, Richard P. Manau 
O 
O 
O 
O 
O 
O 
o 
O 
o 
O 
o 
o 
O 
o 
O 
O 
O 
O 
O 
0 
0 
0 
O 
O 
O 
O 
O 
0 
0 
o 
0 
o 
o 
o 
o 
o 
0 0 0 0 0 
o o o o o 
O O O 0 o 
0 0 0 0 0 
o o o o o 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
0 0 0 0 
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A-8. Student Feedback to Teachers-Senior High School Questionnaire (9-12) 
STUDENT FEEDBACK TO TEACHERS 
SENIOR HIGH SCHOOL QUESTIONNAIRE (9-12) 
NOTE TO STUDENTS: Please remember that completing this form is voluntary. You may keep 
this form if you decide not to participate. 
r>ireetion<;: The statements below are designed 1 » Never 
to find out more about your class and teacher. 2 = Not often 
This is not a test. Do not put your name on 3 = Sometimes 
this paper. Please answer ail the statements. 4 s Usually 
Snidents are not to ask any questions during the survey. 5 = Almost always 
1 2 3 4 5 
1. My teacher makes class wcik interesting. 0 0 0 0 0 
2. My teacher asks questions to see if we understand what has been 
taughL 0 0 0 0 0 
3. My teacher gives assignments related to the subject we are studying. O O O O O 
4. We discuss and summarize each lesson we have just studied. O O O O O 
5. My teacher tells us how we can use what we have already learned 
to learn new things. 0 O 0 O O 
6. My teacher maintains discipline in our classroom. 0 O 0 O O 
7. My teacher returns tests and assignments quickly. 0 O 0 O O 
8. My teacher gives me feedback about my performance. 0 0 0 0 0 
9. My teacher knows a lot about this subject 0 O 0 O O 
10. My homework helps me to leam the subject being aught. O O 0 O O 
11. My teacher makes materials and worksheets for us to use. O O 0 0 O 
12. My teacher uses a variety of classroom acdvities and resources. O O 0 O O 
13. The films or videoupes we watch help us leam about the 
subject we an studying. O O 0 O O 
14. My teacher tells the class about library/media materials that will 
help us leam about the subject we are smdying, when appropriate. O O 0 0 O 
15. My teacher is well-organized. O O O O O 
16. My teacher likes it when we ask quesuons. O O O O O 
17. We work in different groups depending upon the activity in 
which we are involved. O O O O O 
18. My teacher encourages us to look at problems in new ways and 
find new ways to solve problems. O O 0 O O 
19. My teacher is available to help me during class time and other 
times during the school day. O O O 0 O 
20. My teacher looks at our work, as we are doing it, to see if we 
understand the lesson. O O O O O 
® 1994, Richard P. Manan 
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APPENDIX B: COVER LETTERS AND RELATED INFORMATION 
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B-1. Cover Letter to Superintendent 
March 9, 1999 
Here is a request letter to "Interested Superintendents," the proposed questionnaires and a 
fonn on which your team may add additional items. Get back to me with any 
suggestions. Remember we want the same class of students to be surveyed as well. You 
have that instnmient. 
Richard P. Manatt 
Professor and Program Coordinator 
Educational Administration 
Office: (515)294-5521 
Fax: (515)294-4942 
RPM/cjc 
Enclosures: Sample Cover Letter 
Parent Feedback to Teachers 
Instrument Creation 
Projects SCHOOL IMPROVEMENT MODEL 
Dick Manan 
Director 
Shirley Stow 
Co-Director 
College of Education 
Iowa State University 
N225 Lagomarcino Hall 
Ames. Iowa 50011 
(515) 294-5521 
Superintendent 
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B-2. Researcher's Request Letter to Superintendents requesting Voluntary 
Participation in the Study 
In an effort to gather information on teacher feedback, I am seeking the participation of 
parents to pilot a teacTier feedback instrument for my doctoral research. In addition. I 
am seeking the participation of students and teachers to complete a student feedback to 
teacher instrument. My research will center on the analysis of the parent feedback to 
teacher instrument and the correlation, if any, of the student and parent feedback to 
teacher instruments. The overall purpose of the research is to imorove the diagnostic 
capabilities of teacher feedback instruments, and to determine if parents and students 
evaluate teachers in the same manner. 
Would your district be willing to serve as partidpants for this study? The study would 
require one class per teacher and their parents. It is requested that each teacher's 
largest class be selected for the study. 
There are no foreseeable discomforts or risks involved with this study. Participation is 
voluntary! All partidpants are free to withdraw his/her consent and to discontinue 
partidpation in this study at any time. All data provided will be kept confidential. Only 
this investigator will be involved with the tabulation of the data. No birthdates, social 
security numbers, or names will be required. Number and grouping codes will be 
utilized. The time to complete the 25 item questionnaire is approximately 15-20 minutes. 
Enclosed is the questionnaire and instrument creation fonn. Feel free to add and adjust 
the existing instrument items to make it fit the needs of your district. The instrument will 
be reworked according to your needs and sent to you along with general-purpose scan 
forms and directions. 
Thank you for your time and consideration regarding partidpation in this study. 
Sincerely. 
Alida R. Cantareila 
Doctoral Student 
School Improvement Model 
N225 Lagomardno Hall 
515/294-5521 
aliciac,'S)iastate.edu 
Richard P, Manatt 
Major Professor 
Educational Administration 
N225 Lagomardno Hall 
515/294-9995 
Endosures: Parent Feedback to Teacher Instrument 
Instrument Creation Form 
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B-3. Letter to Parent from Teacher requesting Voluntary Participation in the 
Study (English) 
cxiSTR»QwLmr 
May 10,1999 
Dear Parent, 
Our district is implenienting an evaluation system known as 360° Feedback. This is a 
way for the different people with whom I interact (students, parents, other teachers and 
administrators) to evaluate my classroom perfomiance. As a part of this evaluation 
system, the district is asking for parents to complete a survey. I will receive feedback 
from both parents and students, enabling me to improve my performance. I appreciate 
the time you take to answer the questions enclosed. 
Permission to collect data for this study has been granted by the Board of Governors for 
Camp Verde Unified School District #28. No foreseeable discomforts or risks are 
involved with this study. Participation Is voluntary! If you chose not to partidpate, do 
not retum the questionnaire. All infonmation provided will be kept confidential, and you 
will not be kjentifed in any manner. The time to complete the 25-item questionnaire is 
approximately 15-20 minutes. 
Enclosed is a questionnaire and scanform (answer sheet). Please complete all of the 
items to the best of your knowledge. The scanforms should be returned in the envelope 
provided no later than May 23.1999. They are returned to the School Improvement 
Model Center at Iowa State University for processing. The information remains the 
property of the Camp Verde Unified School District. 
Thank you for your time and help. 
Sincerely, 
Your child's teacher 
Enclosures; Scanforms 
Questionnaires 
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B-4. Letter to Parent from Teacher requesting Voluntary Participation in the 
Study (Spanish) 
10 de Mayo de 1999 
Estimadas Padres. 
Nuestro districto esta empieza con un sistema de evaluacion llamado 360° de 
retroalimentacion. Esta es una manera de yo ser evaluada por las personas con 
que yo trabajo (estudiantes, padres, otros maestros y el personal administrativo). 
Como parte de este sistema de evaluacion, el districto esta pidiendo la 
cooperacion de los padres, llenar la siguiente encuesta para calificar a los 
maestros de sus hijos. Yo recibire la realimentacion de los padres y estudiantes. 
La infomiacion de estas encuuestas sera usado a hacer me una maestra mejor. 
Yo agradezio que ustedes tomen el tiempo para responder a las preguntas 
encerradas. 
El permiso para recoger informacion para este estudio habia concedido por el 
"Board of Govroners for Camp Verde Unified School District #28.' No hay 
relsgos con este estudio. Partidpacion es voluntario. Todos participartes 
pueden dejar con este estudion a cualquier momento. Todo la informacion 
adquirida de este estudion serd mantenida de una manera confidencial. Los 
comentarios escritos en cualqtier otro de ingles serion traducido en ingles antes 
de darles al maestro.Ei tiempo para compli este questionario es 
aproximadamente de 15 a 20 minutos. 
Adjunctas son un questionario y "scanform" (carta de repuestas). Por favor 
complete todos los articulos a la mejor de su conocimiento. 
Los 'scanforms' se debian a volveren el sobre antes del 23 de mayo. 1999. 
Muchas gradas para su tiempo y la ayuda en mejorar mi enseiianza. 
Con sinceridad. 
El maestro del su hijo(a) 
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B-5. Student Feedback to Teachers - Suggestions for Administering 
Questionnaires to Students 
Student Feedback to Teachers 
Suggestiotis for Adixiinistezing the Questionnaires to Students 
Field use of the Student Feedback to Teachers Questionnaire has suggested tips for 
obtaining feedback. The following guidelines should improve administration of 
the questionnaire: 
a. Read each direction to every class regardless of age (see special instructions 
for K-2 students on instrument). 
b. Students in grades 3 and above will use No. 2 pencils and scan forms (answer 
sheets). 
c. Insist that no rumes be written on the scan forms and that "personalized" pen 
or pencil colors be avoided. Say that you want "confidential" answers that 
you will add together to "get die big picture." Make it clear this is voluntary. 
If students prefer not to partidpate, Aey simply do not return the scan form. 
d. Suggest that students cover up their answer sheet if they ask you questions 
during the administration. 
e. Refrain from making any comments other than the specified directions. 
Never say "This is mx. report card." or "I hope I do well!" 
f. Ask a student to pick up the completed scan forms (again the reason is to 
assure anonymity). 
g. Seal the scan forms in ^  envelope provided and return it to the central office 
to be forwarded to Dick Manatt at Iowa State University. 
h. If you have questions, call me at 515-294-5521. 
Dick Manatt 
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B-6. Average Total Scores - Student Feedback - National Sample data 
AVERAGE TOTAL SCORES 
STUDENT FEEDBACK 
NATIONAL SAMPLE 
Grade Level 
Average 
Total Score® S.D. 
Number of 
Teachers 
Lowest 
Average 
Ratmg 
Highest 
Average 
Rating 
Number of 
Studeiit Raters 
K-2 61.64 8.65 103 23.95 79.06 2,865 
3-5 59.91 8.05 117 41.19 79.02 3,603 
6-8 54.97 8.30 125 30.44 76.33 7,200 
9-12 56.52 9.38 157 23.67 75.71 7,508 
All levels combined 57.97 9.02 502 23.95 79.06 21,176 
•• 80 is mnximum total score. 
Average total scores computed on data from 8 districts (20 buildings). 
rev 8/94 School Improvement Model (SIM), low.i Sl.ile University, Ames. I(>w.i 
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B-7. Student Feedback to Teachers - Average Total Scores by 
Subject—Grades 6-12 
Student Feedback to Teachers 
Average Total Scores by Subject-Grades 6-12 
Subject 
Average 
Total 
Score* S.D. 
Number of 
Teachers 
Mathematics 55.93 9.69 40 
Sodal Studies 57.75 5.84 32 
Science 59.31 628 JO 
Language Arts 52.67 8.08 50 
Vocational Education 57.60 8.93 34 
Fine Arts 5130 lUl 29 
Physical Education 54.61 7.21 17 
Foreign Languages 53.33 12.05 16 
Special Education 57.11 6.72 9 
* Maxiiiium totil score is 80. 
260 teachers rated by 12.432 student raters. 
E-270A 
rev 8/94 School Improvement Model (SIM). lewi State Univetsity-. Aaies, Iowa 
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APPENDIX C: REVISED PARENT FEEDBACK TO TEACHER INSTRUMENT 
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PARENT FEEDBACK TO TEACHERS 
PARENT QUESTIONNAIRE 
TEACHER ID 
rrr 
Grade. Teacher Narre 
Spring 2000 
Directions: The statements below are designed to find out your perceptions about 
your child's teacher and experiences in the classroom. Please answer all of the 
statements on both sides of the survey. Use a number 2 pencil to completely 
darken the bubble for your response. 
0 = Never 1 = Not Often 2 - Sometimes 3 = Usually 4 = Almost Always 
Communication 
1. The teacher is available to meet with me about my child. 
oooo© ®®©@@ 
®®©®® 
®®©®® 
®®©®® 
® ® ® ® ® i  
00®®© 
®®©®® 
®®®®®l  
2. The teacher communicates openly, honestly, and frankly with my child and me. 
3. The teacher shares information with me in an understandable, friendly 
non-threatening manner. 
4. The teacher provides verbal communication, which is clear, concise, positive, 
and easy to understand. 
5. The teacher responds to my communications in a timely manner. 
6. The teacher keeps me infbrrrted of this classroom's activities and student progress i 
7. I am satisfied with the opportunities I have for input and involvement in this 
classroom's activities. 
Claaeroom Environment 
8. Discipline is administered fiairly in this classroom 
9. The teacher creates a feeling of unity and enthusiasm in this classroom. 
10. The teacher treats all students fairly regardless of gender, race, and ethnicity, 
in this classroom. 
11. The teacher is concerned about my child as an individual 
12. The teacher encourages understanding and cooperation in this classroom.. 
13. The teacher helps motivate my child to work to my chiU's potential 
14. The teacher's classroom is orderly and safie 
Curriculum and Inetnictlon 
15. Educational programs are administered birty in this classroom. 
16. This classroom's curriculum is appropriate for my child 
17. The teacher holds a high expectation for my chlM's learning. 
18. I know what is expected of my child in this classroom 
19. My child likes to go to this class. -
20. My child leams in this classroom 
j I.® 0 ® ® ® 
• 2.® 0 ® ® ® 
1 3.® 0 ® ® ® 
i 4. ® 1 0 ® ® ® 
1 5.® ® ® ® ® 
1 6.® j 0 ® ® ® 
j 7.® 0 ® ® ® 
1 8.® 0 ® ® ® 
1 9.® 0 ® ® ® 
1 10.® 0 ® ® ® 
11.® 0 ® ® ® 
12.® 0 ® ® ® 
j 13.® 0 ® ® ® 
; 14.® 0 ® ® ® 
15. ® 0 ® ® ® 
- 16.® 0 ® ® ® 
17.® 0 ® ® ® 
18.® 0 ® ® ® 
19.® 0 ® ® ® 
20.® 0 ® ® ® 
Hi>*IMin«tri«CSMe2<ti3-t iUUi COOS rnmMiiiu.SJL 
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PARENT FEEDBACK TO TEACHERS 
PARENT QUESTIONNAIRE 
Difections: The statements below are designed to find out your perceptions about 
your child's teacher and experiences in the classroom. Please answer all of the 
statements on both sides of the survey. Use a number 2 pencil to completely 
darken the bubble for your response. 
0 = Never 1 = Not Often 2 = Sometimes 3 = Usually 4 = Almost Always 
Am—Bwnt and Evaluatten 
21. I am satisfied with the extent the teacher evaluates my child's progress 
in this classroom 
22. The teacher assesses my child in the manner in which my child best leams in 
this classroom 
Howeweffc 
23. My child should have homework in this class 
24. My child is given an appropnate amount of homework to help my him/her succeed. 
I 25. My child's homework is meaningful which helps him/her succeed in this classroom. 
I 
I Comments: 
i 21.® 0 ® ® 
! 22.® 0 ® ® ® 
23.® 0 ® ® 
24.® 0 ® ® ® 
25.® 0 ® ® ® 
26.® 0 ® ® ® 
27.® o ® ® ® 
28.® o ® ® ® 
29.® 0 ® ® 
30.® 0 ® ® ® 
31.® 0 ® ® ® 
32.® o ® ® ® 
33.® 0 ® ® 
34.® 0 ® ® ® 
35. ® 0 ® ® ® 
36.® 0 ® ® ® 
37.® 0 ® ® ® 
38.® 0 ® ® 
39.® 0 ® ® 
40.® 0 ® ® ® 
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